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Information

You should complete at least one hour of Home Learning 
per school day.
This will consist of: 
• Knowledge Organiser and Online Learning as directed by 
your teachers.
• If you have no tasks set, carry out Knowledge Organiser 
activities as per the Knowledge Organiser timetable below. 
• Two periods of 20 minutes reading each week.

Monday Tuesday Wednesday Thursday Friday

Subject 1 English Maths Science History MFL

Subject 2 Geography Art Performing 
Arts

RE Design 
Tech

What are knowledge organisers?

Knowledge organisers are essentially a list of 
the key knowledge that pupils need to know for 
that upcoming half term or topic area. The 
purpose of providing students with knowledge 
organisers is to give them the knowledge they 
need to know in advance of the lessons. This 
should allow them to access vital knowledge 
ahead of lessons and importantly, help parents 
support their child with their learning at home. 
A number of subjects use knowledge organisers 
across the Academy and have included them 
under resources for their subject areas.
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How to use your 
knowledge organiser

• Look, cover, write, check.
How to do it: https://www.youtube.com/watch?v=LLZvCymL4rU

• Key words and definitions.
How to do it:  https://www.youtube.com/watch?v=v8F1imMEBHU

• Mind maps.
How to draw mind maps: https://www.youtube.com/watch?v=tIpK1-yKWk0

• Flash cards
How to make them: https://www.youtube.com/watch?v=24mwa4gh8Pk
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Information
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GCSE Pod is an excellent platform that our school has access to and 
brings your school subjects to life in a series of 3-4 minute pods for you 
to watch and build your content knowledge. You can also use the 
strategies on the previous page to recall and retain the content you 
have learned.
https://www.gcsepod.com/

BBC Bitesize is a free online study support resource designed to help 
with learning, revision and homework! Bitesize provides support for 
learners aged 5 to 16+ across a wide range of school subjects. It also 
supports children and young people's wellbeing and career choices.
https://www.bbc.co.uk/bitesize

https://www.gcsepod.com/
https://www.bbc.co.uk/bitesize


Contents

Subject                                                                           Page

Maths 7-13

Science 14-17

History 18-21

Geography 22-25

RE 26-29

Art 30-32

Design Technology 33-40

Drama 41-46

IT/Business 47-49

Film Studies 50-80

Food tech, PE, Dance and Health and 
Social care

82-103 All recommended subject reading books are 
available for you to borrow from the school library.
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Home learning

Week Subject Week Subject

Week 28 English, Maths, Science Week 34 English, Maths, Science

Week 29 Humanities and IT, Wellbeing Week 35 Creative, MFL

Week 30 English, Maths, Science Week 36 English, Maths, Science

Week 31 Creative, MFL Week 37 Humanities and IT, Wellbeing

Week 32 English, Maths, Science Week 38 English, Maths, Science

Week 33 Humanities and IT, Wellbeing Week 39 Creative, MFL

We hope you will agree that we all want the best for our students and that a broad and balanced education will open many 
doors for them in the future. With this in mind we have a programme of home learning which will enable our learners to build 
on the subjects they study in school. Whilst we do not want to overwhelm our students we are aware that home learning is 
important as it improves your child’s thinking and memory and will also help your child to develop positive study skills and 
habits that will serve them well throughout their life.

Below is our home learning timetable for Term 3 and includes all subjects.
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Year 11 Science – Biology
Knowledge Organiser Focus: 
Homeostasis

I should already know:
• The basic structure of neurons.
• The basic processes of human 

reproduction.

I will learn about:
• The structure and function of both the 

nervous and endocrine systems. 
• How a reflex action is brought about.
• The role of hormones in human 

reproduction, including the menstrual 
cycle.

Required Practical(s):
Investigate the effect of a factor on human reaction time.

Recommended reading:
New Scientist Magazine: A leading weekly publication looking at the world of 
science, nature, and technology. 

How I will be assessed:
I will complete written tasks about how a 
reflex action occurs and how diabetes can 
occur as a result of defects in hormonal 
regulation. I will also complete an end of 
unit assessment.

Key words (tier 2 and 3 vocabulary)

Key term Definition

Homeostasis Regulation of internal conditions of a cell or organisms to maintain optimum 
conditions for function, in response to external or internal changes.

Receptor Cells that detect stimuli- changes in the internal or external environment. 

Coordination centre Areas that receive and process information from receptors.

Endocrine system Glands that produce hormones which control many aspects of development 
and metabolism of the body.

Neurone Basic cells of the nervous system that carry minute electrical impulses 
around the body.

Reflex arcs Being about a reflex action. They involve the sense organ, sensory neurone, 
relay neurone and motor neurone.
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Year 11 – Biology Knowledge Organiser Focus: Homeostasis

Explain why people with Type 1 diabetes need to take insulin.

Explain how the structure of a neurone is adapted to its function. 

Describe changes in the depth of the uterus lining throughout the 
menstrual cycle. Include an explanation of the hormones involved in this 
process

Explain, using insulin as an example, what is meant by negative feedback.

Some dung beetles use their dung balls to thermoregulate: 
while moving the balls they have their heads right up against 
the ground, so to keep cool they do a little dance on their balls 
(which are moist and cooler than the ground). Research and 
present other unusual examples of maintaining homeostasis.

Make a maze from a cereal box. Plant a seed

Research the term phototropism to 
write a report explaining what is 
happening inside the cells of the 
stem to allow your plant to 

Can a plant grow its way though a maze?

successfully reach the finish. 
Perhaps compete against a 
friend to see whose
Plant ‘wins’? 

in a plant pot at the start of your maze. As the 
plant grows cut out ‘windows’ at the appropriate 
places to encourage your plant to grow around 
your maze. 
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Year 11 Science – Biology
Knowledge Organiser Focus: 
Inheritance, variation and evolution

I should already know:
• How inheritance works, including the 

process of reproduction.
• How biological ideas develop e.g. the 

work of Charles Darwin.

I will learn about:
• DNA, the genome and its role in 

inheritance. 
• Variation in relation to both 

environmental and genetic factors.
• The role of mutation in variation by 

natural selection and selective breeding. 

Required Practical(s):
None.

Recommended reading:
National Geographic Magazine: A focus on science, geography, history, and 
world culture. 

How I will be assessed:
I will complete written tasks about inherited 
disorders and the implications of these; 
how natural selection has produced 
antibiotic resistant bacteria and how to 
compare types of cell division. I will also 
complete an end of unit assessment.

Key words (tier 2 and 3 vocabulary)

Key term Definition

Meiosis A two stage process of cell division that reduces the chromosome number of 
daughter cells. It is involved in making gametes for sexual reproduction.

Classification The organisation of living organisms into groups according to their similarities.

Natural 
selection

The process by which evolution takes place. Organisms produce more offspring 
than the environment can support. Only those best suited to their environment 
will survive to breed and pass on their useful characteristics to their offspring. 

Extinction The permanent loss of all members of a species from an area or from the world.

Mutation A change in the genetic material of an organism. 

Genetic 
engineering

The process by which scientists can manipulate and change the genotype of an 
organism. 
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Year 11 – Biology Knowledge Organiser Focus: Inheritance, variation and evolution

Describe the difference between alleles and genes.

Potatoes can reproduce by sexual and asexual reproduction. Describe the 
different processes and explain the differences between potatoes produced 
by sexual to those produced by asexual reproduction.

Dog breeders use selective breeding e.g. Shih tzus are bred for straight fur 
and curled tail. It can also cause breathing problems. Discuss reasons for 
and against a ban on selective breeding of shih tzus. 

Populations of animals can become isolated (split up in different regions) 
when people build new roads or cities. When populations of the same 
species are isolated in this way, new species are more likely to develop. 
Explain why.

Charles Darwin was not the only scientist with ideas 
about evolution. Research the work of Alfred Russel 
Wallace and his theories. There was some competition! 
Produce a presentation to summarise your research.

Over a period of at least 2 weeks, set up a bird 
table in a garden or outdoor space and record the 
preferential selection of different colours of food 
by birds. Use the link below for experimental set up. 
Don’t forget to share your findings with your 
teacher! 

https://pbiol.rsb.org.
uk/evolution/modellin
g-natural-
selection/a-model-
for-natural-selection-
spaghetti-worms

Investigate how predation by birds might 
change a population of prey organisms
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Year 11: History Term 3 Knowledge Organiser Focus: Life in Nazi Germany, 1933-39

I will learn about:
• Nazi policies towards women.
• Nazi policies towards workers.
• Nazi policies towards the youth.
• Nazi economic policies.
• The treatment of minorities: esp. the Jews.

Key terms

Word Definition

Kinder, Kuche, Kirche ‘Children, Kitchen, Church’: the Nazi ideal of womanhood.

The Motherhood Cross 
Award

Award given to mothers of large families.

Reich Labour Service Nazi economic policy to provide young men with manual labour jobs.

Strength Through Joy Nazi scheme to improve the leisure time of German workers.

Beauty of Labour Nazi scheme to improve working conditions of German workers. 

Invisible 
unemployment

Nazi method of removing groups (women, Jews, opponents and unmarried men under 25)
from unemployment figures.

Autobahn Motorway 

Rearmament Building up the armed forces and the equipment and weapons of war.

Nazi Teachers League Nazi policy: all teachers had to register as Party members.

Volksgemeinshaft The Nazi community.

Stretch challenge:
Create a mind-map showing how the lives of different groups improved or worsened in Nazi 
Germany, 1933-39.

Key reading:
R. J. Evans, The Third Reich in Power

How I will be assessed:
• Make two interferences (4 marks)
• Explain why XXXX (12 marks)
• How far do you agree with Interpretation X (32 

marks)

I should already know:
• How the Weimar Republic rose and fell. 
• The ideology of the Nazi Party.
• How Hitler became Chancellor in 1933.
• How the Nazis created a dictatorship.
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Year 11: History Term 3 Knowledge Organiser Focus: Life in Nazi Germany, 1933-39

Key Nazi Policies

Anti-Semitism
Persecution of the 
Jews grew 
continuously after 
1933: 
• Nuremberg Laws 

Jews were stripped 
of their citizenship 
rights and marriage 
between Jews and 
no Jews was 
forbidden 

• Kristallnacht (Night 
of the Broken Glass)

The Young
Youth organisations –
for boys, the Hitler 
Youth, and for girls, 
The League of German 
Maidens – and 
education were used 
to indoctrinate 
German children. 
Emphasis was placed 
on loyalty to the 
Fuhrer and the 
traditional roles of 
men and women.

Women
Women were expected 
to fulfil the role of 
wives and mothers –
to produce and look 
after children. 
Professional women 
were forced from their 
occupations. However, 
their were rewards for 
women who were 
married and gave birth 
to many children.

Living Standards
The Nazis attempted 
to improve the living 
standards of the 
population through 
schemes such as 
‘Strength through Joy’ 
and cultural and 
leisure opportunities; 
but these were 
focused on Nazi ideals 
of the perfect, pure 
Aryan state and 
people.

Economic
Improving the 
economy was one of 
Hitler’s most 
important policies –
from 1933, such 
improvements were 
evident. Autobahns
were made and 
unemployed men were 
inducted into work 
schemes such as the 
Reich Labour Front.

Advertisement in a German 
newspaper (1936)

52-year old Doctor. Fought 
in the Great War. Wishes to 
settle down. Wants a male 
child through marriage to a 
young, healthy, virgin, 
Aryan woman. She should 
not be undemanding, used 
to heavy work, not a 
spender, with flat heels, 
without earrings, if possible 
without money
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Year 11: History Term 3 Knowledge Organiser Focus: Life in Nazi Germany, 1933-39

Advertisement in a German newspaper 
(1936)

52-year old Doctor. Fought in the Great 
War. Wishes to settle down. Wants a 
male child through marriage to a 
young, healthy, virgin, Aryan woman. 
She should not be undemanding, used 
to heavy work, not a spender, with flat 
heels, without earrings, if possible 
without money

Two inferences about the role of 
women 

1.

2.

Two inferences about the 
organisation of the Hitler Youth 

1.

2.

Two inferences about male
expectations of women in Nazi 

Germany

1.

2.

Two ways the Nazis attempted to improve the 
lives of the general population

1.

2.

Three ways the Nazis revived the German
economy after 1933

1.

2.

3.

Three groups whose lives did not improve in 
Nazi Germany 

1.

2.

3.
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Year 11: History Term 3 Knowledge Organiser Focus: Home Learning

Week Home learning

Week 29 Task: Complete the activities on Slide 3

Week 33 Task: Give two things you can infer from Source A (poster of family) about Nazi expectations of women. (4 marks)

Week 39: Key terms test – fill in the blanks

Word Definition

Kinder, Kuche, Kirche

The Motherhood Cross Award .

Nazi economic policy to provide young men with manual labour jobs.

Strength Through Joy 

Nazi scheme to improve working conditions of German workers. 

Nazi method of removing groups (women, Jews, opponents and unmarried men 
under 25) from unemployment figures.

Autobahn

Rearmament 

Nazi Teachers League Nazi policy: all teachers had to register as Party members.

The Nazi community.
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Year 11 : Geography Term 3 Knowledge Organiser Focus: Revision

I will learn about:
• Natural Hazards
• Living World
• Physical Landscapes
• Urban Challenges
• Changing The Economic World
• Resource Management

• All of paper 1 and paper 2 revision!

Stretch challenge:
Can you complete all sections on both Seneca and GCSEpod?

Recommended reading:
Knowledge organiser – create mind maps and flash cards

How I will be assessed:
Different data points throughout and a end of 
year mock (exams) to help aid teacher assessed 
grades.

Key terms

Word Definition

Population 
Distribution

The way something is spread out over an area.

Industrialisation Growth of secondary manufacturing

De-
industrialisation

Decline of secondary manufacturing

Post industrial 
economy

Economy is mainly tertiary and quaternary industries

Brownfield site Land that has previously been built on

Greenfield site Land that has never previously been built on

International 
Migration

The movement of people across countries.

Urban Growth The increase in land covered by urban areas. 

Urban Sprawl Unplanned growth of urban areas into the surrounding rural area

Urban Greening Increasing the amount of green space in a city.
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PAPER 1: PHYSICAL GEOGRAPHY

Section A: The Challenge of Natural Hazards (1-5)

 Tectonic hazards: L’Aquila and Haiti

 Tropical storm: Typhoon Haiyan 

 Extreme weather event: Somerset Floods

Section B: The Living World (6-10)

 Small scale ecosystem: the pond

 Tropical rainforest: The Amazon Rainforest

 Hot desert: The Sahara Desert

 Fringe of a hot desert: The Sahel

Section C: Physical Landscapes in the UK (11-16)

 Example of a river to show its landforms: River Tees

 Example of a flood management scheme: Somerset Flood

 Example of a coastline to show its landforms: Dorset

 Example of a coastal management scheme: Dorset and Medmerry

Printed – You should have a printed 
copy of the entire knowledge organiser
Online – An online copy is on your 
Microsoft teams geography pages
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PAPER 2: HUMAN GEOGRAPHY

Section A: Urban Issues and Challenges (17-21)

 Case study of a major city in the UK: Manchester

 An example of an urban regeneration project: Spinningfields - Manchester

 Case study of a major city in a LIC or NEE: Rio de Janeiro

 An example of how urban planning improves the quality of life for the urban poor: Favela Bairro Project

Section B: The Changing Economic World (22-26)

 An example of how tourism can reduce the development gap: Jamaica

 A case study of an LIC or NEE: Nigeria

 A case study of an HIC: the UK

 An example of how modern industries can be environmentally sustainable: Nissan

Section C: The Challenge of Resource Management (27-29)

 Example of a large scale agricultural development: Thanet Earth

 Example of a local scheme in an LIC or NEE to increase food sustainably: Makueni food and water security programme

Printed – You should have a printed 
copy of the entire knowledge organiser
Online – An online copy is on your 
Microsoft teams geography pages
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Year 11: Geography Term 3
Knowledge Organiser Focus: Home Learning

Week Home learning

Week 29 www.senecalearning.com / www.GCSEpod.com

Week 33 www.senecalearning.com/ www.GCSEpod.com

Week 37 www.senecalearning.com/ www.GCSEpod.com

Your class teacher will set you the appropriate 
assignments on Seneca/GCSEpod.
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Year 11: Religious Studies Term 3

Knowledge Organiser Focus: Islam and Sanctity of life

I will learn about:
What do Muslims belief about the Sanctity of 
Life?
What do Muslims belief about the origins of life?
What do Muslims belief about Euthanasia
What do Muslims belief about abortion?
What do Muslims belief about how to treat the 
natural world?

