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Introduction 
OAO, as part of OCL, is committed to developing the character and competence of every student, in 
line with our Oasis 9 Habits, in pursuit of all students receiving an exceptional education. This policy 
aims to ensure the consistent application of Academy behaviour protocols and practice, so that our 
students learn to:  
 

• Take responsibility for their own behaviour and choices, understanding the impact they have 
on others.  

• Develop positive learning behaviours including: self-direction, resilience and self-control. 

• Self-regulate (as developmentally appropriate) their own behaviour by developing skills and 
confidence in managing conflict and difficulty. 

• Develop strong dispositions and attitudes to their own and others’ learning and well-being.  

• Understand what constitutes ‘responsible behaviour’ to prepare for life in modern Britain and 
Global citizenship in the 21st Century.  

• Develop their ethical approaches and values in their lives. 

 

The Oasis Education Charter 

The Oasis Education Charter sets out our commitment to work in partnership with our communities to 
transform lives and create a culture of excellence for all. It underpins our approach to leading schools:  

 

• We model and set high aspirations and expectations for every child, young person and 
member of staff  

• We foster character, self-belief and encourage our students and staff to become the best 
versions of themselves  

• We strive for personal as well as academic and vocational excellence, achieving outcomes 
that drive social mobility, and give everyone freedom of choice through their lives. 

 

Academy Ethos 
At OAO, we are committed in delivering exceptional education at the heart of the community, our 

strong ethos of inclusion and pastoral care reinforces our commitment to looking after and developing 

the ‘whole’ child. Our curriculum supports the development of skills, knowledge and character. We 

expect our students to participate in the many enrichment opportunities provided to enrich their own 

and the lives of others, and be professional by committing to a life of learning, taking pride in their 

appearance, being present, punctual, prepared, and taking advantage of leadership and enterprise 

opportunities. We celebrate individual talents and abilities, developing confident, independent 

students who enjoy life-long learning. 
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Our Values 
We are dedicated to positively transforming lives, learning and the communities we serve by 

identifying and developing the gifts, talents and interests of all our students. Our curriculum and 

extended opportunities enable all of our students to engage in their education allowing them to enjoy 

learning and achieve success. We help them learn how to be healthy and stay safe. They make 

positive contributions to their Academy, their community and the wider world and develop spiritual, 

social, physical, emotional and economic well-being. The achievements of all our students are 

valued.  

Summary of the 4 OCL Behaviour for Learning Levers 
The Oasis Behaviour Policy is underpinned by 4 key levers: 
 

1.  Academy Vision and Values 

2.  Personal Development Curriculum (Oasis Ethos, Enrichment, Extra-Curricular 

entitlement, Careers Education Information, Advice and Guidance and PSHCE 

curriculum) 

3.  Academy Behaviour Systems, Structures and Routines (reward, sanction, attendance 
etc.) 

4.  Behaviour Training and Professional Development for staff 

 
 Lever Academy Leaders Academy Staff 

Harmonious 
climate for 
learning 
where all 
young people 
can flourish 
and thrive. 

1 

 

Academy Vision and 
Values 

Set the vision and values, in the context of 

the Oasis ethos and 9 Habits. Ensure 

communication, ensure all decisions are 

embodying and embracing the vision and 

values of the Academy and Oasis. 

Embrace and embody 

the vision and values in 

all that you do and 
deliver. 

2 
Personal Development 

Curriculum (Enrichment, 

Extra-Curricular, PSHCE, CIAG) 

Set, design and agree the pastoral 

curriculum in line with vision and values. 

Deliver the curriculum 
effectively and 
inspirationally. 

3 
Academy Behaviour 
Systems, Structures 
and Routines 

Evaluate, design, set the systems, 
structures and routines that will ensure 
a harmonious climate for learning in 
line with the vision and values. 

Implement, the 

Academy’s behaviour 
systems, structures and 
routines, consistently 
and in line with the vision 
and values. 

4 

Behaviour Training 

and Professional 
Development for 
staff 

Design, create and deliver a cohesive and 
comprehensive Professional Development 
strategy to train all staff in their pastoral 
and behaviour development in order to 
uphold the vision and values. 

Engage and commit to 
the professional 
development, including 
expert and specialist 
pastoral training. 
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Lever 1: Academy Vision and Values 
 

Creating a Community of Chances and Choices 

 
At Oasis Academy Oldham we believe that everyone has a voice. We have launched our student 
expectations following a period of comprehensive consultation with students and staff. Similarly we 
are now in the process of launching our Staff Expectations. The Academy will be running a further 
consultation period with colleagues to create this set of expectations. We refer to our students/staff 
expectations as the OAO Way. The process will provide us with a set of guidelines to help us ensure 
that all of our students reach their potential every day. 
  
OAO offer a flexible and relevant curriculum which is designed to enable every student to achieve 
their best. We believe that all our students are capable of experiencing remarkable success when 
given the right learning opportunities and conditions. We expect every student to make positive 
progress throughout their time at the academy, regardless of their individual challenges or their 
starting point on entry. The academy monitors every student’s progress closely. We know that today’s 
young people need to leave the academy equipped with the knowledge and skills, but also the 
resilience and perspective to respond to the challenges of life in the 21st century.  
 
 
Every Friday briefing we have our 9 Habits nominations, where staff show their appreciation and 
support of the excellent work being done every day and to celebrate each other’s successes. 
 
We are committed to achieving our vision through developing character, competence and sense of 
community within every child and young person by providing a rich educational experience. 
Personalised programmes are created so that students have a smooth transition between each key 
stage and at key times in their learning journey. Students participate in exciting, cross curricular 
projects which help them learn how to transfer the skills they have learnt.   
 
The academy offers drop down days which allow students to learn about the outside world, think of 
others, their community, global issues and the world of work. Our values are also communicated 
regularly and consistently by all staff during assemblies, personal development time and lessons.  

Oasis Ethos and the 9 Habits 

We believe that continually developing our character to become the best version of ourselves is really 

important for every student and staff member alike. Therefore, we actively promote and practice the 

Oasis 9 Habits through our Pastoral Curriculum, rewards and celebration, weekly assemblies, 

mainstream lessons and PSHE. 
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Lever 2: Personal Development Curriculum 
 

Personal Development Curriculum 
Personal Development is a planned programme of learning through which children and young people 

acquire the knowledge, understanding and skills they need to manage their lives now and in the future. 

As part of a whole-school approach, PD and PSHE education develops the qualities and attributes 

pupils need to thrive as individuals, family members and members of society. 

 

At Oasis Academy Oldham, Personal Development is delivered throughout the curriculum and has its 

own dedicated timetabled programme of study delivered by tutors. The programme helps pupils to 

build their confidence, resilience and self-esteem, and to identify and manage risk, make informed 

choices and understand what influences their decisions. It enables them to recognise, accept and 

shape their identities, to understand and accommodate difference and change, to manage emotions 

and to communicate constructively in a variety of settings. Developing an understanding of 

themselves, empathy and the ability to work with others will help pupils to form and maintain good 

relationships, develop the essential skills for future employability and better enjoy and manage their 

lives. 

 

Just Cause - Personal, Social and Health Education 
Community 

In Personal, Social and Health Education we are centered around the wellbeing of our students. This 

includes their physical and mental wellbeing, their social wellbeing and their economic wellbeing. We 

believe strongly in holistically educating our learners for life, so that they are able to leave our academy 

as well-rounded members of the community and citizens of modern day Britain. Our students will 

examine issues such as the laws that affect them, the different groups in society, who leads our 

country, matters of equality and diversity, the world of work and employment and how to keep 

themselves and others in their community safe. Throughout all of this is the thread of our fundamental 

British Values, the values that underpin each and every member of the community.  