Key terms

Word Definition

Sanctity Of Life The belief that life is special or holy because God made it

Sacred Something that is special or holy

Euthanasia To allow/help someone to die because they are suffering

Passive 
Euthanasia

To allow someone to die without intervention e.g. to take away what is keeping 
them alive

Active 
Euthanasia

To make someone die by doing something to take their life e.g. a lethal injection

Abortion The deliberate ending of a pregnancy

Natural World The world including nature, plants and animal life

Origins of life The belief about where life came from

Akhirah The Muslim belief in the afterlife

Khalifah The Muslim concept of stewardship of the Earth

Stretch challenge:
Consider how Muslims decide how to behave towards life, the natural world and 
animals. Research Qur'an or Hadith teachings about how to treat life

Recommended reading:
Islam for Dummies by Malcolm Clarke

How I will be assessed:
Formative marking
Peer assessment 
Flash Feedback
Mock exams
Formal exams
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Knowledge Organiser Focus: Islam and Sanctity of LifeYear 11: Religious Studies 
Term 3

How to answer exam questions:

a) 3 quick simple undeveloped statements
b) One reason and a development (explanation) and then another 

reasons and development E.g ‘Muslims believe…. And this 
means that….’

c) Same as a B but referring directly to a source (Qur'an, quote, 
Hadith,  official prayer etc) using the phrase ‘The main source of 
this belief is………

d) Use the FARM structure (FOR, AGAINST, RELIGIOUS, MINE)
A Muslim may agree with this because….
A Muslim may disagree with this because….
Muslims may agree/disagree with each other because….
In conclusion, I think….
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Year 11: Subject Term 3 Knowledge Organiser Focus: Religious Studies exam practice

A Questions: 3 marks
Outline three Muslims beliefs about the Natural 
World
Outline three reasons for euthanasia
Outline three Muslim beliefs about the sanctity 
of life
Outline three Muslim beliefs about life after 
death

B Questions: 4 marks
Explain why a Muslim may support abortion
Explain why a Muslims may support euthanasia
Explain what Muslims believe about the sanctity of 
life
Explain what Muslims believe about the origins of 
life on Earth
Explain what Muslims believe about stewardship of 
the world

C Questions: 5 marks
Explain why a Muslim may oppose abortion
Explain why a Muslims may oppose euthanasia
Explain how Muslims respond to scientific explanations 
of life on Earth
Explain what Muslims believe about judgement day
Explain what Muslims believe about global warming

D Questions: 12 marks
‘A Muslim should never support abortion’
‘Everyone has a right to die when they choose’
‘All Muslims should be vegetarians’
‘You cannot be a Muslims and believe in scientific 
explanations of the world’s origin’
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Year 11: Subject Term 3 Knowledge Organiser Focus: Home Learning

Week Home learning

Week 29 Complete Oak Academy lesson:
Lessons: Subjects: Key stage 4: Religious Education: Matters of Life and Death : 
Origins of the earth (Islam)

Week 33 Complete Oak Academy lesson:
Lessons: Subjects: Key stage 4: Religious Education: Matters of Life and Death : 
Abortion

Week 39 Complete Oak Academy lesson:
Lessons: Subjects: Key stage 4: Religious Education: Matters of Life and Death : 
Euthanasia
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Knowledge Organiser: Year 11 Art

What will be covered in this 
project?
• Artist Research 
• Development & 

experimentation 
• Design Sheets
• Final Piece 

I should already know: 
• How to skilfully apply a 

range of media 
• How to analyse Artists 

Assessment Objectives

THE GCSE JOURNEY 
Starting point with theme of 

project. Mind map ideas

Research appropriate artists 
linking to theme. Start with 

a pencil drawing before 
moving on to appropriate 

media 

Experiment with a range of 
media and techniques to 
develop ideas, linking to 

artists and themes. Refine 
ideas and annotate as you go

Design a minimum of two 
final outcomes using your 

journey.
Select the strongest design, 
annotate and create samples 

to practice

Create final piece 

Pattern/Nature

Drawing 
Blending Paint

Painting Consistently
Pencil Shading 

Sgraffito
Mono-printing
Poly-printing 

Blending 
Stick & Ink 

Hand Stitching 
Machine Stitching

Collage   
Tissue Glaze 
Stencilling 

Cardboard relief
Quilling 

Paper-cutting
Wax Resist 

Techniques 

Media
Pencil 

Pencil Crayon
Watercolour Paint

Acrylic Paint 
Oil Pastel 

Chalk Pastel 
Graphite 
Charcoal 

Watercolour Pencils
Drawing Ink 
Printing Ink

Fabric
Felt

String
Clay 

Brusho 
Mod-roc

Wire
Grey board

Paper  
Thread

Beads & buttons 

Home learning
• Y11 pupils should be continuously completing 

any unfinished classwork independently. 
• Research own artists to make work more 

personal and demonstrate higher level of 
thinking 

• Practice any skills that may be weaker to 
refine and improve practice30



What should a design sheet include?
- 2 different design ideas

- samples of media to show how it will 
be decorated

- Annotation to help explain how the 
design will be made

Things to consider
Take your ideas from your 

sketchbook/project
Only include media that you 
have already practised and 

used
Include the colour schemes you 

are going to use

What is a DESIGN SHEET?
A design sheet is a plan for a final piece. 

It’s is a sheet showing your ideas and 
creativity taken from your project. 
You will select the best bits of your 

project for the final piece and draw what 
that piece will look like. 

You will follow your design sheet when 
making the final piece. 

Knowledge Organiser: Year 11 Art

31



What is a FINAL PIECE?
A final piece is a piece of work 
that features all the strongest 
bits of your project. You will 
demonstrate your technical 

skill of applying various media 
and demonstrate your 

understanding of artists and 
how to use them to influence 

your own work. 

Knowledge Organiser: Year 11 Art

Follow your 
design sheet 
when making 

your final 
piece.

Keep asking yourself…

Can I apply my media any neater?

Is my artist influence clear?

Is it relevant? Does it link to the 
development in my sketchbook?
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Year 11: Design Technology Term 3

Knowledge Organiser Focus: Timbers, polymers, metals and energy 
sources.

I will learn about: The categorisation and 
properties of a range of materials. You should be 
aware of their source, use and application in 
products.   

Key terms

Word Definition

Seasoning Drying timber to reduce water content.

Hardwood Timber that has come from a tree that drops leaves in the autumn to prepare for winter.

softwood Timber that has come from a coniferous tree that does not drop leaves in the autumn to 
prepare for winter.

Mechanism Mechanical devices can change one form of force to another. All moving parts 
work on some sort of mechanism.

Thermosetting Polymer is heated and shaped once.

Thermosoftening Polymer can be heated and shaped multiple times.

Stretch challenge: How many different thermosetting polymers are there in your 
home? 

Recommended reading: GCSEPOD, BBC Bitesize and Seneca Learning.  

How I will be assessed: 

I will answer a series of GCSE style 
questions in order for me to show that I 
understand the properties and categories of 
Timbers, polymers, sources of energy and 
mechanisms.
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1.1 Timber Conversion

After a tree is felled (chopped down) and then cut

into manageable lengths, it is then converted into

planks. At this point is in known as timber. Timber

is supplied in two main types of finish. Rough

Sawn or planed all round (PAR). Rough sawn

timber is not planed and is rough all around to

touch. It is often used for exterior tasks or where

the finish is not important. PAR has a much

smother finish as it has been planed down on all

sides. It is used for furniture and internal features

such as windows or doors. Finishes such as

varnish or paint can be easily applied. Planed

timber is less absorbent than rough sawn timber.

Timber is available in many different shapes and

sizes, standardized to enable different varieties to

be used together.

1.2 Seasoning

Once timber is converted into a workable form, it

is seasoned in order to reduce the moisture

content. Typically a newly felled tree will have a

moisture content of over 50% and is known as

green timber. The moisture content needs to be

reduced to below 20% for most exterior

applications, below 15% for interior work and

below 10% for interior areas that are constantly

heated.

Uneven evaporation of the water content can

cause some common faults such as twisting,

cupping and bowing which can render the

timber useless for many tasks. If the end grain

dries too quickly, it can cause the plank to split.

There are two methods of seasoning; air-drying

or kiln drying . Air dried timber is stacked so

that air can circulate around the planks and

evaporation can take place. It takes

approximately one year per 25mm of plank

thickness to season and in the UK the moisture

content typically reduces to around 18%.

Kiln-dried timber (A kiln is basically a Giant

Oven) can have a much lower moisture content

and it is a much faster process, meaning the

timber can be sold much sooner. It costs more

then air drying, as heat and pressure is used

but no additional land is required to store the

timber while seasoning takes place. Kiln dried

timber is less prone to faults and the heat also

kills off bacteria and insects that may attack the

timber.

1.3 Manufactured Board

Natural timber is combined with the adhesive to

make manufactured boards. They can be made

from waste, low-grade and recycled timber and

are usually produced in pale brown natural

finish. Each manufactured board is produced in

a slightly different way, the two main process

used are lamination and compression.

Plywood and block board use the lamination

method where layers of wood are bonded

together using an adhesive. Medium Density

Fibreboard (MDF), chipboard, oriented strand

board (OSB) and hardboard use the

compression method where wood is

shredded, chipped or pulped, then heated

and compressed under high pressure, in most

cases using adhesives to bond the particles

together.

1.4 Veneer

Some manufactured boards are covered in a

thin slice of natural timber called a veneer.

These natural wood slices are taken from the

trunk of a tree and are bonded to the surface

of cheaper sheet materials. Veneers are

commonly seen on medium density

fiberboard (MDF) and plywood. There are two

methods of veneer production; rotary and

knife cut. Rotational veneer production

produces the longest sheets and involves

rotating a whole trunk on an industrial

machine similar to a wood turning lathe. It is a

bit like a huge pencil sharpener creating one

long ribbon of veneer.

Ply 

Wood
MDF OSB

Chipboard

Unit 9 Timbersand Manufactured Boards

GCSE DesignTechnology Knowledge Organisers
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1.5 Advantages and disadvantages of manufactured board

1.7 Additionalsoftwoods

Manufactured Board

• Available in large  

sheets, very stable  

which saves timeand  

energy joining arrow  

planks together.

• Adhesives used tobond  

the boards can contain  

hazardous particlesthat  

can cause cancer.

• No defects such as  

warping. Twisting,  

cupping and splitting  

which occurin natural  

wood, meaning less  

waste.

• Machining andsanding  

some boardsespecially  

MDF, causes verysmall  

particles of dust to be  

released, easily  breathed 

in, even  through a mask.

• They do nothave knots  or 

resin pockets which  can 

be hard to work  around, 

avoiding waste  and 

protecting tools  from

damage.

• Tools can blunt easily  

owing to the adhesives  in 

the boards.

• Smooth finishwhich  

requires very little  

preparation.

• Many traditionalwood  

joints cannot be used  

effectively with  

manufactured board.

• Makes use of low  

grade, recycledand  

waste wood.

• Edges can be hardto

finish.

• Available in many  

different finishes,  veneers 

and laminates.

• Mostboards are prone  to 

absorb moisture if  not

treated.

Name Characteristics Uses

Blockboard Stable, tough, relatively heavy,  

finishes well, indoor use owing 

to  adhesives used.

Furniture, doors, shelving, indoor

construction.

Hardboard Flexible in large sheets, even  

strength, easily damaged by 

water  unless treated. 

Inexpensive.

Furniture and picture frame  

backings. Internal 

panelling.

Oriented Strand Board (OSB) Rigid and even strength in all

directions, good water resistance.

Construction hoarding, interior and

exterior house building.

Name Characteristics Uses

Redwood Easy towork and machines well.  

Some rot resistance.

Outdoor furniture, beams, posts,  

decking, veneers.

Cedar Easy to work, can blunt tools,  finishes 

well, naturally resistant to  rot.

Outdoor furniture, fences cladding for  

buildings, roof shingles.

1.8 Sustainable timber production

Wood is considered to be a sustainable product, as

new trees can be grown to replace those used for

timber and fuel. The main issue facing timber

production is that in many parts of the world, it is being

used at a far greater rate than it is being replanted.

The result is an unsustainable supply of timber, which

is frequently illegally obtained. This is causing many

problems to the land in the countries where it is

happening. Some countries where it is happening.

Some countries are suffering from desertification due

to deforestation. This activity is also thought to be a

contributing factor in global warming.

GCSE Design Technology Knowledge Organisers

Unit 9 Timbersand ManufacturedBoards Additional common manufactured boards
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GCSE Design Technology Knowledge Organisers
Unit 11 Polymers

Material Properties

There are two main categories of plastic:

Thermosoftening (also called thermoplastics) are plastics which will 
soften when heated and can be reshaped.

Thermosetting plastics are plastics do not soften on heating. They are 
used when resistance to heat is important (eg kettles, plugs, laptop 
chargers etc).

Acrylic

Polypropylene

High Impact 
Polystyrene 

(HIPS)

Polythene 
LDPE

Polythene 
HDPE

Urea 
Formaldehyde
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5. Solar Energy – RenewableEnergy 7. Hydroelectricity – Renewable Energy

1. Fossil Fuels – Non-renewableenergy

3. Nuclear Energy – Renewable  
energy

The main nuclear fuels
are uranium and plutonium. In a 
nuclear  power station nuclear fuel 
undergoes a  controlled chain 
reaction in the reactor to  produce 
heat - nuclear to heat energy

• heat is used to change water 
into  steam in the boiler.

• the steam drives the turbine 
(heat to  kinetic energy)

• this drives the generator to 
produce  electricity - kinetic to 
electrical energy.

.

• In a hydroelectric power  station 
water is stored  behind a dam in a
reservoir.  This water has 
gravitational  potential energy.

• The water runs down pipes  
(potential to kinetic energy)  to turn 
the turbine

• The turbine is connected to  a 
generator to produce  electricity 
(kinetic to  electrical energy).

2. Biomass Energy –Renewable Energy
Biomass is an industry term for 
getting energy by burning 
wood, and  other organic 
matter. Burning biomass 
releases carbon emissions, but  
has been classed as a
renewable energy source in the
EU and UN legal  frameworks,
because plant stocks can be
replaced with new growth.

8.Batteries
Alkaline batteries are the most  common 
type of domestic  batteries, they are 
disposable but  contain chemicals that are 
bad for  the environment. Fortunately  
more and more battery recycling  banks 
are appearing now where  most of the 
battery can be reused.  Rechargeable 
batteries are better  for the environment 
and more  economical in the long run 
(High  initial purchase price). Their  
lifespan decreases with every  charge.

GCSEDesignTechnology Knowledge Organisers

Unit3-EnergyGeneration

4. Wind Energy – Renewable Energy

6. Tidal Energy – Renewable Energy

In a thermal power station 
fuel such as coal, oil or gas is 
burned in  a furnace to 
produce heat - chemical to 
heat energy.

this heat is used to change 
water into steam in the boiler.
the steam drives the turbine -
heat to kinetic energy
this drives the generator to 
produce electricity - kinetic to  
electrical energy.

Some experts believe that 
fossil fuels will run out in our 
lifetime.
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There are fourtypes of motion:

Linear Motion is  movement 

in one direction  along a straight 

line.

Oscillating Motion
This motion is similar to  

reciprocating motion, but  the 

constant movement is  from side 

to side along a  curved path.

Rotary Motion
Examples of circular motion

include a ball tied to a rope and

being swung round in a circle

Reciprocating  Motion, 
this is repetitive  up-and-down or 

back-and- forth linear motion

Class One
A class one lever  

has its input on one  

side of the fulcrum  

and its output on  

the other.

Class Two
A class two lever  

has its input at one  

end of the lever, its  

output in the  

middle and fulcrum  

at the other end.

Class Three
A class three lever  

has its output at  

one end of the  

lever, its fulcrum at  

the other with its  

input in the middle.

Reverse

motion

linkage

The reverse motion linkage  changes the 

direction of the  input motion so that the output  

travels in the opposite direction.  If the input is 

pulled the output  pushes and vice versa. It 

uses a  central bar held in position with  a fixed 

pivot (fulcrum) that  forces the change in 

direction  and two moving pivots which are  

connected to the input and  output bars.

Parallel  

motion  or  

push/  pull  

linkage

The push/pull linkage maintains  the direction 

of the input motion  so that the output travels 

in the  same direction. If the input is  pulled the 

output is pulled and  so on. It uses three 

linking bars,  four moving pivots and two fixed  

pivots.

Bell  

crank  

linkage

The bell crank linkage changes  the direction 

of the input motion  through 90 degrees. It can 

be  used to change horizontal  motion into 

vertical motion or  vice versa. It uses a fixed 

pivot  and two moving pivots.

Crank  

and  

slider

The crank and slider linkage  changes rotary 

motion into  reciprocating motion or vice  

versa. It uses a crank which is  held with a 

fixed pivot. A  connecting rod uses two 

moving  pivots to push and pull a slider  along 

a set path.

Treadle  

linkage

The treadle linkage changes  rotary motion 

into oscillating  motion or vice versa. It uses a  

crank which is held with a fixed  pivot. A 

connecting rod uses two  moving pivots and a 

further  fixed pivot to create a  windscreen 

wiper motion.

Input arm:

400 

mm  

long

Output 

arm:  100 

mm  long

400 mm

10

0

mm

Input  

distanc

e  100 

mm

Output

distanc

e 25

mm

Output ÷ Input x Input distance = Output 

distance

100 ÷ 400 x 100 = 25 mm

Or use the 

following  

formula:

MA = Load = 300N = 

3

Effort   100N 1

This is written as 3:1 

or  just MA of 3

GCSE Design Technology Knowledge Organisers

Unit 7Mechanisms

There are three classes of levers.
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Year 11: Design Technology Term 3

Knowledge Organiser Focus: Home Learning

Term 2 Home learning will consist of either theory revision questions through 
applications like Seneca and GCSE Pod or NEA tasks each week. 

Week Home learning

Week 31 In-depth Knowledge - examination style questions using online learning apps.

Week 35 Theory content revision - examination style questions using online learning apps.

Week 39 Unit 7 Mechanisms - examination style questions using online learning apps.
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What I will be assessed on: 

A live theatre review – Billy Elliot

A series of Billy Elliot questions to show your knowledge and 

understanding of live theatre. 