 

Chances 

PSHE offers children the correct and unbiased facts that out learners need to be able to make healthy 

choices during their adolescence and into adulthood. This may be, for example, by analysing the pros 

and cons of political systems, or by examining the effects of drugs, alcohol and criminal behaviour. 

We believe that when children have had the opportunity to discuss these issues opening in the safe 

classroom environments it gives them the ability to recognise the chances available for their own 

future and their health and welling. These are transferable life skills that our learners can use on their 

journeys into further education and employment.  

 

Choices 

By exploring the world and the community around them, our learners are able to make informed 

choices about the pathways to success and being a well rounded citizen. They can learn how to make 

healthy choices to benefit their personal, social and economic wellbeing along their journey into 

adulthood. They can examine the choices that others have made and understand the pros and cons 

of those choices, while learning to show respect for all people. Our learners will have the opportunity 

to explore the different legislation that protects their diversity and equality and research the 

achievements of British people from all different community groups, thus reiterating the choices 

available to them to be whatever they aspire to be.  
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Year 7 

- My community 
- Growing up (puberty, puberty) 
- Personal Safety (including cyber safety) 
- My Country (leaders and voting) 
- Health, wellbeing and Nutrition 
- Diversity 
- Online Safety 
- Community Cohesion 

Year 8 

- My Rights (human and children’s rights) 
- Money and Me 
- Inspirational British People 
- Health and safety (including cyber safety) 
- Mental health and Wellbeing 
- Environment and Sustainable living 

Year 9  

- Young people and the law 
- Personal health and safety (including grooming, radicalisation and extremism, online safety 

and FGM) 
- Sex and relationships  
- Mental Health and Wellbeing 
- Public services 
- Power and democracy 

Year 10 

- Radicalisation 
- British Values 
- World Faiths 
- World of work 
- Relationships 

 

Year 11 

- Diversity and Equality 
- Online media and safety 
- World of Work and Careers 
- Radicalisation and Extremism  
- Worldwide Communities (Statutory Religious Studies) 
- Wellbeing and Exam stress 

 

1. Improving the engagement of our parent community 
 
Research from the EEF (Working with Parents to Support Children’s Learning, December 2018) and 
the DfE (Understanding KS4 attainment and progress: evidence from LSYPE2, October 2018), both 
emphasise the importance of an effective home school partnership to ensure the best possible 
outcomes for young people.  To that end, all aspects of school improvement activity this academic 
year will be considered from the perspective of the parents/carers. 
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The curriculum overview is available for all parents to view and to contact the curriculum leader to 
discuss. During parents and open evenings, we welcome discussion about our provision and 
encourage parents to look at our resources, displays, exemplar work and speak with student 
ambassadors. Our curriculum has been designed with the local community in mind to address the 
needs of such. We regularly share events and our coverage of nationally and internationally 
recognised special dates on our website, Twitter and in the school magazine. 
 
Children are encouraged to share their experiences of their culture and communities and parents are 
encouraged to become involved in providing resources, artefacts or photographs for children to bring 
into school.  
 

2. Improving the literacy of all our young people 
 

Our student population is weaker than the national average particularly in terms of reading ability.  

This is further compounded by some of the language difficulties our students face where English is 

an additional language.  As such, we have a moral imperative to ensure that literacy across the 

curriculum is well taught.  Moreover, our pupils’ literacy directly correlates to their communication skills 

and their emotional literacy. It is essential this year that we equip our students with the necessary 

communication skills to better prepare them for the rest of their adult lives.  In order to improve our 

outcomes, we must also engender a love of reading in all our young people. 

 

Personal Social and Health Education comes with a wide range of subject specific terminology which 

will always be focused on at the start of lessons. We include the capital letters of each Powerpoint 

title page coloured in red, and we comment specifically on the use of capital letters and punctuation 

within our marking. Our knowledge organisers all include the correct spelling of the relevant key words 

and terminology for that year group, along with the correct usage of commonly misspelled words 

(they’re, their, their, you’re and your, for example). Learners are encouraged to make use of our own 

small classroom book box library containing novels and other works of a moral theme to embed a 

culture of ‘reading around the subject’ and exploring themes in more detail. There are also more titles 

in the school library covering a wide range of PSHE themes. 

 

3. Building a collaborative and positive school culture for all our staff and students. 
 
The academy has endured a number of volatile and turbulent years.  Numerous Principals and 

significant staffing changes have contributed to lack of permanence and instability characterising the 

school.  It is imperative this year that the academy becomes harmonious; that agreed behaviour 

strategies for learning are consistently applied across all areas of the school.  Staff and student 

wellbeing is of paramount importance to ensure high figures of retention and attendance respectively.  

Our Oasis 9 Habits should characterise the lived experience of all our staff and students. 

PSHE provides a space in the curriculum where students can learn about their feeling and emotions 

and what affects them and how to talk about them and they learn about themselves and others. They 

examine the lives of others that have had to peacefully fight for a cause, and they learn about cultural 

injustices in the past. This equips them with the skills needed to speak about their feelings and 

peacefully resolve conflict. Children learn the values they share with others, and the consequences 

of the denial and disrespect of rights. This encourages them to examine their position within the 

academy community as a whole and how they can contribute to a harmonious culture within OAO.  

Children see themselves and their emotions, experiences, cultures and inspirational people that are 
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just like them within our curriculum which gives them a sense of belonging and self-actualisation. This 

leads to a sense of belonging within the academy culture and a feeling of being part of us here at 

OAO.  

 

4. Ensuring all aspects of leadership & teaching are well-planned and well-executed. 
 
The academy leadership has a duty to ensure the appropriate systems and structures are in place to 

enable teachers to do their job well.  All strategies and innovations must be clearly planned, 

communicated, executed and evaluated in a timely fashion and thus reduce the number of ‘reactive’ 

responses.  All lessons must contribute to a coherent, challenging and enjoyable curriculum that 

enables our young people to become fully rounded, well prepared global citizens 

Throughout the academic year 2019-20 we have reviewed and audited our curriculum provision in 

PSHE. We have responded to new national legislation. We have ensured that the curriculum in all 

years has been updated to ensure relevance to our learners and the needs of all cohorts. We have 

included various teaching methods and have striven to ensure that there is an element of fun and a 

love of learning in the experiences that we offer. We follow the academy protocol of lesson starts and 

format and have listened to the feedback from our learners. We offer opportunities for our students to 

become part of the lessons and to promote ‘experts’ where children get to teach the lessons 

themselves to their peers.  

PSHE Schedule  

PSHE/SMSC/RSE Curriculum – 2021  

Personal, Social and Economic Education – Spiritual, Moral, Social and Cultural Development  

This Curriculum was made in conjunction with the statutory guidance published by the DFE, and the 

PSHE Association, key policy documents that have been used to inform this programme of study are: 

• Relationships Education, Relationships and Sex Education and Sex Education (RSE) and Health 

Education. • Promoting Fundamental British Values as Part of SMSC in Schools. • The Prevent Duty.   

This document sets out the topics that students will learn about at Oasis Academy Oldham to ensure 

they are given the requisite knowledge and skills to live healthy lives during and beyond their 

secondary school years in modern day Britain.  Each week students will study these topics with their 

teachers in either a PSHE lesson or an assembly.   

The learning opportunities will allow students to develop the knowledge and skills to keep themselves 

and others safe and happy. Topics are taught in a ‘spiralling’ curriculum, where each year they will 

build on and develop on their learning from the previous year. Skills and knowledge should allow 

students to: make informed decisions; understand and interpret the world around them and respond 

in an appropriate way; know how, when and where to access help; to know and understand the 

protected characteristics, accept differences and be proactive in challenging inequality and the social 

injustices around them.  

Personal, Social and Health Education at Oasis Academy 

Oldham - Why do we teach what we teach? 

Puberty and growing up 

In year 7 we address the issues that the students themselves will be facing. Our aim is to be able to 
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address the changes that the students will be experiencing in order to help them to understand them. 