You must be able to Describe, analyse and evaluate scenes or 

sections from a live theatre performance  

A scripted performance 

You will perform a section of a script given to you by your class 

teacher. You will be marked on your interpretation of the text, 

your characterisation and communication of your ideas.

Knowledge Organiser Focus: Live Theatre and Scripted.

Year 11 : Drama Term Three
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Billy Elliot – Focus Scenes 

Scene Time Themes

Jackie going back to work 1hr.44 – 1h.48 • Family divide
• Pride 
• Masculinity

Billy's first dance & letter 
from mum

56 Mins – 1hr 2 • Loss
• Love 
• Motherhood 

Late for Audition 1hr 10 – 1hr .14 • Social class
• Stereotypes
• Expectations  

Letter for audition 2hrs 9mins- 2hrs 15 • Unconditional love 
• Comedy
• Aspirations 

Introduction:

The name of the play: Billy Elliot. 
The name of the playwright: Lee Hall –
Directed by Stephen Daldry.
Recorded date and theatre: Victoria 
Palace Theatre on 28th September 2014.
Genre and Style: Musical contains both 
comedy and tragedy with a naturalistic 
acting style.
One sentence about plot. 

Cast List

Billy played by Elliot Hanna
Mrs. Wilkinson played by Ruthie Henshall
Jackie Elliott  (Dad) played by Deka Walmsley
Nan played by Ann Emery
Tony played by Chris Grahamson
Michael Played by Zach Atkinson 
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Live Theatre Guide

Step One – Link to the question, using the words 
directly from the question.

Step Three – Quote and analyse acting skills 
Voice, Facial expression, Body language, 
Gestures, movement, interaction with others 
and audience.

Step Four – Evaluate 
Audience reaction and your personal opinion 
Link back to the question.

Last paragraph – Conclusion 
A brief summary of all your points linking 
back to the question.

Introduction paragraph – This always stays the 
same.

Step 1 – Link to 

question 
Give a clear link to the 

question. 

‘The actor playing ……. Created 

a convincing character. The 

emotion the character had to 

show was …………’

Step 2 – Describe the 

scene.
Choose a specific scene and 

describe it. The go on to talk 

about a specific moment in the 

scene.

‘At this point in the play, ___’

Step 3 – Analysis of acting 

skills 
(Voice, facial ex, body Lang, 

gesture, movement & interaction)

Try to use a quote and clearly 

explain what acting skills the 

actor used. Try to write what 

this shows too.

When Mrs Wilkinson said the 

line ‘_____’ she spoke with a 

____ tone, 

Her body language was ___ 

and her facial expressions

this portrayed the emotion

of and ______ 

Step 4 Evaluation 
Explain how this made you 

respond as an audience 

member- how did you feel 

towards the character?

‘This made the audience _____ 

because ______’

‘I found this very convincing 

because ________’ 

Repeat!
Choose another moment/ quote 

from the scene and follow the 

describe, analyse, evaluate steps 

again.

Step Two – Describe the scene. Pick a scene and 
describe in detail. Imagine the reader has never seen 
the play
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Who are you? Where are you? What is your relationship?

•What is your character about? 
•What are their motives? 
•What do you want to tell the audience about your 
character?

•Why are they there?
•How does this setting affect/impact them?
•How does you character behave in this setting? 

•What’s the context of the scene and of the play as a whole?
•How do these relationships affect/impact them?
•How does you character show the variety of relationships?

This is a 
professional 

published play 
given o you. Can 

you find 
examples of 

performances 
online?
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SECTION A
Terminology and job roles    
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Home Learning: 

Week Home learning

31 Answer a live theatre review question in exam conditions (45 minutes)

35 Create revision cards for Billy Elliot 

39 Re watch Key scenes of Billy Elliot
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Year 11: Business Term 3 Knowledge Organiser Focus: Influences on business

I will learn about: 
In this half term, we will look at a range of 
external influences that can affect the way 

a business operates. One of these 
influences is changes in technology, this 
can affect the products that businesses 

supply and they way that they make them. 
This chapter also considers how businesses 
have responded to these external factors 

by producing new products, using new 
methods of production or relocating 

overseas.

Key terms

Word Definition

ICT ICT is the computing and communications system that a business might use to 
exchange information with stakeholders.

E-Commerce Is the act of buying and selling a product using an electronic system such as the 
internet.

Digital 
communication

Is the transmission of information electronically between computing devices.

Social Media Are methods of online communication such as websites and applications, They 
share information and help to develop social and professional contracts.

Ethics Refers to whether a business decision is thought to be morally right or wrong. 
An ethical decision is made on the basis of what is judged to be morally right.

The 
environment

Is the natural world in which we live. It is the landscape and it’s natural features 
such as the seas, rivers, forests and mountains.

Globalisation Is the trend for markets to become worldwide in scope.

Sustainability Refers to methods of production which can be continued in the long term
without damage to the environment.

Legislation Is a set or rules that governs the way society operates. It is another term for 
‘laws’

Competition Exists when more than one business is attempting to attract the same 
customers.

Stretch challenge: How many different things can you think of that influence a business. Create a spider diagram on this. It can influence a 
business in a positive or a negative way!

Recommended reading:
https://www.bbc.co.uk/bitesize/topics/zkhwd6f

How I will be assessed: 
You will have mini assessments through out 

the topic then you will complete a full 
assessment at the end. You will also have 

homework that will be graded.
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Knowledge Organiser Focus: Influences on businessYear 11: Business Term 3

Benefit:

Drawback:

Consumer 
Protection Act

Product 
Safety

Food Safety 
Act

Food and 
Drugs Act

Using 
information 
technology

Data Protection 
Act

Computer 
Misuse Act

Consumer laws

Sale of 
products

Consumer 
Rights Act

Data Protection 
Act

Product 
Labelling

Unfair Trading 
Regulations

Weights and 
Measures Act

Labelling of 
food 

Regulations

Consumer laws in the UK

Year Online sales as a 
percentage of total 

retail sales (%)

Annual growth rate of online sales (%)

2014 13.5 17.1

2015 15.2 16.2

2016 16.8 14.9

2017 17.0 10.0

2018 18.1 9.0

2019 19.3 8.3

Globalisation: The 
trend for markets to 

become worldwide in 
scope

Cheaper 
resources

Inward 
investment

Rapid 
Growth

Threat of 
takeover

Fierce 
Competition

New 
competitors

Drawbacks

Benefits

Employee 
Rights

Give maternity pay 
and paid holidays

Provide suitable 
training

Allow employees to 
join a trade union

Provide a safe 
working 

environment

Allow employees time 
off for certain reasons

Pay employees as 
stated in contract 
of employment

UK Supermarket Market share
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I should already know:
• Genre & Generic Conventions
• Elements Of Film Form
• Auteur Theory
• Aesthetics & Attack The Block
• Representation & Tsotsi
• Narrative & District 9

I will learn about:
• Hollywood
• Rebel Without A Cause
• Communism/Red Scare
• Ferris Bueller’s Day Off
• Ephebiphobia

Key word Definition

Archetype A very typical example of a certain person or thing.

Communism
A theory or system of social organization in which all property 
is owned by the community and each person contributes and 
receives according to their ability and needs.

McCarthyism
The practice of making accusations of subversion or treason 
without proper regard for evidence.

Ephebiphobia The fear of youth.

Stretch challenge:
Write a comparative analysis discussing the representation of youth in Attack The Block, 
Rebel Without A Cause and Ferris Bueller’s Day Off. 

Recommended reading:
Hays’d: Decoding the Classics — ‘Rebel Without a Cause’
https://www.indiewire.com/2014/02/haysd-decoding-the-classics-rebel-without-a-
cause-214619/
Rebel Without A Care
https://filmschoolrejects.com/ferris-bueller-retrospective-45f578f787a4/

How I will be assessed:
I will answer sample GCSE exam questions 
that combines my knowledge of Rebel 
Without A Cause & Ferris Bueller’s Day Off 
with either Contexts, Genre or Film Form.

Film Studies
Paper One – Q1, 2 & 3

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q1 & Q2

Characters

Jim Stark

Protagonist; ‘The Outsider’. Struggles to find 
his place in the word. Wants to do the right 
thing. 

Judy
Craves love and affection from father. Falls 
in love with Jim. 

John
‘Plato’

Crawford

Another ‘outsider’. Bullied and alone. Has an 
absent father and mother leaves him for 
long periods. He too craves love and 
affection. First gay teenager in film? His 
sexuality is only ever inferred. 

Buzz
Antagonist: The bully, a classic archetype. 
Provides opposition to Jim. 

Frank Stark

Unable to connect with his Son. Unable to 
stand up for himself throughout the film 
until the ending. 

Characters

Ferris 
Bueller

Protagonist: central to the film in so many ways. He’s 
the physical embodiment of Generation X; entitled and 
materialistic but fortunately, charming, engaging and 
always entertaining. His use of monologue and direct 
address to camera is a direct manner of engaging the 
audience creating a direct relationship. 

Cameron 
Frye

In many respects the opposite of Ferris but a 
recognisable characters from teen films; he is the dour 
conscience to Ferris’ ambitious and risky personality. 

Sloane 
Peterson

Ferris’ girlfriend and another recognisable teen movie 
character. She often acts as the slightly more rational 
and empathetic character who aims to temper Ferris 
but also encourage Cameron. Perhaps the most 
‘normal’ of the main characters. Often shot in a 
sexualised manner however, unlike the male 
characters. 

Ed Rooney

Antagonist: he embodies the role of authority figure in 
a dramatic manner-a somewhat extreme version of 
this, especially compared to Ferris’ parents. 

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q1

Use Of Key Elements Of Film Form

Clothing 
(Mise-En-

Scene)

The colour red used throughout: Judy’s lipstick and dress at the start of the symbolise her desire to be noticed. Jim’s jacket 
later in the film does likewise, as well as suggesting danger or offering a warning sign; Plato later wears the jacket and dies. The 
colour red also contrasts with the clothes worn by the adults in the film, suggesting differences and conflict and anger. 

Props
(Mise-En-

Scene)

Cars are used to highlight independence and individuality; freedom. Knives not only denote violence but are symbolic in 
marking out the teenage characters and for some, their desire for conflict. 

Low Key 
Lighting 

(Cinematog-
raphy)

Teenagers conversing with adults, often in conflict, are seen mostly indoors/at night. The use of low-key lighting helps to 
establish a dark and sombre mood and allows drama to be developed through a visual tone. 

Blocking
(Camera 
Angles)

Characters and their position on screen often suggests relationships and emotions, especially in key scenes. Note where/ how 
Jim is sitting compared to his family in the police station scene or the scene where he’s arguing with his parents about going to 
the police. 

Soundtrack
Classic Hollywood’ style orchestral soundtrack is used to define and highlight the emotional response in key moments. See the
“I got the bullets” key scene for an example. 

POV 
(Cinematog-

raphy)

Many scenes are shot from (sometimes literally) the POV of the teenage characters. Editing helps to make clear where, for 
example Jim is, in contrast to the adults, with camera angles emphasising the relationship/the teenage perspective. 

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q2

Use Of Key Elements Of Film Form

Mise-En-
Scene

Establishing shot is of a classically suburban, upper middle class home, a ‘white house’. This is iconographic of 
the American dream, complete with 3 new cars parked out front. Ferris’ room is filled with the trappings of an 
80’s teen in consumerist America, a TV stereo, synthesisers and a computer. These were high value goods at the 
time and reinforce that Ferris is wealthy and this is an aspirational position for many. 

Editing
There are a few scenes in the film that adopt a MTV/Music Video style montage, this montage actually starts 
with the MTV ad. Characters also often shown in staggered, jump-cut montages. For example, introduction of 
Jeannie is staggered, with a CU of the foot tapping, then CU of hands on hips before the reveal of the face. 

Blocking
(Camera 
Angles)

Cinematography often shows off Chicago’s landmarks and the architecture. Ferris is generally shot in medium 
close-ups. During the parade scene the camera is placed in the crowd looking up at Ferris; he is in an elevated 
position on the float and in society as a wealthy white male. 

Soundtrack
Music is used to appeal to the teen audience with contemporary music used to anchor the feeling of excitement 
and demonstrate how cool Ferris is. 

POV 
(Cinematog

-raphy)

The first time we see the parents is in POV shot, positioning the audience as the ‘child’ in the scene. A POV rack 
focus is also used when Ferris looks at Jeanie. When Ferris opens the curtains there is a shot from the outside 
looking in, solidifying Ferris’ position as a privileged prince in his tower. 

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q1 & Q2

Key Quotes

“You’re tearing me 
apart!” - Jim 

A significant line in the film. Shows the impact that his relationship 
with his parents is having on him. Highlights key themes of the film 
in terms of conformity and conflict. 

“What does he know 
about man alone?” -
Plato 

A line which gives the audience an insight into how Plato feels. He 
also feels alone and isolated, abandoned by his parents and craving 
love and affection. 

“Don’t I buy you 
everything you 
want?” - Frank Stark 

Shows the audience how Jim’s Dad associates material possessions 
with being a good parent. Also demonstrates how he does not fully 
understand Jim’s frustrations. 

“If only you could’ve 
been my dad” - Plato 

Plato sees Jim as a replacement father figure; as someone who 
looks out for him and is kind to him. This further supports the 
film’s themes of parent/child relationships. 

“You, you say one 
thing, he says 
another, and 
everybody changes 
back again.” - Jim 

Emphasises how Jim is conflicted and confused by his parents 
constant disagreeing and how he needs communication from 
them; he needs to understand what they mean, what they want 
and the truth when needed. 

“She’ll outgrow it 
dear. It’s just the age. 
..it’s the age when 
nothing fits.” - Judy’s 
mother 

Along with Police Officer Ray, this is as close as any adult in the 
film comes to understanding the teenagers in the film and 
therefore, metaphorically, society in general. 

“One thing I know is 
that I never want to 
be like him.” - Jim 

Jim is angry with his father. He doesn’t feel a connection with him 
and doesn’t look up to him as an example of how to live his life. 
His worst fear is turning into him. 

Key Quotes

Life moves pretty fast. If you don't 
stop and look around once in a while, 
you could miss it. - Ferris 

A classic quote from the film and one that outlines Ferris’ 
outlook on life and helps to explain his somewhat selfish 
and apparently care-free nature. It also allows the 
audience an insight into his attitude towards the 
importance of experience. 

I do have a test today, that wasn't 
bullshit. It's on European Socialism. 
I'm not European, nor do I plan on 
being European, so who gives a crap if 
they're socialists? It still wouldn't 
change the fact that I don't own a 
car!- Ferris 

Another direct-to-camera monologue here from Ferris. He 
makes clear his attitude towards formal, school-based 
education here as well as his arrogant nature. As a 
character, as a person from Generation X, he’s quite 
selfish and this quite provides the idea that he doesn’t 
value a formal education as much as he values 
materialistic objects. He also broadly reflects the arguably 
ignorant approach that America in general had towards 
others in the 80s. 

“I am not going to sit on my ass as the 
events that affect me unfold to 
determine the course of my life. I’m 
going to take a stand. I’m going to 
defend it. Right or wrong, I’m going 
to defend it.” - Cameron 

This quote shows Cameron’s development through the 
film and shows how he’s come to terms with the fact that 
his relationship with father has undermined his own 
destiny so far. It’s a clear example of how the themes of 
fear, rebellion, conflict and peer pressure have affected 
Cameron and how they can be seen in his actions. 

The question isn't 'what are we going 
to do', the question is 'what aren't we 
going to do?’ - Ferris 

A clear sense of Ferris’ rebellion can be seen in this quote. 
He is carefree, unencumbered and wanting to experience 
things that he cannot do if ‘imprisoned’ in school. 

“I weep for the future” - Restaurant 
Maitre‘d

Here we get an adult, a person in power or responsibility 
outwardly expressing distain for ‘Generation X’. 

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q1 & Q2

Key Sequences

Opening 
Scene –
Police 
Station

The opening scene and a crucial one; we’re introduced to the 
characters and their various situations. We learn how isolated 
they are and how they lack the relationships with many adults, 
especially their parents. We gain an insight into their 
‘rebellious’ natures-how Judy, Plato and Jim do not conform 
with societal expectations. The film also establishes how 
certain elements of film form are key to this film in the use of 
costume, camera angles and soundtrack. 

Jim Fights 
With His 
Parents

A very important scene. Jim verbalises his issues on a personal 
level, his feelings about his parents and his relationship with 
them. We see how each of the them handles the situation 
differently with Jim again showing how he wants to do the right 
thing. Camera angles and blocking here are key; pay attention 
to where Jim is and how he is closed in by his parents position 
or how the camera angles give him a general lack of ‘power’. 
Clothing too is important for all characters. 

Final 
Scene –
‘I’ve Got 
The 
Bullets!’

One of the final scenes in the film and it emphasises the 
difference between teenagers and adults, themes of justice and 
conflict and how the POV here is still with the teenagers. The 
red jacket is a vital aspect of the film and certainly in this scene 
is key. We also see the development of Jim’s relationship with 
his father and get another example of Jim’s desire to reject 
violence and conflict where he can with the classic line “I got 
the bullets!”. 

Key Sequences

Opening 
Scene –
Ferris’ 
Monologue

This opening scene sets the tone for the film; humorous, rebellious and 
modern. Ferris breaking the fourth wall and use of text on screen 
suggests that Ferris knows that he’s in a film. At the very least he knows 
the audience is there and this establishes a clear-sense of relationship 
between Ferris and ourselves and we immediately warm to his 
engaging personality. Editing and the use of music are especially 
important to this scene also. 