Students have the opportunities to ask questions about puberty, menstruation, reproduction and 

personal hygiene 

Mental Health and Wellbeing 

All year groups will receive education about mental health and wellbeing. Our aim is that our children 

recognise the importance of good mental wellbeing and the signs of poor mental wellbeing. Our 

students will explore matters such as mental health illnesses and where to get help. Years 10 and 11 

will study how to ensure good mental health during exam stresses. 

 

Cyber/Online/Social Media safety. 

In a fast and ever changing world it is essential that our students know how to keep themselves safe 

from all online threats. With the younger students we address the issues of not giving out details online 

and online bullying. As the students mature into older year groups we explore issues such as online 

grooming, dating apps and other threats. Our aim is that students will have a good understanding of 

the threats that can be posed and how they can keep themselves safe. 

Sex and Relationships 

Learners at OAO will learn about relationships in variety of different ways. They will examine the family 

and how the nature of family has changed. This includes different types of modern family such as 

same-sex and single parent families. Our aim is that all students are prepared for life in modern day 

Britain and the diversity of modern society. 

They will also examine what good relationships and bad relationships look like, positive and negative 

behaviours in relationships and where to find help when things go wrong. Key stage 4 learners will 

examine sexual relationships and the appropriate legal and moral boundaries. Younger students will 

examine the relationships that they have in their lives, bullying and how to manage friendships during 

the turbulent transition from primary to secondary school. Our aim is that all students can appropriately 

manage their different relationships and know how to recognise inappropriate or unhealthy 

relationships. We will also examine the issue of grooming and aim to assist our students with 

recognising the signs of grooming. 

Our students will also study the various different types of contraception available and who to go to  

seek advice about choosing contraceptive methods to provide protection against both unwanted 

pregnancy and STIs (of which they will also study). 

Law 

Through the programme of study in all years we aim for the learners to be able to reflect upon British 

values, the rule of law and their position in society as an effective and responsible citizen. We address 

such issues as playing safe and not trespassing, road safety and public transport safety with our year 

7s and then graduate to exploring issues such as knife crime, young people and the law, youth courts 

and other legal issues as the students mature. Our aim is that the students have a good understanding 

of their position and responsibilities in society and the consequences of their decisions.  

Democracy and power. 

We aim that our students have a good understanding of the country that they live in. We want them 

to be able to make decisions based on fact rather than other less stable influences such as social 
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media. Our students will learn about the main UK political parties, their leaders and their policies. The 

learners will also examine democracy and the process of elections. Students will examine how 

democracy is a fundamental British values and explore the consequences of the absence of 

democracy and its impact on human rights.  

Health and Nutrition 

We aim for all of our students to know how to make healthy choices in their diet and lifestyles. In this 

unit we explore the Eatwell plate and different methods of sports and exercise. We also look at mental 

health and wellbeing and issues such as self-esteem and self-confidence. We aim to enable learners 

to understand and recognise the alternatives to sugary and high fat snacks, and also to understand 

the links between good physical health and good mental health. 

Inspirational Britons 

Our aim is for all learners to leave OAO with aspirations for the future that are limitless. We want them 

to be citizens of society that appreciate all people no matter what their backgrounds. For this reason 

we will explore a variety of different inspirational Britons from a variety of different backgrounds, such 

as Black, Muslim, Female, Gay, Disabled and financially disadvantaged. We want our learners to 

believe that they can achieve whatever they want to and to show resilience while striving for their 

goals, just like the examples we will study. We wish to instill a sense of pride in being British and link 

the inspirational Britons with fundamental British values.  

Radicalisation and extremism. 

We believe that our students have a right to be safe, healthy and happy. We understand that in a 

globally difficult political climate that our students are at risk of radicalisation and extremism, through 

online and social media means, as well as within their communities. We aim to deliver a no-holds-

barred approach to being clear about the process of how a person becomes radicalised and the effects 

of extremist acts. We aim to developing an understanding and sense of trust in our learners that they 

know who to approach of they are worried about these issues. We examine fake news, the media and 

social media’s role in radicalising people. This includes assemblies to address this issue. 