Parade

The closest the film comes to creating a scene that looks like a music 
video, the style which it borrows ideas from throughout. This scene 
allows us to see how Cameron is both worried about the future but 
somewhat accepting of it and Ferris’s much more impulsive nature. Use 
of cinematography here is key; lighting is high-key, the scene is 
colourful, busy and full of extras, props and bright clothing. The mood is 
joyous and united; everyone in the city joins in and we see an 
unashamed form of celebration. Whilst Sloane and Cameron are shot in 
medium and medium- close shots, broadly at eye-level. Ferris however, 
is often shot from below and at a distance creating the sense that we 
are looking up at him in admiration. 

Final Scene 
– Ferris 
Rushes 
Home

A classic scene which has been parodied many times. Interesting to see 
that initially, Ferris’ mum is more concerned with her job and her 
success rather than the reasons for Jeannie’s arrest. This helps to 
emphasise the themes of capitalism and materialism . This scene is 
especially noted for it’s great use of parallel editing; we see 3 different 
narratives happening at once as the scene cuts between all three. Some 
interesting sound effects; a ‘cartoonish’ skidding noise and slow-mo
sound from Ferris creates an exaggerated, comedic tone. 

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q1 & Q2

Any element of film form could be featured here – Cinematography, Sound, Editing or Mise-En-Scene.
To cover all bases, you could re write the exam question, change the element of film form, answer it & repeat! 

The example questions above are essentially interchangeable as you could be asked about Generic Conventions for Q1 and 
Q2, same for contexts, film form and everything else!

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q3

Podcast Revision

Specific episodes of the Farrand On Film podcast 
designed to aid revision for this topic are as follows:

• Genre: Teen Film
• Auteur: John Hughes
• Required Learning: Ferris Bueller’s Day Off
• Commentaries: Ferris Bueller’s Day Off

Podcast Revision

Specific episodes of the Farrand On Film podcast 
designed to aid revision for this topic are as follows:

• Genre: Teen Film
• Required Learning: Rebel Without A Cause
• Commentaries: Rebel Without A Cause

Themes/Issues

Conflict Seen all the way through the film, conflict is key. 

Parents 
Vs. 

Children

Not just with Jim and his parents, there is a tension between 
parents & children throughout the film with each of the main 
characters. 

Adults Vs. 
Teenagers

Most notably seen as a generational conflict, note how adults 
and teenagers approach the same situation in different ways. 

Authority
Police, teachers, security guards, parents; authority figures are 
seen throughout the film often causing generational conflict. 

Rebellion Teenagers are seen rebelling in a wide variety of ways. 

Peer 
Pressure

The need to conform drives the teenagers motivations and the 
peer pressure from others often creates conflict. 

Themes/Issues

Conflict
Seen both in the conflict between adults and teenagers and with authority 
figures and teenagers, conflict occurs throughout the film. The desire of 
teenagers to want to so some things with what they’re allowed to do. 

Education
Depicted as being a boring ritual; Ferris learns more outside of the 
classroom. 

Materialism
The want and need for ‘things’ is key to Ferris, but does not dominate his 
desires. 

Fear
Many characters experience fear, some are crippled by it. Consider who has 
fears and what people are fearful of; does it define them or their character 
type? 

Rebellion
Throughout the fim people rebel from their expected roles. Notice how 
some of the adults rebel too; consider why they do this and how rebellion 
is depicted. 

Peer 
Pressure

We see many instances were peer pressure leads to decisions being made. 

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q3

Ephebiphobia - (i-fib-E-phobia) - Fear Of Youth

Could potentially form the basis for your entire Q3 answer on Paper One ‘Comparative Analysis’
Rebel came at a time where post war American society didn’t know what to do with teenagers so feared them and this was evident in the films mentioned here.

Ferris was released at a time were the fear had gone away but teenagers only saw themselves as rebellious figures or victims of horror on screen in the 80s. 

The ‘Big Picture’ – Development Of The Teen Genre

Teenagers saved Hollywood. When adult audiences began to decline from 1947, producers realised that adolescents had an appetite for 
sensation and spectacle, not to mention the leisure and disposable income to indulge it.

Post-War ephebiphobia (fear of youth) saw teenagers demonised in films such as The Wild One (1953) but Rebel Without A Cause and
Blackboard Jungle (both 1955) made greater attempts to understand the teenage psyche with the latter depicting a cross-racial alliance against 

injustice.

It wasn’t until the production code was revised in 1956 that Hollywood began to tackle taboos like angst, alienation, sexual identity, underage 
pregnancy and domestic dysfunction.

The dysfunction of Jim’s family in Rebel is a precursor to the changes of the production code but evident that this was social commentary that 
had been bubbling over for a while.

Teenagers particularly identified with John Hughes’ ‘Brat Pack’ films which provided cosy correctives to the punishments being given to 
teenagers in slasher films such as Halloween (1978). 

If you were a teenager in the 80s, you were primarily given two outlets in which to view fellow teenagers on screen. They were either a) 
rebellious, socially influenced characters or b) victims to serial killers in the horror boom.

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q3

Any element of film form but its more likely 
to be broader elements such as Narrative, 

Representation, Generic Conventions, Genre 
and Contexts.

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper One – Q4

Sample Questions
• In what year did the Lumiere 

Brothers record the first 
moving images?

• Name two of the technologies 
developed for cinema to 
combat the rise of televisions 
in homes.

• CGI became more widespread 
in it’s use from what decade?

• The development of silent 
cinema from early short films 
to full-length feature
films occurred between what 
two dates?

• Briefly describe what the 
Paramount Court Case 
prevented studios from doing.

• Name two of the ‘Big Five’ film 
studios that were established 
by 1930 in Hollywood.  

Knowledge Organiser Focus: Developments In US Film 
Rebel Without a Cause (Ray, 1955) & 
Ferris Bueller’s Day Off (Hughes, 1986)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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I should already know:
• Genre & Generic Conventions
• Elements Of Film Form
• Auteur Theory
• Aesthetics & Attack The Block
• Representation & Tsotsi
• Narrative & District 9
• Scriptwriting
• Developments In US Film

I will learn about:
• American Independent Cinema
• Whiplash
• Specialist Writing For Film

Key word Definition

American Indie
A film that is made in America, outside of the traditional 
‘Hollywood’ system.

Masculinity
Qualities or attributes regarded as characteristic of 
men.

Under-Written Usually referring to a role that is poorly developed.

Utopia
An imagined place or state of things in which 
everything is perfect.

Stretch challenge:
Compare the representation of masculinity in Whiplash with how it is 
presented in both Rebel Without A Cause and Ferris Bueller’s Day Off. Is there 
a clear relation to the time in which the film was produced?

Recommended reading:
Analysis – Whiplash as a study of male machismo and masculinity
https://www.thepopcornmuncher.com/2015/03/09/analysis-whiplash-
foxcatcher-machismo/

How I will be assessed:
I will answer a sample GCSE exam question 
that combines my knowledge of Whiplash 
with either Specialist Writing or Film Form.

Film Studies
Paper One – Q5

Knowledge Organiser Focus: American Indie
Specialist Writing & Whiplash (Chazelle, 2014)

Credit to Eduqas for some of the 
information in this organiser!
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Characters

Andrew 
Neiman

Protagonist: Andrew is a first-year drummer at Shaffer 
Conservatory. He dreams of being one of the greatest 
drummers in history, like Buddy Rich. After he is invited to 
play in the jazz band conducted by the abusive Terence 
Fletcher, Andrew becomes all the more motivated to be "one 
of the greats." Andrew is self-motivated and ambitious, 
sometimes to a fault, as when he pushes away the people in 
his life in favour of playing the drums. His hyper-competitive 
ambition sometimes makes him arrogant and dismissive of 
people who do not have the same drive he has. However, this 
single-mindedness is also what makes Andrew a good 
musician, and what propels him to get better and better at 
the drums.

Fletcher

Antagonist: Fletcher is an infamous teacher at Shaffer who 
recruits Andrew into his jazz band. He is brutal in his teaching 
tactics; he screams, demeans, and even throws furniture at 
students to get them to do what he wants. He is fired from 
Shaffer after Andrew testifies that he played a part in a 
former student's committing suicide. Fletcher is a mean-
spirited and aggressive man, but he doesn't think of his 
methods as abusive; instead, he justifies his brutal tactics as 
being in the interest of the student becoming better. By his 
logic, the more he hurts and humiliates a student, the more 
motivated they will be to become better.

Points Raised By Specialist Writing

Option C: Whiplash, Men and Masculinity (Beasley, 2015)

Women & Minorities are under-represented in film as seen in the Oscars 
of 2015. (#OscarsSoWhite)

Whiplash is a study of masculinity – Fletcher, represented as the ‘alpha 
male’ and sensitive loner Andrew who sees Fletcher as his masculine 

ideal.

Poor representations of women in the film – Nicole who is ‘underwritten’ 
and serves only to aid Andrew on his path to manhood.

The final scene is a battle of the alpha males and a happy ending for 
Andrew who surpasses his masculine goals by earning the respect of 

Fletcher.

Film Studies
Paper One – Q5

Knowledge Organiser Focus: American Indie
Specialist Writing & Whiplash (Chazelle, 2014)

Credit to Eduqas for some of the 
information in this organiser!
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Contexts

Institutional

In order to secure financing, Right Of Way Films & 
Blumhouse Productions helped Chazelle turn fifteen 
pages of his script into an eighteen minute short film 
starring Johnny Simmons as Andrew and J.K. Simmons 
as Fletcher. Bold Films ultimately financed the full film 
for $3.3 Million.

Social

Critics also disagreed about whether the film condones 
Fletcher’s ‘method’
In many scenes he appears to be a bully/sadist as he 
humiliates and physically assaults his students – his 
judgement is unfair and vindictive.
The jazz club key sequence seems of offer some kind of 
rationale for his behaviour but his revenge in the finale 
undermines this.

Key Sequences

The Opening

Cinematography imitates a military exercise – lots of CUs 
of music pages & instruments – almost like weapons 
being prepared for battle. The extensive use of Close Ups 
reflects the musicians’ focus which is quickly followed by 
a MS to show them ‘snapping to attention’ when Fletcher 
arrives.
Mise-en-scene - Costume – Fletcher, when he first enters, 
dresses like a stereotype of a ‘jazz man’ (pork pie hat, lots 
of black). His choice of persona to the outside world.
Quickly sheds this to reveal a tight t-shirt that makes his 
physique look imposing similar to a martial arts instructor 
or sports coach. His choice of persona to students/the 
job. In musical sequences, Fletcher’s hands conduct the 
camera and the character’s playing – he takes control of 
everything as soon as he arrives.

Conversation At 
Jazz Bar

There is a lot slower cutting rate in this scene. Shot 
reverse shot is used when Neiman first spots Fletcher and 
shows his reaction. Neiman is surprised but also 
enchanted by this different aspect to his now former 
teacher.  During their conversation at the table, however, 
the cuts between their faces, and the use of closer and 
closer shots, mirrors the rhythm of Fletcher’s attacks on 
his students.

Podcast Revision

Specific episodes of the Farrand On Film
podcast designed to aid revision for this 
topic are as follows:

• Required Learning: Whiplash
• Commentaries: Whiplash

Film Studies
Paper One – Q5

Knowledge Organiser Focus: American Indie
Specialist Writing & Whiplash (Chazelle, 2014)

Credit to Eduqas for some of the 
information in this organiser!
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Film Studies
Paper One – Q5

Intro: In Beasley’s article, he raises valid points that women 
(specifically Nicole) are underwritten in the film. The main, 

overarching point of the article is that the film plays out more 
like a battle of/for masculinity between student Andrew and his 

teacher/idol Fletcher.

This point is supported in the film by…

Conclusion: The final sequence focusses on how 
masculine conflict can turn abruptly into magic – the 

two men go from full blooded war to mutual respect in 
the space of a single scene.

The film’s finale is the time where the original Alpha Male 
(Fletcher) puts himself and his reputation on the line to 

deliberately sabotage Andrew/Andrew’s career. This scene is 
Andrew’s ultimate test and one he surpasses through the 

change in his character. But is that what Fletcher wanted all 
along?

Knowledge Organiser Focus: American Indie
Specialist Writing & Whiplash (Chazelle, 2014)

Credit to Eduqas for some of the 
information in this organiser!
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The wording of this question may change slightly but remember:
Aim of this part of the exam is for you to engage with other people’s 

ideas – the ideas presented are up for debate and can be argued 
against if you so wish.

You may wish to use small quotes to illustrate your points but this is 
not compulsory.

In the actual exam – there will be a box provided for you to indicate 
which extract you have studied.

Film Studies
Paper One – Q5

Knowledge Organiser Focus: American Indie
Specialist Writing & Whiplash (Chazelle, 2014)

Credit to Eduqas for some of the 
information in this organiser!
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Film Studies
Both Papers

Answer Structures, Sentence Starters & General Help!

Answer Structures -

One Point Per Mark

[1] Identify or Name
[2] Briefly Describe or 
Outline
[3] Discuss 
Connotations
[4] Link To Key 
Sequence
[5] Link To Context Or 
Film Form

10 Mark Answer Structure
TOPIC SENTENCE. What are you going to investigate?
IMPACT ON CHARACTER & NARRATIVE. Discuss the 
impact of the element on a specific character or the film 
as a whole.
KEY SEQUENCE. Make reference to a key sequence from 
your chosen film.
EXPECTED OR SUBVERTED? Is the element in question 
used in an expected or subverted way? Why?
CONTEXT? Try to make reference to the film’s context if 
you can.
CONCLUDE. Summarise your points and come to a final 
statement that refers back to the question.
DON’T FORGET TO MENTION FILM FORM!

15 Mark Answer Structure
TOPIC SENTENCE. What are you going to investigate?
IMPACT ON CHARACTER & NARRATIVE. Discuss the impact of the element on a 
specific character or the film as a whole.
KEY SEQUENCE. Make reference to a key sequence from your chosen film.
EXPECTED OR SUBVERTED? Is the element in question used in an expected or 
subverted way? Why?
CONTEXT? Try to make reference to the film’s context if you can.
CONCLUDE. Summarise your points and come to a final statement that refers back to 
the question.
DON’T FORGET TO MENTION FILM FORM!
IF IN DOUBT, USE THE BULLET POINTS!
BULLET POINT #1/#2/#3
POINT. Make a point that addresses the bullet point.
EVIDENCE. Make reference to a key sequence and film language that relates to your 
point.
EXPLAIN. Explain your point and the evidence provided, linking it back to the bullet 
point & the question.

20 Mark/Comparative Analysis Structure
TOPIC SENTENCE. What are you going to 
investigate?
“In Rebel, … In Ferris, …”
REBEL. Discuss use of question foci in Rebel.
FERRIS. Discuss use of question foci in Ferris.
COMPARE. How are the two films similar in 
relation to the foci?
CONTRAST. How are the two films different in 
relation to the foci?
CONCLUDE. Summarise your points and come to 
a final statement that refers back to the question.
DON’T FORGET TO MENTION FILM FORM!

Be specific, not generalised in low mark questions (i.e a 

key costume would be ‘James Dean’s Leather Jacket’ 

rather than ‘Pair Of Trousers’

Sequence Analysis needs to be detailed and not 

descriptive. Make sure you’re using appropriate film 

form terminology too!

Planning & timing are essential. 

Be focused and concise on low mark questions to 

allow more time later on.

Remember: the 10 and 15 mark questions award five 

marks for your use of Film Form. The remaining 5/10 

marks are for your understanding/analysis of the film.

The use of mise-en-scene in this sequence, specifically 

Wikus’ costume tell us/links to…

An example of sound in the sequence is the diagetic

dialogue between Sam and Moses. This shows…

The representation of ethnicity in Tsotsi links to the post-

apartheid context in which the film is set.

The social context of the film is reflected best through 

the character of Jim who is often represented as spoilt 

and confused. This links to the context as, during the 

1950s, teenagers were… because of…
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Film Studies
Both Papers

Exemplar Answers

(c) Explore how the convention you have identified is used in one sequence from your 

chosen film. In your answer, refer to at least one key element of film (e.g. cinematography, 

mise-en-scène, editing or sound). [10] 

I am going to talk about the scene where Jim is telling his parents that he is going to go to 

the police and explain his role in the car crash. We see Jim as the rebellious outsider and 

someone who does not respect the authority of his parents. In this scene he is fed up with 

his parents and despite his pleadings, they refuse to support his decision to go to the police. 

Jim and his parents fight and the scene comes to a head when Jim attacks his father. Jim is 

seen as the rebellious outsider in many ways in this scene and the use of cinematography is 

key in showing his role as a rebel and someone who is not conforming. The scene features 

very low-key lighting and the scene itself features drab and dark colours as part of the 

furniture and overall style of the house. Jim’s parents are both wearing dressing gowns 

which almost match this style and colour, making them seem drab and dull and almost parts 

of the furniture. They look dull and muted, meaning that the audience sees them as very dull 

and muted people. In contrast Jim wears a bright red jacket making him stand out and seem 

at odds with his parents. He looks very different to them. In the time of the film men would 

be expected to wear clothing not too dissimilar from their father but Jim as an outsider and a 

rebel does not conform with the expectations of society wears clothes that he feels makes 

him seem more interesting and individual. The colour of Jim’s jacket is also interesting as it 

represents danger and blood; his temper and involvement in violence is reinforced through 

the choice of colour here making him clearly a rebellious outsider. Finally, his positioning is 

always at odds with his parents, he is always looming over or pointing at his parents. 

Teenagers, especially during this period, would be expected to be much more respectful and 

obedient to their parents and the use of the performance here allows Jim to be seen clearly 

as someone who does not respect authority and the will of his parents, making him a 

rebellious outsider.

Identified Key Sequence

Discusses connotations of 
identified Film Form

Brings together context and 
overall point made

Introduces Film Form

Further connotations 
& link back to question

Discusses MEANING of Sequence 
– Doesn’t describe.

Links to Contexts
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Both Papers

Exemplar Answers

(c) Explore how this example of cinematography is used in one sequence from your chosen film. [10] 
In the scene where Ferris ‘borrows’ the Ferrari, he and Cameron are arguing about Ferris taking the 
car. The scene takes place in a large room which has glass on almost every side. Because of this and 
because the scene is set early in the day, the lighting is very high key and allows the audience to not 
only see the whole room clearly, but also the characters and the car. The use of bright, high-key 
lighting helps to make the room appear to be very clean and tidy-everything looks bright and well-
looked after-we see no dirt, no grime or random props to make the garage look messy. This 
reinforces the idea that Cameron’s father looks after his prized possessions. The Ferrari also looks 
especially bright and clean because of the high-key lighting-the car shines and is clearly spotless. The 
lighting allows the audience to see that it is shiny and very well looked after, with all parts of the car 
visible and clearly something which is loved. Even the characters are well lit and this allows us to see 
how the characters’ facial reactions allow the audience to easily track and understand how they feel-
especially Cameron with his pained and frustrated expressions. Ferris moves his face a lot and 
contorts it in a variety of ways, whether smiling or in frustration at Cameron, but this is always 
clearly visible and easy to see because of the high-key lighting making this a very playful scene and 
not a dark and somber one. This is especially important in this scene as Ferris is essentially stealing a 
very expensive car and the high-key lighting allows the tone for the scene to be jolly and fun; darker, 
more low-key lighting would have made things much more somber and unpleasant, creating a 
darker and perhaps an even sinister tone. The high-key lighting is also reinforced by the setting with 
light pouring in from outside because it is a bright and clear day. If the weather was worse and the 
lighting therefore darker, it would have almost created a sense of danger and foreboding-a form of 
pathetic fallacy. But because the lighting here is high-key it establishes that the rest of the day is 
going to go well and be a happy, positive one.
The lighting is natural and bright; it reflects the mood of Ferris and the tone of the film- optimistic 
and hopeful. Near the beginning of the film, static establishing shots of the sky are narrated by Ferris 
who says that “who could handle school on a day like this?” The use of the natural, high-key lighting 
in this scene reinforces this idea that it’s too nice a day to not take chances and risks, to enjoy life 
outside of school.

Identified Key Sequence

Discusses connotations of 
identified Film Form

Brings together overall point 
made and elements of film form

Introduces Film Form

Additional points made to reinforce 
overall answer to the question

Discusses MEANING of Sequence 
– Doesn’t describe.

Introduces additional elements of 
film form to further strengthen 

the overall response
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I should already know:
• Genre & Generic Conventions
• Elements Of Film Form
• Auteur Theory
• Aesthetics & Attack The Block
• Representation & Tsotsi.

I will learn about:
• Todorov’s Narrative Theory
• Propp’s Spheres Of Action
• Levi-Strauss’ Binary Oppositions
• District 9
• Apartheid Reflected In Film

Key word Definition

Apartheid
A policy or system of segregation or discrimination on grounds of 
race.

Enigma
A person or thing that is mysterious or difficult to 
understand.

Segregation
The action or state of setting someone or something 
apart from others.

Xenophobia
Dislike of or prejudice against people from other 
countries.

Stretch challenge:
Write a comparative analysis discussing the representation of poverty, 
ethnicity, culture and discrimination in Tsotsi and District 9. Consider the use 
of Johannesburg in both films.

Recommended reading:
Xenophobia, Racism Drive Alien Relocation in District 9 
https://www.wired.com/2009/08/xenophobia-racism-drive-alien-relocation-
in-district-9/

How I will be assessed:
I will answer a sample GCSE exam question 
that combines my knowledge of District 9 
with either Contexts, Narrative Theories or 
Film Form.

Film Studies
Paper Two – Q1

Knowledge Organiser Focus: 
Narrative Theories & District 9 (Blomkamp, 2009)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper Two – Q1

Characters

Wikus Van Der 
Merwe

Protagonist: The first character we see and who we 
experience the narrative with. Sympathetic, selfish (to 
being with). He transforms from human to alien and 
becomes less selfish and more empathetic.

Christopher 
Johnson

Protagonist: CJ – Alien, sidekick, mentor & scientist. 
Wikus knocking on his door is the inciting incident. 
Wants to get aliens home.

Piet Smith
Antagonist: Wikus’ father-in-law and head of MNU. 
Position of power. Condemns Wikus to death and lies to 
daughter about him.

Sarah Livingston

Narrator: One of the ‘talking head’s at the start of the 
film. Provides the backstory for MNU & Aliens’ arrival. 
Provides important information and shapes the 
narrative.

Contexts

Social
Society structured in terms of class & privilege with the 
white men at MNU being the most ‘power’, whilst the 
refugee aliens having the least autonomy.

Political

Political decisions drive the narrative; those in power 
such as the government, MNU and even Obsesandjo
seek to oppress & further their own causes by exploiting 
those who have no power.

Cultural

The film establishes a world where the aliens are seen as 
outsider & scavengers; they are segregated and 
demonised. The aliens idea of fun; de-railing trains, 
starting fires & eating rubber, are all seen as savage in 
the same way that the Nigerian gangs once were.

Historical

D9 is an allegorical and metaphorical examination of 
apartheid. ‘White’ & ‘Black’ segregation and 
discrimination is broadly replaced with humans and 
‘prawns’.

Institutional
Blomkamp was originally due to make a Halo adaptation 
but instead was hired to make a feature length version of 
ALIVE IN JO’BURG. $30m budget.

Technological
CGI used throughout however, many practical effects also 
used with props such as alien weaponry.

Equilibrium Disruption Recognition Repair
New

Equilibrium

Aliens In 
Jo’Burg

Finding 
The Fluid

Wikus’ 
Transfor-
mation

Wikus’ 
Sacrifice

Wikus As 
Alien

Todorov’s Narrative Structure

Knowledge Organiser Focus: 
Narrative Theories & District 9 (Blomkamp, 2009)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Themes & Issues

Invasion
Whilst the aliens are the most obvious example of 
‘invasion’, this can also be seen via MNU ‘invading’ 
District 9 and anyone ‘invading’ the Nigerian’s shop.

Segregation

Used as a narrative device to create conflict when one 
group enters an area designated for another group or 
when a group are forced into a specific area. Also used 
as a metaphor to reflect real-life segregation in 
apartheid.

Xenophobia

Fear & distrust of that which is perceived to be foreign 
or strange. Often explained as the dislike or prejudice 
against people from other countries, this would also 
apply to the distrust and dislike people have of the 
aliens. Of course, this is also something which is a 
metaphor for the xenophobic actions taken by the 
government during apartheid.

Key Sequences

The Opening

Film opens with a ‘talking head’ style interview with 
Wikus, our protagonist. He introduces himself and MNU 
briefly via a monologue that provides exposition in a 
montage style using ellipsis in the editing. We then have 
a voice over of Grey Bradnam who provides further 
exposition as we see images from Johannesburg before 
we see Grey on screen again as a talking head. We then 
have ‘found footage’ as a flashback of the time the 
humans met the aliens. Another talking head from Sarah 
Livingston helps to provide further exposition before we 
see more archive footage that helps establish the first 
act.

The Final Scene

This denouement presents the finale to the main story of 
the film highlighting how it is a linear narrative structure. 
Throughout this scene, intercutting is used to show the 
different perspectives of the alien ship leaving and we 
get the framing device of the talking heads again 
explaining the possible fate of Wikus. On screen text 
provides further details and the omniscient viewpoint is 
shown through the use of many very high angle shots of 
the city and the population. The end of the scene 
provides a new equilibrium as we discover that Wikus 
has become an alien and has left a metal flower for his 
wife Tania.

Podcast Revision
Specific episodes of the Farrand On Film podcast 
designed to aid revision for this topic are as 
follows:
• Genre: Sci-Fi
• Required Learning: District 9
• Commentaries: District 9

Knowledge Organiser Focus: 
Narrative Theories & District 9 (Blomkamp, 2009)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Film Studies
Paper Two – Q1

Be ready for contexts!!

They could pop up for 

any film/question!

Any element of film form could be featured here – Cinematography, Sound, 
Editing, Mise-En-Scene or (most likely) NARRATIVE.

To cover all bases, you could re write the exam question, change the element 
of film form, answer it & repeat! 

Knowledge Organiser Focus: 
Narrative Theories & District 9 (Blomkamp, 2009)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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I should already know:
• Genre & Generic Conventions
• Elements Of Film Form
• Auteur Theory
• Aesthetics & Attack The Block

I will learn about:
• Representation
• Stereotypes
• Male Gaze
• Tsotsi

Key word Definition

Representation
The description or portrayal of someone or something 
in a particular way.

Post-Apartheid Occurring after a period of Apartheid.

Kwaito

A music genre that emerged in Johannesburg, South 
Africa, during the 1990s. It is a variant of house 
music featuring the use of African sounds and samples.

Impoverished (of a person or area) made poor.

Stretch challenge:
Write a comparative analysis discussing the representation of youth, ethnicity, 
culture and discrimination in Attack The Block and Tsotsi. Consider the 
‘housing’ used in both films.

Recommended reading:
Tsotsi looks at post-apartheid South Africa
https://peoplesworld.org/article/tsotsi-looks-at-post-apartheid-south-africa/

How I will be assessed:
I will answer a sample GCSE exam question 
that combines my knowledge of Tsotsi with 
either Contexts, Representation or Film 
Form.

Film Studies
Paper Two – Q2

Knowledge Organiser Focus: 
Representation & Tsotsi (Hood, 2005)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Characters

Tsotsi

Protagonist: The eponymous character and the one who, arguably, shows 
the most growth and reflects the themes the most clearly. Runs away from 
home after he is left with his abusive father due to his mother dying from 
an undefined disease (but heavily hinted at being AIDS). As a young child 
David lives with other homeless children in construction pipes. The film 
focuses on him years later as a young adult and a gang leader, now called 
Tsotsi. After being involved in a murder he accidentally kidnaps a 3 month 
year old baby. 

Miriam

Mother to a young child, she is spotted by Tsotsi collecting water from a 
public tap. She is initially followed and threatened by Tsotsi at gunpoint 
who demands that she feed the kidnapped child. Shows her kindness by 
offering to look after the child when Tsotsi visits for a second time. Is, in 
many ways, a surrogate mother for Tsotsi too, and reflective of the key 
theme of decency. 

Boston

Seen from the beginning of the film as somewhat of an outsider of the 
group. He appears to be an alcoholic and the reasons for his addiction 
seem to stem from his social situation and a way to cope with his life in the 
gang and life of crime. Is, from the beginning, referred to as ‘Teacher Boy’, 
though was never actually a teacher. Fights with Tsotsi over the murder of 
the man at the start of the film and is another catalyst for Tsotsi’s change 
after his is beaten to near-death by the protagonist Often the voice of 
reason.. 

Butcher

Antagonist: The closest the film has to a traditional antagonist, given his 
violent nature which often creates issues for the gang. He is the one who 
kills the man on the train and therefore shows how prone he is to violence. 
He seems to enjoy violence and killing-his first choice in any scene involving 
crime seems to be to choose violence and specifically, killing. In some ways 
he is the version of Tsotsi he could be if he were to not change his ways. 

Representation

Tsotsi

Gangster. Seen in his clothing and violence. Gang leader. Teenager. His 
naivety and his inability to drive, his clothing and through use of the Kwaito 
music, similar to that of hip-hop, synonymous with youth culture around 
the world. Impoverished majority. 

Tsotsi’s
Gang

Gangsters. Clothing and body language, especially in their treatment and 
actions towards others. Use of Kwaito music at the beginning of the film; 
it’s similarity to hip-hop draws parallels with generalisation of American 
gang culture. Lost/orphaned children. Without guardians other than 
perhaps Fela, the concrete tubes and the dramatic use of the AIDS poster 
suggest these people have no parents and/or role model other than the 
criminal leaders they cling to for help and support. Uneducated. 

Police

Incompetent. The police don’t manage to solve the crime or find baby 
David, but their excuse is valid-the township is very large. Aggressive. Their 
treatment of everyone aside from the Dubes is very aggressive; they resort 
to intimidation and aggression instead of being able to solve the crime 
through competence. Post-Apartheid. In having policemen who are black 
and white, the idea of Post-Apartheid South Africa and a move towards 
equality is seen. 

The 
Dubes

“Nouveau riche”. Meaning, newly rich. In the last 50 years black people 
would not be in the financial position that the Dubes are. For this reason, 
they represent a type of people and family who are able to be ‘rich’ for the 
first time. Affluent. 

Miriam

Single mother. Resourceful. Her ability to make mobiles and other items to 
make money shows how she can take rubbish and turn it into money to 
help herself and her baby. Homemaker. In contrast to Tsotsi’s home, Miriam 
shows her ability to create a warm and happy environment that is self for 
her baby. 

Film Studies
Paper Two – Q2

Knowledge Organiser Focus: 
Representation & Tsotsi (Hood, 2005)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Themes & Issues

Decency
Key theme throughout-someone having respect for 
themselves and others. 

Crime
Often seen as a way of life or potentially a way out of 
poverty; aspirational. 

Family
Seen as aspirational for many; only the Dubes are seen 
as a family-everyone else is searching for or longing for 
family. 

Responsibility
Many do not take responsibility for their actions; when 
Tsotsi does he changes and becomes more mature and 
responsible. 

Redemption

Tsotsi tries to redeem himself by putting right the 
things he has done wrong-there is a suggestion that 
others doing the same would be beneficial for them 
and others. 

Apartheid
Segregation still exists, especially between the 
impoverished and affluent-seen perhaps best in the 
Dube’s gated house. 

Use Of Film Form

Mise-En-
Scene

The township and the city are marked by notably different colour palettes-reds, 
oranges and browns and grey and blue respectively. Facial expressions during 
the murder scene give a clear indication of what each character is like and 
effectively setting up each personality, apart from Tsotsi who, at this point, is 
difficult to read. Tsotsi is often shown away from the group or isolated in some 
way. Production design of locations is quite broad but very useful; Tsotsi’s shack 
shows poverty, Miriam’s shows warmth, the Dube’s shows wealth, the train 
station shows cold alienation and lack of personality. Each is created through 
colour, props and the overall atmosphere created through mise-en-scene. 
Costume also used as symbolism-leather jacket, white shirt, tie, all key in 
conveying ideas. 

Cinemato-
graphy

(including 
Lighting)

Close ups of characters hands feature heavily early on to help establish theme of 
destiny through use of dice. Audience is often placed within the gang through 
use of camera angles, shot sizes and movement; the dolly movement is 
motivated by the gang’s movement at the start of the film, a POV during KS1, 
OTS shots of Tsotsi etc. Lighting is key-indicating atmosphere as well as theme. 
Light conveys warmth in Miriam’s shack, hope as the sun rises over the township 
and despair at night, especially when accompanied by rain. At one point, Tsotsi
is ‘half-lit’, suggesting a duality to his character and personality. 

Sound

The ‘Kwaito’ music that begins as they leave provides energy and a 
contemporary feel as a hybrid between familiar black urban music and an 
indigenous South African sound. Later, the quiet diegetic sounds are 
accompanied by music which is the quiet calm of African wind instruments, 
contrasting with the ‘Kwaito’ in the opening sequence. 

Editing

Flashbacks are used in the film as a narrative device but are skilfully edited into 
the film to provide detail. Cross-cutting is also used in a number of scenes to 
explore the idea of fate and duality, such as Tsotsi looking at baby David and 
flashing back to Tsotsi looking at his sick mother. Tension is often conveyed 
through the editing, with pace manipulated to develop reaction. 

Podcast Revision
Specific episodes of the Farrand On Film podcast designed to 
aid revision for this topic are as follows:
• Genre: Crime
• Required Learning: Tsotsi
• Commentaries: Tsotsi

Film Studies
Paper Two – Q2

Knowledge Organiser Focus: 
Representation & Tsotsi (Hood, 2005)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Be ready for contexts!!

They could pop up for 

any film/question!

Any element of film form could be featured here – Cinematography, Sound, 
Editing or Mise-En-Scene.

To cover all bases, you could re write the exam question, change the element 
of film form, answer it & repeat! 

REPRESENTATION is almost guaranteed to form the base for the 15 marker!

Film Studies
Paper Two – Q2

This could be Young, Old, Male, 
Female, Rich, Poor or even go 
deeper into ethnicity & culture 
but that may be saved for (d).

Knowledge Organiser Focus: 
Representation & Tsotsi (Hood, 2005)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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I should already know:
• Genre & Generic Conventions
• Elements Of Film Form
• Auteur Theory

I will learn about:
• Aesthetics
• Horror & Sci-Fi Aesthetics
• Cinematic Influences
• Attack The Block
• The ‘Look’ Of A Film

Key word Definition

Aesthetics
The ‘look’ of the film - Colour (usually added in post-production) & 
Lighting (refers to how the film is lit during production).