Contemporary Cultural Issues 

We recognise that OAO our demographic is very diverse, and that some of our learners may have 

links to cultures where their British Values and rights may not be prioritised. It is for this reason that 

we aim to educate our learners about the legality and morality of such issues as honor based violence, 

forced marriages, trafficking and female genital mutilation. In these lesson the key facts will be 

presented with reasoning and the means of reporting any concerns will be communicated. 

 

PSHE through assemblies and pastoral curriculum time 

- Students have received pastoral curriculum (form time) lessons and assemblies on the 
following themes: 

- Knife Crime 
- Mental health 
- Idaho day 
- Equality, Diversity and Inclusion 
- Homophobia 
- Use of discriminatory language 
- Homelessness 
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- Black History Month 
- Hate Crimes 
- Anti-Bullying 
- Consent 
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PSHE curriculum KS3 2021-2022  

 HT1 HT2 HT3 HT4 HT5 HT6 

YEAR 7 Who am I? 

My community 
Teamwork 
Friendship 
Relationships-(different 
family) 
Bullying 
 

Safety 
Safe play 
Cyber safety 
Fire safety 
Safety in the home 
Radicalisation 

My country 

Parliament 

Voting 

Political parties 

The EU? 

Puberty 

My body  

Body image 

Changes 

Menstruation 

Self esteem 

 

Mental Health and 

Wellbeing 

Mental Health 

Media 

Maintaining good 

health 

Where to find help 

Health and Nutrition 

Eatwell plate 

Mental health 

Physical health 

Emotional Health 

Social health 

Smoking 

YEAR 8 My rights 

Human rights 

Children’s Rights 

Refugees and Asylum- 

seekers 

Immigration 

Radicalisation and 

Extremism  

 

 

Money and Me 

Bank accounts 

Savings 

Student loans 

Budgets 

Inspirational British 

People 

British people from 

history 

 

Contemporary 

influential Britons 

 

Great Britons awards 

and project 

Health and Safety 

Cyber and social-

networking safety 

First aid 

Safe and healthy 

relationships 

  

Mental Health and 

Wellbeing 

 

Mental Health 

Media 

Maintaining good 

health 

Self harm 

Where to find help 

Environment and 

sustainable living 

Climate change 

Energy 

Travel 

 

 

YEAR 9 Young People and Law 

 

British law 

Youth crime 

Young offenders 

Knife crime 

Cyber Crimes 

Hate crimes 

Extremism  

County Lines 

 

Personal Health & 

Safety 

Drugs  

Alcohol  

Online safety 

Smoking 

Grooming 

County Lines  

FGM 

 

Sex Education 

Contraception 

Sex and relationships 

Pregnancy  

The world of 
Work and my 
Future plans 
 
Careers 
Curriculum Vitae 
Colleges and 
Further Ed 

Mental Health and 

Wellbeing 

 

Mental Health 

Media 

Exam Stress 

Maintaining good 

health 

Where to find help 

Power and 

democracy 

Houses of commons 

and Lords 

Elections and political 

parties 

Media 
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PSHE CURRICULUM KS4 2021-2022 

 Half term 1 Half term 2 Half term 3 Half term 4 Half term 5 Half term 6 

Year 10 Diversity and 

Equality 

Racism, 

discrimination, 

Stereotyping, 

homophobia, 

Equalities Act 

Relationships 

Different family 

types, consent, and 

healthy/abusive 

relationships) 

Independent Living  

Housing,  

Budgeting, 

Domestic roles  

British Values + 9 

Habits 

 

Rule of Law, 

Tolerance, Mutual 

Respect, Liberty 

Beliefs and Values 

(statutory religious 

education) 

My Faith 

World Faiths 

Special Places 

International 

organisations 

United Nations, 

European Union, 

World Health 

Organisation, 

Charities/Global 

groups) 