Amblin/Spielbergian
Refers to the distinctive thematic & visual styles of 
films produced by Steven Spielberg/his studio, Amblin.

Brutalist

A stark style of functionalist architecture, especially of 
the 1950s and 1960s, characterized by the use of steel 
and concrete in massive blocks.

Stretch challenge:
Compare the ‘look’ of Attack The Block with the ‘look’ of Super 8. Which of 
the two films do you feel evokes the ‘look’ of a 1970s Science Fiction film the 
best? Which is the most influenced by Steven Spielberg?

Recommended reading:
A Social Message Amid Rampaging Aliens in 'Attack the Block'
https://www.theatlantic.com/entertainment/archive/2011/08/a-social-
message-amid-rampaging-aliens-in-attack-the-block/242923/

How I will be assessed:
I will answer a sample GCSE exam question 
that combines my knowledge of Attack The 
Block with either Contexts, Aesthetics or 
Film Form.

Film Studies
Paper Two – Q3

Knowledge Organiser Focus: 
Aesthetics & Attack The Block (Cornish, 2011)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Characters

Moses

Protagonist: ‘Gang’ leader. A teenager. Age unknown 
for most of the film. Criminal as he mugs Sam. Kills the 
first Alien that lands and as a result is responsible for 
the alien invasion. Becomes the saviour by the end of 
the film. 

Sam

Young trainee nurse. Begins films as protagonist. Is 
mugged on her way home on fireworks night. Resents 
the young gang who mugged her but comes to work 
with them for the greater good. 

Pest

One of the gang members who looks up to and takes 
‘orders’ from Moses. Is often the comedic relief in the 
film and offers audience some insight into life of a 
teenager by expressing what Moses does or cannot. 

Hi-Hatz

Antagonist: Feared gang member who runs the Block in 
terms of crime and drugs. Psychopathic, prone to 
violence and owner of the weed grown by Ron at the 
top of the Block. 

Film Style – Realistic London & Sci-Fi

Lighting Props

Low-key. Light provided via ambient 
elements such as lamp posts, fireworks and 

car headlamps. Whole block is bathed in 
shadows. 

Inside; corridors are generally high- key and 
well lit, somewhat unnaturally so. Block 
itself features odd spotlights and bright 

lights from flats that resemble lights from a 
spaceship. Blacklights create unusual and 

unsettling light in the ‘weed room’. 

Recognisable items for teenagers; BMXs, 
moped, mobile phones, hoodies and caps. 
Fireworks and other weapons are ‘realistic’ 
in their origin. 

Aliens as puppets are especially unsettling 
and recognisable as a key sci-fi trope. 
Weapons are ‘realistic’ but weapons in 
general key for sci-fi, especially when 
establishing or creating conflict. 

Cinematography Sound

Grey, dull and drab. Very reflective of typical 
high-rise estates. Colour palette reflects 

brutalist architecture and the atmosphere of 
social anxiety. Night-time evokes sense of 

criminality and hostility. 

Unusual colours; bright & luminous blues, 
UV whites, silver & “blackest black” on the 
alien ‘fur’. Smoke used in corridor to create 
tension, restrict view but also to resemble 
key scenes from other sci-fi films. Shots in 
corridors framed to resemble interior of 
spaceships; ’weed room’ alien in design-

pipes etc.

Local dialect and accents used. Sound 
effects of bikes, weapons, fireworks 
reflect recognisable aural soundtrack. 
Soundtrack utilises elements from 
hip-hop and grime. 

Soundtrack uses elements typical of 
sci-fi genre, colloquially referred to as 
‘bleeps and boops’ and these become 
more prominent as narrative involves 
the aliens more. Alien sound effects 
not recognisable as natural. 

Gangs Of 
London

Alien 
Crash 

Landing

Aliens 
Invade

Fireworks
Heroes 
In Jail

Todorov’s Narrative Structure

Film Studies
Paper Two – Q3

Knowledge Organiser Focus: 
Aesthetics & Attack The Block (Cornish, 2011)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Themes & Issues

Invasion

Whilst the aliens are the most obvious example of 
‘invasion’, this can also be seen via the police ‘invading’ 
an area they are not welcome in. Invasion of privacy 
into their flat is an issue for the young girls. 

Redemption

Moses gains redemption for his life of crime and poor 
choices. Near the beginning of the film it is established 
that Moses is a criminal and makes bad choices. We 
later learn that some of this is due to his need to 
survival and self-preservation-he appears to be largely 
alone and in need of support. His reckless actions in 
killing the alien cause the overall, main invasion and 
consequently the death of his friends, but his final act 
and the celebration of him as a hero, serves as a great 
example of redemption. 

Key Sequences

The Opening

As with all films, this scene establishes character and scenario. 
In this case, the film establishes that it’s set during Bonfire 
Night and that our central character, for now at least, is a 
young trainee Nurse called Sam. It also establishes an uneasy 
atmosphere because of the mugging. Interesting however, it 
establishes the characters of the young gang but in a way that 
might not be fairly representative of what they’re actually like, 
as we see later in the film as the narrative develops. 

Attack On 
Police Van

This is a great scene in the way that it uses the conventions of 
horror to help develop the uneasy atmosphere earlier in the 
film. It also raises the stakes in terms of the on-screen 
violence and the peril for the main characters. The scene also 
helps to establish a relationship between Sam and the gang, 
as well as utilise imagery that has interesting social context. 
The representation of police as authority figures here is key. 

Final Scene

The final scene uses key generic conventions from the sci-fi 
and action genre films. It’s also the most obvious example of 
Moses’ redemption. The lighting is especially interesting here 
and key aspects of cinematography such as camera movement 
and the editing decision of having much of the scene in slow-
motion is also an interesting choice that is worth analysing. 

Podcast Revision

Specific episodes of the Farrand On Film
podcast designed to aid revision for this 
topic are as follows:

• Genre: Sci-Fi
• Required Learning: Attack The Block
• Commentaries: Attack The Block

Film Studies
Paper Two – Q3

Knowledge Organiser Focus: 
Aesthetics & Attack The Block (Cornish, 2011)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Be ready for contexts!!

They could pop up for 

any film/question!

Film Studies
Paper Two – Q3

Any element of film form could be featured here – Cinematography, Sound, 
Editing, Mise-En-Scene, Genre or (most likely) AESTHETICS.

To cover all bases, you could re write the exam question, change the element 
of film form, answer it & repeat! 

Knowledge Organiser Focus: 
Aesthetics & Attack The Block (Cornish, 2011)

Credit to Eduqas & Ian Moreno-Melgar
for some of the information in this 
organiser!
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Year 11
Cambridge National 
Sport Studies

Knowledge Organiser Focus: R053 Coursework – LO1 & LO2

I should already know:
• What is a pulse raiser
• What is a skill development
• What is a conditioned game
• What is a risk assessment
• 6 sports leader roles
• 5 qualities of a leader
• 5 responsibilities of a leader
• 3 leaderships styles used by sports leaders 

Key words (tier 2 and 3 vocabulary)

Key word Definition

Comprehensive The work is complete and includes everything 
that is necessary to evidence understanding in 
terms of both breadth and depth.

Competent Does something well; applies skill and 
knowledge.

Advanced Being at a high level; progressive.

Technique A method used for a specific task, a way of 
performing a skill.

Stretch challenge: Hitting the higher mark 
band or grade – adding more detail to your 
coursework or adding more examples in each 
of your paragraphs 

Recommended viewing:
https://www.youtube.com/watch?v=HKSQJClAfmM
https://www.youtube.com/watch?v=4jWZVtkJdC0
https://www.youtube.com/watch?v=NchYyzzJplM
https://www.youtube.com/watch?v=5RXJU8CdtcA
https://www.youtube.com/watch?v=JdJYLTqLhwA
https://www.youtube.com/watch?v=2uvLCuIh0MI
https://www.youtube.com/watch?v=v7-AvfAsiok

How I will be assessed:
• Each piece of coursework will be 

assessed by your teacher and marked 
matching the relevant mark band. 
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Session plan &
Risk assessment 

Knowledge Organiser Focus: R053 Coursework

Section Completed

Session plan

- Pulse raiser 

- Skill

development 

- Conditioned 

Game

- Cool down

- Introduction/

- conclusion

Section Completed

Risk Assessment 

- 5 hazards

- 10 hazards
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Responsibilities &
Qualities

Knowledge Organiser Focus: R053 Coursework

Section Pass

Identify/outline

Merit

Explain

Distinction

Example/imp

act

Responsibilities

- Knowledge 

- Enthusiasm

- Safety 

- Child 

protection

- Frist Aid 
Section Pass

Identify/outline

Merit

Explain

Distinction

Example/imp

act

Qualities

- Punctuality

- Reliability

- Confidence

- Communication

- Creativity
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Roles of a sports leader Knowledge Organiser Focus: R053 Coursework

Section Pass

Identify/outline

Merit

Explain

Distinction

Example/imp

act

Roles

- Teacher

- Manager

- Coach

- Expedition

leader

- Role Model

Leaders Responsibilities Qualities

Captain

Manager

Coach

Teacher

Role Model

Expedition 

Leader

H&S (first aid)

Selecting teams

Tactics

Organising

Equipment

Knowledge

Planning

Confidence

Humour

Reliability

Communication

Punctuality

Enthusiasm

Encouragement
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Leadership Styles Knowledge Organiser Focus: R053 Coursework

Section Pass

Identify/outline

Merit

Explain

Distinction

Impact

Styles

- Autocratic

- Democratic

- Laissez-Faire

85



Two sporting Leaders Knowledge Organiser Focus: R053 Coursework

Section Pass

Identify/outline

Merit

Explain

Distinction

Impact

How successful

Examples

- 1 sporting 

leader

- 2 sporting 

leader
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Unit 2 – LO2 Knowledge Organiser Focus:
1. Task 2 controlled assessment

I should already know:
• The functions of nutrients
• Dietary needs of specific groups of people
• Unsatisfactory nutritional intake
• The impact of cooking methods on nutritional value

I will learn about:
• AC2.1Explain factors to consider when proposing 

dishes for menus
• AC2.2 Explain how dishes on a menu address 

environmental issues
• AC2.3 Explain how menu dishes meet customer 

needs
• AC2.4 Plan production of dishes for a menu

Key words (tier 2 and 3 vocabulary)

Performance descriptors Meaning

In-depth To write about all the majority points, giving detailed and thorough explanations and 
examples that demonstrate knowledge and understanding. 

Independently On your own, without help. 

Credible With evidence or justification to back up something that has been written, example a 
book reference, an interview, the results of a survey, etc.

Clear/clearly Easy to understand. To the point. In a way that is easy to see or understand. Covering 
most of the main information. 

Compare Identifies similarities and differences between things. 

Describe clearly To write about the features and characteristics of a topic, place, activities, Item or 
person, in a clear and detailed way. 

A range Add variety; not everything.  

Some Adverb: small amount, not everything included.

Outline Set out the main types, features or characteristics of something. This could be presented 
as a simple list 

Explain To write about something in a clearway, given the purpose of it, or reason for it. Using 
examples to illustrate your answer, to show that you understand what you were writing 
about.

Limited range Without fullness/scope. Only covering limited parts of the assessment criteria. 

Describe To write about the features and characteristics of a topic, place, activity, item or person 
in a simple way without much detail. 

How I will be assessed:
Controlled Assessment         

Recommended viewing

https://www.thecaterer.com/articles/310677/your-month-by-month-
guide-to-seasonal-produce
https://www.bbcgoodfood.com/seasonal-calendar/all
https://www.bbc.co.uk/news/science-environment-
46459714?fbclid=IwAR1K4aq3glvkqlXfqv6mNVhaZ9oT3tms-
V3NhUIjAl_AJuJh7sz6VnB8vAM

Key

Higher level

Lower level
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AC 2.1 Factors to consider- planning suitable dishes

Eat out for different reasons
• Special occasions
• Business
• Family meal
• Intimate meal
• Meals on holiday
• Regular 
• Tourists 
• Meal while travelling
All of these have different needs for food 
and service dependent on who the 
customer is and their needs. 

• The style of service, i.e. Plate service, counter service, 
table service, silver service, gueridon service. 

• Affects the level of service that the staff provide and the 
skills needed by the kitchen and front of house staff 

• What type of food is going to be served, ie café, fine 
dining, fast food, family restaurant 

• Venue and environment ie plastic tables and chairs would 
be ok in a fast food establishment but customers for fine 
dining would expect tables and tablecloths, napkins, 
cutlery condiments. 

• The price for a meal in McDonalds would be 
less than in a 2 star restaurant. You are paying 
for the food, the service and the surroundings.

• Customers with lower disposable income are 
looking for good value meals at a reasonable 
price

• Customers with a higher disposable income 
may be less concerned about the price and 
want to try more expensive dishes. 

You need to comment on as many of these as 
you can.

 Table D’Hote menu- Fixed price for 2 or 3 courses with limited choices
 A la carte menu- Dishes are individually priced and cooked to order 
 Childrens menu- Familiar foods in child size portions lower price
 Function menu- Fixed price menu for parties and groups 
All costs must be taken into account when planning to make a profit including ingredient costs, 
portion sizes, staffing, heating and lighting, laundry . The establishment needs to make a profit

Food in season is readily available and peak of quality and 
taste, lower prices, less environmental impact in transport 
and storage
 E.g. strawberries are in season May- September
 E.g. spring lamb  February- June 
 New potatoes  April-July
 Bramley apples August-December 
 Runner beans July – September 

Foods not in season have to be imported or frozen, lower 
quality and taste different.  
Customers prefer hot food in cold weather, cold food in 

hot weather. 
Seasonal events: Valentines day, Easter, Christmas?

BBC link

Caterer link

Eg pub food, needs a competent cook to 
prepare food and bar or waiting staff to 
serve the plates of food

A 2 star restaurant needs a 
team of skilled chefs to 
prepare food from scratch 
and skilled waiting staff to do 
silver service

Some items on a menu may need 
specialist equipment
• Pizza ovens
• Deep fat fish fryers
• Wok burners
• Tandoor ovens
You can’t offer food on a menu if 
you don’t have a way of cooking it
If you sell a lot of a dish, you may 
need to buy something to speed up 
preparation e.g. electric pasta 
maker

Short time for cooking and serving = limited menu
Long time for cooking and serving = extensive menu
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Knowledge Organiser Focus: Task 2 controlled assessment

Learning Outcome Assessment criteria Level 1 Pass Level 2 Pass Level 2 Merit

LO2
Understand menu 
planning

AC2.1
Explain factors to consider 
when proposing dishes for 
menus

Outlines factors to 
consider when proposing 
dishes for menus. There 
may be some omissions.

Explain factors to 
consider when proposing 
dishes for menus. 
Explanation has some
reasoning.

Explain factors to consider 
when proposing dishes for 
menus. Explanations are 
clear and well-reasoned.

Considerations

Customers

The business

How the menu would be 
prepared

The dishes

The customers

Th success of the business

The menu

The preparation of the dishes

How to approach your task

1. Describe your bistro, are there any unique features? Refer to your assignment brief.
2. What is the atmosphere/surroundings like? And what type of furniture will you have.
3. Will you need any outdoor shelter and heating? Explain why.
4. What are the aims of your bistro? What do you want to achieve? E.g. food hygiene, sustainability reward etc explain why (refer to assignment 

brief)
5. Explain the type of menu you will offer explain why? Will you offer a du jour menu e.g. BBQ night/pizza night? Why would you do this? Would 

you need any special equipment. Will you have a special board? (to use up excess ingredients or special deals from the suppliers) explain 
why?

6. Who will your customers be and how will you cater for them? (include the dietary needs of target groups).
7. How will you price your menu? What are your reasons? How will you ensure you still make a profit?
8. Will you offer special deals why would you do this? (think about your customers budget)
9. How well trained will your staff be? What will your apprentice need to be able to do? (refer to your brief) Will they be trained in H&S and have 

food hygiene certificates etc. Explain why? Discuss opening times and staffing. Rotas should be planned carefully.
10. Will your menu reflect the equipment the bistro has? Will you need to consider storage? Will some dishes need to prepared in advance?
11. How often will you change your menu? (think seasonal, special events etc) why would you change the menu?

Lets start writing!

‘Waste not, Want not’ is a bistro 
which/that is ………..
The atmosphere we want to 
create is ……….
To provide comfort for our 
diners/customers we ………..

Types of menu Description

A la carte
Cyclic menu
Du jour menu
Function menu
Meal menu
Speciality menu
Table d'hôte

A menu where the dishes are all listed and priced separately under different headings.
A set of menus with limited choices that are changed everyday week, two weeks or month
A menu that changes each day or is only served on a certain day of the week
Similar to table d'hôte, but with more limited choice and used for functions such as weddings, parties and conferences 
Menu choices for specific meals: breakfast, brunch, lunch, afternoon tea, dinner. Often used in hotels and some restaurants and cafes
For target groups of people, e.g. children, pensioners, ethnic groups, special diets. Used in fast food outlets, some restaurants and cafes
A set menu with limited choices, which has a set price for a meal (e.g. a two or three course meal)

Special diets

Vegetarian
Vegans
Lactose intolerant
Coeliac disease
Allergies
Healthy choices
Religion

Unit 2 – LO2
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Packaging
 When buying the ingredients, Look for ingredients that have 

minimum packaging 

 Look for ingredients that have packaging that can be recycled 

 Use reusable carrier bags to transport the ingredients after 

buying 

 We can recycle the plastic food packaging materials – if the label 

says so 

 We can also recycle glass from bottles and jars, paper and 

cardboard from packaging (recycled paper cannot be used for 

food products)

 Plastic and polystyrene does not biodegrade – so recycling is the 

best way to dispose of it

 Metal – aluminium and steel and foil from cans and foil used in 

food preparation  can be recycled 

 Use the recycling bins for packaging.

AC 2.2 The environment
Hospitality and catering organisations need to be aware of 

environmental issues when running their businesses.

Dishes

• Preparation and cooking methods

• Ingredients used

• Packaging 

Environmental issues

• Conserving energy and water when preparing food

• 3 Rs Reduce, Reuse, Recycle 

• Food sustainability and provenance

Using ingredients
 Have the ingredients travelled from far away by 

environmentally damaging transport? 
 Have the ingredients been processed and purified using a lot 

of energy carbon footprint 
 Ingredients locally produced – saving food miles and 

environmental damage
 Organic ingredients not using excess fertilizer, pesticide or 

artificial hormones for animals
 Animal welfare e.g. free range or barn eggs, free range 

meats, organic meats
 Fruits and vegetables and meat produced locally or 

sustainably
 Ingredients such as cocoa, coffee, syrup produced by fair 

trade farmers.

Preparation and cooking methods
 First in first out with ingredients in the fridge
 Do not trim and peel too much off the food- wastes food
 Conserve energy, put more than one thing in the oven, put lids on 

saucepans, do not put hot food in the fridge, turn off equipment when 
not using 

 Conserve water, use minimum water when boiling (conserves nutrients 
too) use a bowl or plug when washing up , turn off taps 

 Save peelings, bones, carcass to make stock, soup or sauce 
 Use leftover bread to make breadcrumbs
 Use leftover fruit to make sauce, coulis.

Food miles/ Carbon footprint

The distance the food or ingredients travel from 

production/growing to where it is consumed or sold.

Transporting food long distances is harmful to the 

environment CO2. Some foods can’t be grown in this country 

due to climate.   Click on the foot to watch a video.   Click here

to find out your carbon foot print for food items.
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Conserving Water by:
 Taps that disperse only short bursts of water
 Motion sensor taps
 Only use minimum water to cook food 
 Use a steamer instead of boiling in water  
 Reduce flow of taps, use a spray head for washing 
 Have taps which turn themselves off 
 Use a bowl, keep the plug in when washing up 
 Full loads for washing machines and dishwashers
 Serve water on tables at customer's request 
 Reduce flow rate to equipment such as potato peelers 
 Low flow toilets and showers
 Water metering

Conserving Energy by:
 Keep equipment clean and maintained so it uses less energy including 

filters on ventilation and refrigeration 

 Descale equipment used for boiling 

 Keep lids on saucepans

 Energy efficient lighting, auto switch off  

 Turn off equipment and lights when not in use

 Don’t put hot food in fridges, uses more energy to cool down

 Energy efficient boilers etc for hot water, don’t have water too hot 

(above 55 for legionella) 

 Replace old equipment with more energy efficient models   

 Gas heats up and cools down more rapidly but needs ventilation 

Establishments can Reduce, Reuse  and Recycle by:
 Only buy what is needed for preparation, 

 Storage- check temperatures, use air tight containers 

label food with dates, use first in first out for ingredients

 Preparation- do not over trim, use carcasses and 

trimmings to make soups, stocks and sauces 

 Portion sizes- do not offer excessive portion sizes 

people will leave lots of food, wastes energy in 

preparing food that is not going to be eaten 

 Write menus that consider using offcuts such as 

chicken trimmings used to make a pie

 Turn dry fruit and veg into powders and seasonings 

 Turn excess fruit and veg into chutneys, sauces, jams, 

pickles 

 Freeze leftover food until it is used as ingredient- label 

 Keep food in reusable containers

 Serve water in glass bottles or carafes

 Use refillable containers for condiments, salt and 

pepper, sauces etc instead  of single serve 

 Reusable table linens and serviettes that need washing 

instead of disposable ones

 Use food not served to make new meals e.g. colcannon 

with left over potato and green veg,   stir fries with small 

pieces of veg, trifle with left over cake,   meringue with 

left over egg white, 

soup with veg and meat leftovers, Bread and butter 

pudding or croutons with bread.

 Recycle sturdy containers for food storage

 Send food waste to be used for compost or animal feed 

instead of throwing It away 

 Recycle used cooking oil. Some companies collect it for 

free and then turn it into bio diesel

 Recycle paper, cardboard, cans, glass bottles and jars , 

- councils collect for recycling 

 Buy recycled glass, food grade plastic containers, 

recycled paper 

 Use the recycling bins

AC 2.2 The environment

Fair Trade foods

are bought directly 

from the farmer, cutting 

out the middle men. 

Farmers receive a fair 

and stable price for 

their products. 

The RSPCA Assured label makes it easy to recognise 
products from animals that have had a better life.
RSPCA inspect indoor as well as outdoor farms, 
including free range and organic. 
They require good water quality and careful 
handling which ensure the health and welfare of 
farmed fish.

Soil association
Less use of artificial 

fertilizers or pesticides. 

Crops are grown in 

rotation, so less 

fertilizer is added to the 

soil.   No Genetically 

modified ingredients. 

Animals are not 

overcrowded and not 

given drugs to make 

them grow faster.
Sustainability and Food Provence
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Knowledge Organiser Focus: Task 2 controlled assessment

Learning Outcome Assessment criteria Level 1 Pass Level 2 Pass

LO2
Understand menu planning

AC2.2
Explain how dishes on a menu 
address environmental issues

Outlines how dishes on a menu 
address environmental issues. 
There may be some errors.

Explain factors to consider when 
proposing dishes for menus. 
Explanation includes reasoning.

Considerations

Introduction

The impact food production 
has on the environment

Ingredient

Packaging & plastic

Food storage and preparation

Cooking food

Food waste

How to approach your task

1. Introduce your bistro and why you care so much about the environment (refer to your assignment brief) also 
discuss the impact food production has on the environment.

2. Explain how your bistro plans menus that have the least effect on the environment. (refer to your assignment brief)
• Ingredients
• Packaging & Plastic
• Food storage and preparation
• Cooking food

Lets start writing!

At ‘Waste not, Want 
not’ we are/feel………
When planning 
menus, we ….
We have made the 
decision 
to...because…

H & C businesses should try to:

Ingredients Food waste Packaging & Plastic Food storage and preparation Cooking food

• Use locally grown 
ingredients to reduce 
food miles

• Plan menu’s so 
ingredients delivered 
in as few a journeys 
as possible (buy in 
bulk from one 
supplier)

• Use seasonal foods to 
reduce the amount of 
imported foods

• Where possible buy 
organically grown or 
‘free range’

• Plan menus as accurately as possible to 
avoid buying too much

• Avoid serving very large portions to cut 
down on food waste

• Store food correctly so it stays fresh
• Make use of oddly shaped fruit and 

vegetables that are often cheaper to buy  
and are just as nutritious an well flavoured

• Serve some fruit and vegetables with their 
skins on to avoid unnecessary waste

• Send food waste to be composted to grow 
more plants (refer to brief)

• Use left overs uncooked and cooked foods 
to make new dishes

• Send suitable left over food to charities 
who collect for people in need.

• Use ingredients that have as little 
packaging as possible

• Use ingredients that come in 
refillable or recyclable catering-
sized containers (spices, 
flavourings, sauces etc) this could 
also apply to cleaning products

• Do not serve dishes with 
individual packaged portions of 
sauces.

• No plastic straws or disposable 
cutlery.

• Use recyclable materials for take 
away.

Fridges and freezers
• Place in cool areas of the 

kitchen to prevent them 
from having to work harder 
to stay cool (wasting 
energy)

• Ensure seals are in good 
condition to keep the 
warmth out.

• Avoid opening too often or 
leaving them open

• Avoid putting hot food in 
them.

• Defrost regularly to make 
sure they work efficiently 

• Check oven seals are in good working order
• Fill up the oven with items to cook to make full 

use of the energy used to heat it.
• Cook more meals on the hob – make sure that 

the pans fit properly over the gas 
flame/electric ring  to prevent heat escaping

• Keep pan lids on to cut down heat loss
• Use an electric induction hob, microwave oven 

or slow cooker or slow cooker where possible, 
which all use small amounts of energy.

• Use quick methods of cooking
• Use a tiered steamer to cook different 

vegetables, so only one hob ring is used to 
cook them.

Remember to 
give a reason 

for all the 
factors              

Unit 2 – LO2

92



93

Preparation methods
 Do not add too much extra fat when preparing/marinating or 

cooking
 Trim fat off excess fat from meat where possible (leaving some is 

fine for flavour)
 Do not add too much extra salt when  seasoning/marinating 

foods before cooking
 Do not add too much sugar when marinating foods

Cooking methods
Some cooking methods add fat, adding too much fat to food increase the 
calories  (energy content) drastically and is also thought to be a risk factor in 
cardiovascular disease. Cooks should be minimise their use  where possible. 
These include:
• Frying  - deep (submerging food in hot fat)
• Frying – shallow (frying food in 1cm or less of fat in a pan)
• Roasting (cooking in fat in the oven)

Healthier cooking methods only add small amounts of fat, or do not add fat to 
food at all. They can be dry (cooking without the use of water) or moist 
(cooking with water or steam). Healthier cooking methods include: 
• Stir frying (cooking quickly in a small amount of oil at v high temps)
• Poaching (cooked gently in simmering liquid)
• Boiling (cooking food submerged in vigorously boiling ‘rolling boil’ water
• Steaming (holding food above boiling water to be cooked by the steam)
• Grilling – on a cooker or on a BBQ (food cooked by radiant heat from a flame 

or glowing element)
• Baking in the oven (dry heat)
• Stewing (slow-cooking on hob or in slow-cooker with  liquid)
• Casseroling (slow-cooking in oven with  liquid)
• Braising (slow-cooking  pre-sealed meat and vegetables in oven with  liquid)

CHANGE THE INGREDIENTS USED:
 Avoid saturated fats such as butter, lard and dripping - Use heart 

healthy unsaturated fats such as olive oil, avocado oil
 Avoid using white flour where possible – use wholegrain or 

brown versions for extra fibre and B vitamins
 Leave the skin on potatoes for extra fibre and vitamin C
 Replace cream in recipes with reduced fat crème fraiche
 Replace mild cheeses with stronger ones, and use less
 REDUCE sugar content of recipes by using naturally sweet 

ingredients such as fruits
 Add extra VEGETABLES, FRUITS, NUTS and SEEDS into recipes 

where possible, for extra fibre, vitamins and minerals - these 
can be blended into sauces to ‘hide’ them for fussy eaters

AC 2.3 How menu meets customer needs- Nutritional
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AC 2.3 How menu meets customer needs- ORGANOLEPTIC

SIGHT: Appearance and presentation of the meal

• Adding vegetables to a dish to increase fibre, vitamins and minerals 
may also affect the colour of the dish.

• Adding greens such as green peppers or green beans will create a 
fresher, more vibrant look.

• Adding tomatoes/red peppers to a dish will make it look brighter.
Remember – contrast in colours within a dish is good, makes dishes 
look more appealing and delicious!

• Changing carbs to wholegrain or skin-on versions may also change 
the colour of the dish, however this time may increase the presence 
of brown in the dish, which is considered a ‘dead’ or dull colour, and 
will need brightening up in other ways…

• Type of serving dishes.
• Garnishing
• Think cut, shape and form of food.
• Make sure plates and dishes are clean 
• before serving food, to remove drips and splashes.

Changes to make dishes healthier can affect OTHER aspects of the finished dishes in several ways….
Organoleptic means the qualities of food that people experience with their senses.  There are 5 senses: sight, smell, taste and sound. To enable people to 
enjoy their food, it is important that the menu planning, preparation, cooking serving food is carried out well so that food is appetising. 

TOUCH: Texture  (how food feels in the mouth)

• Use fresh food- stale food lose texture e.g. fruit, vegetables and fish.
• Prepare food well to remove edible parts e.g. shell, bones, stalk, tough skin.
• Cook food well to avoid unexpected textures e.g. lumps in a sauce, under 

cooked egg white, under cooked cake.
• Cook food at correct temperature and for correct time to allow textures to 

develop e.g. when melting chocolate, baking cake or bread, frying chicken.
• Reducing fat  content in recipe may alter the texture, making it drier or more 

brittle.
• Adding vegetables or fruits to dishes can bring crunchiness, softness, 

chewiness. 
• Changing the cooking  method will also alter the texture – frying or roasting 

food in fat creates crispy crunchy textures, whereas replacing frying/roasting 
with the healthier methods of steaming, boiling, stewing etc will create soft 
textures. Grilling and barbecuing will also create chewy/crispy textures. 
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AC 2.3 How menu meets customer needs- ORGANOLEPTIC 

TASTE
• There are 5 basic flavours: salty, sweet, bitter, sour and umami 

(savoury)
• Use fresh food- stale food loses its flavour.
• Cook food carefully to avoid damaging flavours.

• Reducing fat  content in recipe may alter the taste – it can 
reduce creaminess aka ‘mouth feel’.

• Reducing the fat content of baked goods can also alter the 
taste – making them taste less rich.

• Adding vegetables to dishes can alter the taste in many ways 
depending on what fruit/vegetables is added – e.g. red peppers 
will bring sweetness, adding kale will bring an earthy taste, 
adding broccoli will add a fresh taste etc…

• Changing carbs to wholegrain or skin-on versions will affect the 
taste, making the dish have a more ‘nutty’ flavour

• Adapting the cooking method may also change the taste of a 
dish: 

• Steaming or poaching will preserve the flavours of the original 
food whereas barbecuing or grilling food will also impart 
charred flavours.

• Sautéing vegetables in butter or oil bring out the flavour.
• Making stock from meat, poultry or fish bones plus vegetables, 

herbs and spices.
• Roasting root vegetables intensifies their flavour by 

evaporating water and caramelising the natural sugars they 
contain.  

• Using natural flavours e.g. citrus fruit zest, fresh herbs and 
spices.

• Avoid using too much flavouring
• Take care with delicate foods like fresh- less is more.

Top tip: always taste test before serving- REMEMER FOOD 
HYGIENE!

SMELL - Aroma
• Use fresh ingredients- stale ones lose ability to produce aromas.
• Using natural foods that produce a strong aroma e.g. fresh/ dried herbs 

and spices, garlic orange and lemon zest and cooking methods that 
develop aromas e.g. grilling, roasting, baking and frying. 

• Plan and select combination of foods to produce a mixture of aromas, 
but avoid using too many, as the overall effect will be spoiled.

SOUND
• The sound of food can make it more appealing.
• Certain foods you expect to sound in a particular 

way e.g. crisp to crunch, biscuits to snap and food 
being fried to make a sizzling sound.

• To preserve these sounds food needs to be 
cooked and stored correctly to maintain its 
texture. 
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AC 2.3 How menu meets customer needs- Cost

For this part you need to explain how you will keep the costs of the 
dishes reasonably low . Your reasons could be….
• Buy food in season so it is not imported and expensive
• Buy food locally so that you don’t have to travel too far to buy it and 

reduces carbon footprint e.g. support local business. 
• Minimise the waste produced in both food and resources. 
• Control  the portion size so that you do not waste food that people 

are not going to eat and everyone gets the same size portion.
• Not buying ready prepared ingredients because it is cheaper to 

prepare them from scratch.
• Buying cheaper cuts of meat, this can effect the quality and fat 

content. 
• Buy non branded food- supermarket own brands are cheaper. 
• Freeze left over foods or use in other dishes. 
• Store the ingredients at the correct temperature so they don’t go off.
• Buying organic, free range, fair trade foods will cost more but is better 

for the environment and improved taste e.g. free range eggs, chicken, 
chocolate, bananas.

Portion control is extremely important. Customers need to 
feel they are getting ‘value for money’ and having the 
same size portion as everyone else. 

It helps the caterer when planning (how many portions will 
these ingredients make?) calculating selling price (how 
much should I charge to cover costs and make a profit?) 
and avoids waste. 

Using standard recipes can help a caterer by determining 
how many ingredients will make 10, 20, 30 or more 
portions. 

Portion control

The quality of the 
product can affect it’s 
price and therefore can 
affect which people choose 
to purchase it. To the left 
are three minced beef 
packets from ASDA. The 
cheapest is a 20% fat mince, 
the next a 5% fat mince and 
the most expensive is made 
from an Aberdeen angus 
cow – one of the most 
luxurious beef products.

ASDA Butcher's 
Selection Beef 
Mince (Typically 
Less Than 20% Fat)
1kg    Price £4.00

ASDA Butcher's 
Selection Lean 
Beef Mince 
(Typically Less 
Than 5% Fat)
1kg    Price 
£6.19

ASDA Extra Special 
Aberdeen Angus 
Mince
500gPrice £4.00
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Menu planning for Children

Not too strong in flavour, e.g. 
not too spicy, just flavoursome.

Easy to eat, no bones, or foods that 
are difficult to cut up. Could be 
finger food.

Dishes that offers a      variety 
textures, e.g. soft, crunchy, 
chewy and moist

Dishes that provides a good range of 
nutrients that are needed by young children 
e.g.
Carbohydrate, fibre, protein, vitamin A, B 
group, C,D and E as well as minerals such as 
calcium and iron.

Dishes that offers a 
variety of colour to 
attract and keep my 
attention.

Dishes that offer a 
variety of     
different        
flavours.

Menu planning for Adults

Dishes that can be adapted to 
meet specific dietary 
requirements e.g. Dairy free, 
Gluten free, Nut free, Low 
sugar/fat/salt, High fibre,          
Vegetarian/vegan,        
Religious dietary         
restrictions.

Dishes that can be 
adapted to meet specific 
dietary    requirements, 
e.g. nut allergy.

Dishes that provide a good range 
of textures, flavours and colours 
to appeal to the customers.

Dishes that offer a wide variety of 
nutrients, and in line with current healthy 
eating guidelines  e.g. low fat, sugar, and salt. 
Provide a      balance of carbohydrate, fibre,  
protein, vitamins and minerals. 

Dishes that are low in 
fat, sugar and salt.

2.3: Factors to consider when proposing dishes for menus and meeting customer needs 

Dishes that presented with a 
professional finish. The dish 
needs to look attractive and 
appealing.

Smaller portion sizes than an adult.



Knowledge Organiser Focus: Task 2 controlled assessment

Learning 
Outcome

Assessment criteria Level 1 Pass Level 2 Pass Level 2 Merit

LO2
Understand menu 
planning

AC2.3
Explain how menu 
dishes meet 
customer needs

Outlines how menu 
dishes meet customer 
needs in general 
terms. Evidence is 
mainly descriptive with 
limited reasoning

Explain how menu dishes 
meet needs of specific 
customers. Some evidence 
may be in general terms and 
descriptive. Explanation 
includes reasoned statements.

Explain how menu dishes meet 
needs of specified customer. 
Explanations are comprehensive 
and credible. evidence or 
justification 

Check List

Identify 4 dishes you must include 2 mains

Food preparation skills & techniques

Cooking methods

Nutrition

Cost

Organoleptic (sensory appeal)

Suitability for target groups

Adaptions for special diets

Food preparation skills & 
techniques

Cooking method

Blending
Bread making
Chopping/knife skills
Creativity
Dough making, e.g pastries, 
biscuits
Garnishing
Hydrating
Kneading
Melting
Peeling
Portion control
Positioning on serving dish
Rubbing-in
Segmenting
Setting with gelatine
Shaping
Sieving
Slicing
Weighing and measuring
Whisking 

Baking
Blanching
Boiling
Braising
Chilling
Cooling
Frying: deep/shallow pan frying, 
stir frying, dry frying
Grilling (griddling)
Hot holding
Poaching
Roasting
Sautéing
Steaming
steaming

Things to take into account when planning menus to  meet 
customer needs

1. Include a variety of dishes to cater for different likes and 
dislikes

2. Show customers which dishes may not be suitable for 
them if they have food allergies or food intolerances -
offer some dishes that would suit different health 
conditions/offer some dishes that would be suit a range 
of religious or cultural dietary rules.

3. Think about the type of meal to be eaten – everyday or 
special occasion, packed meal, etc.

4. Do the dishes in the menu meet dietary guidelines
5. Are the prices of dishes on the menu affordable for target 

customers? Seasonal/local foods – are these available? 
What do they cost?

6. Offer some dishes to suit different customer lifestyles, 
e.g. active/inactive/ a busy family / office worker etc

7. Offer suitable portion sizes for different needs, e.g. 
children, older adults, active people. Do the dishes on the 
menu appeal to customer senses – sight, smell, taste, 
touch and sound?

Lets start writing

The dishes I have chosen are……….
I think they are suitable for ……………because …….
The dishes can be adapted/changed 
by………………………………..this will …….

Give 
evidence or 
justifications 

for you 
explanations

Unit 2 – LO2

Getting Started

Use the layout on the next page to help 
you structure and layout your work.
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Dish Sustainability for target group Cost to make selling price to suit 

target market

Skills Time available (lunch or dinner) Seasonality of ingredients

Fruity meringues is it suitable for your target goups?

Explain why.

See slide 11 for more ideas about suitability for 

target groups.

Can it be adapted for specific dietary needs, 

explain how.

Diets to consider

• Vegetarians

• Vegans

• Allergies

• Intolerance

• Religion

Can it easily be served in different portion sizes?

This dish is suitable for different age groups. It is 

a

Is you dish a low cost/reasonably 

priced meal, or is it an expensive 

dish to make?

 Portion size? Control the 
portion size so that you do 
not waste food that 
people are not going to 
eat and everyone gets the 
same size portion.

 Buying cheaper cuts of 
meat, this can effect the 
quality and fat content.

 Not buying ready 
prepared ingredients 
because it is cheaper 
to prepare them from 
scratch.

 Freeze left over foods or 
use in other dishes.

 Store the ingredients at 
the correct 
temperature so they don’t 
go off.

 Can you save money 
growing your own 
food/herbs?

Food preparation skills and 

techniques:

Use the recipe and slide 12 

for this

State at which point you will 

use this skill/technique.

Cooking Method:

Use the recipe and slide 12 

for this

State at which point you will 

use each cooking method.

.

When will you serve the dish, 

why?

Quick and easy lunchtime?

Longer preparation needed, 

evening?

Think about your target group.

will they be in a rush? Or will they 

have a longer time to dine?

 Will your ingredients be available 
all year round? How could you 
adapt your dish to suit the 
seasons?

 Buy food in season so it is not 
imported and expensive

 Buy food locally so that you don’t 
have to travel too far to buy it 
and reduces carbon 
footprint e.g. support local 
business.

 Minimise the waste produced in 
both food and resources.

 Buy non branded food-
supermarket own brands are 
cheaper.

 Buying organic, free range, fair 
trade foods will cost more but is 
better for the environment and 
improved taste e.g. free range 
eggs, chicken, chocolate, bananas.

Nutritional information Organoleptic 

Is your dish nutritionally balance? Does it fit in with dietary requirements? (refer to fat, sugar and salt) 

Which nutrients do they contain and which ingredients contain this nutrient? How will these nutrients 

contribute to a healthy balance diet? Refer to your recipes. We have included nutritional information 

on them. Also you could refer to slide 7

Appearance: Refer to slides 8 and 9

Flavour:

Texture:

Aroma:
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Ingredients for dish 1
Starter: Carrot soup with crotons
• 450g carrots peeling and 

chopped,   etc,

Ingredients for dish 2
Main: Sheppard’s pie
• 250g white potatoes
• Etc.

Time Method Special points & 
contingences

8.30 Mise en place. Set up table. Collect serving 
dishes. Peel and chop potatoes. Prepare 
garnishes and decorations (whip cream, fan 
strawberries). Chop parsley. Peel and chop 
onion, dice bacon, chop mushrooms. Tidy table 
for starter. 

Refrigerate perishables 
(chicken and cream).
Potatoes in water to 
prevent discolouration.
Light oven Gas 6 or 
200C.

9.00 Gateaux- make sponge using whisking method.
(Whisk eggs and sugar till think, fold in flour).
Divide between 2 tins.

Fold in gently.

Bake- Gas 6 – 20 mins.

9.20 Chicken chasseur, fry chicken to seal. Remove
and place on plate. Fry bacon and onion, add
flour, tomatoes, stock, puree etc. Re-add
chicken pieces and mushrooms. Simmer.

Use tongs to turn 
chicken.
Very low heat for at 
least
45 mins.

9.40 Check gateaux base- remove from oven if
cooked. Turn onto wire rack.

Should feel ‘springy’ in
centre.
Use oven gloves.

9.45 Wash up.
Put potatoes onto boil, once boiling reduce the
heat and simmer. Simmer 20 mins on low heat.

Stir chasseur.
Add tsp salt.

Mise en pace (preparation) 
• Wash hand, tie up hair/ hair net, remove all jewellery
• Clean apron on
• Collect ingredients from the fridge, freezer, store cupboard.
• Weigh and measure
• Wash vegetables
• Peel and chop
• THINK everything before you combine ingredients.

Equipment
• Chopping board, peeler, Saucepan, Peeler etc.  
• You need to list everything you will use.  Even better if you can colour code.

Plating and severing (last box 

on plan)
• Allow at least ten minutes at the 

end.
• Explain what you will serve it on. 

Special points
• Coloured chopping board – use correct colour
• High risk food in fridge until ready e.g. chicken
• Use bridge and claw technique to prevent injury.
• Wash hands to prevent cross-contamination.
• Dough should bounce back when pressed, if not, continue kneading.
• Make sure knives are cleaned separately to prevent cuts. 
• Use hot washing up liquid to kill off bacteria such as E. Coli.  

Temperature of water needs to be 
• Use oven gloves to prevent burns.
• Dough needs to double in size, if not prove longer
• Ensure plate is clean to prevent food poisoning. 
• Ensure garnishes are free from soil to prevent contamination from 

Clostridium Botulinum. Are they cut evenly?
• Wash all vegetable to remove soil and prevent E.coli
• Ensure table top is clean before rolling to prevent cross contamination. 
• Temperature of cooked food 75 c for at least 2 minutes using a food 

probe (kills bacteria)
• Correct storage- fridge, freezer when and why
• Food waste- scrap all mixture off the bowl to prevent this.

AC 2.4 Production Plan – 2 dishes dovetailed together Example of Production Plan

Contingences: 
• Include spare ingredients encase it 

goes wrong, a range of serving dishes 
to choose from. 

• Explain what you would do if its not 
cooked properly i.e. cook it for 5 
minutes longer and then test.
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Knowledge Organiser Focus: Task 2 controlled assessment

Learning 
Outcome

Assessment 
criteria

Level 1 Pass Level 2 Pass Level 2 Merit Level 2 Distinction

LO2
Understand 
menu planning

AC2.4
Explain how menu 
dishes meet 
customer needs

Plan outlines key 
actions required with
some omissions and 
errors that require 
amendment. There is 
limited consideration 
of contingencies.

Plan has some detail and is 
mainly appropriate but may 
have some omissions and 
errors that require 
amendment. There is some
consideration of 
contingencies.

Plan has detail with some
minor omissions. Plan does not 
require changes to achieve 
planned outcome but would 
benefit from minor 
amendments. There are well 
considered contingencies.

Plan is comprehensive and 
detailed, incorporating well-
considered contingencies for 
most situations.

Check List

Quantities of different ingredients needed

Equipment needed

Mise en place (getting ready and organised 
before you start preparing to cook)

Timing – for preparing, cooking, decorating, 
etc

Sequencing – the order in which you prepare 
and cook the food (including dovetailing)

Cooling food down – where, how and for how 
long you will do this, and the temperature

Hot holding – how you will keep food hot and 
at what temperature

Completion – how will you know your dish is 
finished

Serving/presentation

Removal of waste

Contingencies (e.g. what will you have ready in 
case something goes wrong

Health, safety and hygiene points

Quality points

Storage of the food during the practical

Sequencing – also known as ‘dovetailing’. 

This means fitting together the different stages of a production plan into a logical order. You will need to do this when 
you write a time plan for making two or more dishes. This is what you need to do:
1. Print a copy of each of the recipes you are going to use. 
2. Highlight in the method section of each recipe, every activity you will need to do example make a dough, whisk eggs 

and sugar together, caught some vegetables, etc. Use a different colour highlight for each recipe to make it easier to 
follow.

3. Work out and show on your time plan which activity for which recipe you will do first – usually something for a 
recipe that needs the longest time to be completed, example setting a cold moves in the refrigerator, leaving a 
bread dough to rise, making some pastry and letting it rest, or cooking something for a long time. 

4. Show which activity from another dish you will do next while you are waiting for the first recipe to be ready to move 
on to the next stage and so on, until every activity has been included. 

5. When you are dovetailing the activities, remember to allow enough time for, e.g. water to boil when cooking 
vegetables, meat to tenderise what when you are making a stew, or enough time to chop up some ingredients. 

6. Remember to show when you would expect to take something out of the oven and how you would cheque to see 
that it is ready. 

Contingency

Contingency – a backup plan to deal with an emergency situation (e.g. the cooker breaks down or a special ingredient is not available) so that customer 
service can be restored as soon as possible; or a seasonal peak in business (e.g Christmas ) so that extra staff and equipment can be hired to cope with 
the increase in customers. 

Unit 2 – LO2
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Knowledge Organiser Focus: Task 2 controlled assessment

Learning 
Outcome

Assessment 
criteria

Level 1 Pass Level 2 Pass Level 2 Merit Level 2 Distinction

LO2
Understand 
menu planning

AC2.4
Explain how menu 
dishes meet 
customer needs

Plan outlines key 
actions required with 
some omissions and 
errors that require 
amendment. There is 
limited consideration 
of contingencies.

Plan has some detail and is 
mainly appropriate but may 
have some omissions and 
errors that require 
amendment. There is some 
consideration of 
contingencies.

Plan has detail with some 
minor omissions. Plan does not 
require changes to achieve 
planned outcome but would 
benefit from minor 
amendments. There are well 
considered contingencies.

Plan is comprehensive and 
detailed, incorporating well-
considered contingencies for 
most situations.

Check List Stor
age 

Quantities of different ingredients needed

Equipment needed

Mise en place (getting ready and organised 
before you start preparing to cook)

Timing – for preparing, cooking, decorating, 
etc

Sequencing – the order in which you prepare 
and cook the food (including dovetailing)

Cooling food down – where, how and for how 
long you will do this, and the temperature

Hot holding – how you will keep food hot and 
at what temperature

Completion – how will you know your dish is 
finished

Serving/presentation

Removal of waste

Contingencies (e.g. what will you have ready in 
case something goes wrong

Health, safety and hygiene points

Quality points

Storage of the food during the practical

Examples

H & S Contingencies Quality points

• Wash vegetables and fruits 
• Store prepared foods in suitable containers at the right 

temperature until they are needed 
• Use temperature probes and correct storage to keep 

food safe to eat
• Foods to be reheated for service must reach 75 °C for 

two minutes
• Check food delivery for quality
• High risk foods must be stored safely 
• Cooked foods need to be cooled as quickly as possible to 

prevent the growth of microorganisms if they are to be 
reheated later.

• Clear as you go throughout preparation and cooking 
• Use temperature probes to make sure food is kept at the 

right temperature.
• Use serving tongs, disposable gloves and other serving 

equipment to prevent cross contamination.
• Keep cooked and raw foods away from each other.
• Store left over ingredients correctly to keep them safe to 

eat.
• Get rid of food waste properly in outside bins to prevent 

pest infestation .
• Label left over foods with the date they were made and 

use up as soon as possible 

• Have some extra ingredients ready in 
case any error occur during production. 
E.g. flour when making bread dough just 
in case more is required)

• Use electrical equipment such as a hand 
whisk to save time.

• Have some extra garnishes and 
accompaniments available in case there 
are errors during production

• Make an agreement with a local charity 
that collects left over foods, so that food 
is not wasted. 

• If mixtures go lumpy transfer it to an 
electric blender and blend until smooth.

• If hands are hot, use a food processor to 
make pastry.

• If no ice cream maker is available, explain 
what you will do.

• If dough is slow to rise , place mixing bowl 
containing the dough into a larger bowl 
of warn water and cover with a clean 
cloth.

Stir frequently to prevent the curry from 
sticking to the base of the pan and burning, 
which would spoil the flavour.

Cover doughs to stop them drying out

Bread should sound hollow when cooked.

Serve salad on a cold plate

Bread rolls will increase in size take this into 
account when making burgers.

Serve hot food on a warm plate

To achieve a level 2 
Distinction, you must 

include everything on your 
checklist

Unit 2 – LO2
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What have you completed?Unit 2 – LO2

Knowledge Organiser Focus:
1. Task 2 controlled assessment

Learning Outcome Assessment criteria Level 1 Pass Level 2 Pass Level 2 Merit Level 2 Distinction

LO2
Understand menu 
planning

AC2.1
Explain factors to 
consider when 
proposing dishes for 
menus

Outlines factors to 
consider when 
proposing dishes for 
menus. There may be
some omissions.

Explain factors to 
consider when proposing 
dishes for menus. 
Explanation has some
reasoning.

Explain factors to 
consider when proposing 
dishes for menus. 
Explanations are clear 
and well-reasoned.

AC2.2
Explain how dishes 
on a menu address 
environmental issues

Outlines how dishes 
on a menu address 
environmental 
issues. There may be 
some errors.

Explain factors to 
consider when proposing 
dishes for menus. 
Explanation includes 
reasoning.

AC2.3
Explain how menu 
dishes meet 
customer needs

Outlines how menu 
dishes meet 
customer needs in 
general terms. 
Evidence is mainly 
descriptive with 
limited reasoning

Explain how menu dishes 
meet needs of specific 
customers. Some 
evidence may be in 
general terms and 
descriptive. Explanation 
includes reasoned 
statements.

Explain how menu dishes 
meet needs of specified 
customer. Explanations 
are comprehensive and 
credible. evidence or 
justification 

AC2.4
Explain how menu dishes 
meet customer needs

Plan outlines key actions 
required with some
omissions and errors that 
require amendment. 
There is limited 
consideration of 
contingencies.

Plan has some detail and is 
mainly appropriate but may 
have some omissions and 
errors that require 
amendment. There is some
consideration of contingencies.

Plan has detail with some
minor omissions. Plan does 
not require changes to 
achieve planned outcome but 
would benefit from minor 
amendments. There are well 
considered contingencies.

Plan is comprehensive and 
detailed, incorporating well-
considered contingencies for most 
situations.
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