Year 11 World of Work 

Careers, 

Employment law, 

Health and Safety 

in work, types of 

jobs 

 

 

Online and media 

safety 

Grooming, Privacy, 

Law, conduct 

Radicalisation and 

extremism 

Online risks, 

extreme groups, 

effects of 

extremism, fake 

news 

Worldwide 

communities 

(statutory religious 

education) 

Ethics and Values 

World faiths 

Rites of Passage 

Wellbeing for 

Exams 

Stress 

Wellbeing 

strategies 

Where to find help 

 

 

  



OAO Local Behaviour for Learning Policy - P a g e  |  1 5   
 

Extra Curriculum & Enrichment Provision 

We offer a variety of clubs, both at lunchtime and after school, for our students to participate in. This 
not only develops positive student teacher relationships outside of the normal classroom setting, but 
also allows students to build a range of skills they would not have had the opportunity to do so.  
 
The academy welcomes suggestions from students as to what provisions, particularly after school 
clubs, are wanted and monitor to ensure participation.  
 

Extra-Curricular timetable 

 Monday  Tuesday  Wednesday Thursday  Friday  
Football 
(Astro)  

Girls Football 
All years 
Mr Mason 

Year 7 
Mr Snape 

Year 8-9 All 
school team 
players in one 
half. All none 
school team 
players in the 
other half. 
Mr Barraclough 
and Mr Patterson 

Year 10 and 
11 School no 
school team 
players 
Taken by 
Oldham 
Athletic  

Year 10 and 11 
School team 
players only. 
Mr Mason 
Mr Edwards 
Mr Jolly 

Netball (Muga) Year 7, 8 9 
and 10 
Miss Hodges 
Miss Donlon 
Miss Smith  

Girls Fixtures 
night 
Various Female 
teachers 
 

 CPD  

Basketball 
(Sports Hall) 

 Year 10 and 11 
Mixed 
Mr Barraclough 

Girls only Year 7-
9 
Miss Donlon 
Miss Smith 

CPD Boys only Year 
7-9 
Mr Barraclough 
(This club is 
only for 30 
minutes)  

Badminton 
(Sports hall)  

All years 
welcome  
Mr Snape   

  CPD  

Table Tennis 
(agora) 

 All years 
welcome 
Mr Osemwedgi 

 CPD All years are 
welcome 
Mr Snape 
(This club is 
only for 30 
minutes) 

Fitness suit  All years 
welcome boys 
only 
Mr Patterson  

KS3 (7-9) 
Mr Mason 

KS4 (10-11) 
Mr Mason 

CPD Girls only 
Miss Obeng 

Dance (Dance 
studio) 

 Key stage 4 
Miss Cummings 

Key Stage 3 
Miss Cummings 

CPD  
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Lever 3: Academy Behaviour Systems, Structures and Routines 
 

Our Expectations  

Here at OAO we follow the ‘OAO Way’, this is a phrase to describe the daily routines and protocols 
that students must adhere to. We have clear expectations that students are expected to model every 
day. 
 

 
 

 

 

 

 



OAO Local Behaviour for Learning Policy - P a g e  |  1 7   
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5 in 5 and 5 out of 5 

All lessons at OAO follow the 5 in 5 and 5 out of 5 expectations. These expectations are visited 
regularly so that all staff and students are consistently starting and ending lessons using the same 
format. These expectations allow lessons to have a calm and purposeful start and finish for all by 
ensuring the basic expectations are checked and followed.  
 
These expectations are followed alongside the register grading system and behaviour check during 
all lessons at the academy. 

 
 
Uniform - Pride in Presentation 

 
Being proud to be a student at our academy is important to us and we place importance upon wearing 
our uniform with pride.  We believe it is important for young people to learn how to present themselves 
professionally, both in the way the dress and behave, so that when they are in a work environment 
they portray themselves in the best possible way.  All students must wear the academy correctly every 
day in and around the academy. 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Start/End of the day protocols – ‘Smart Starts’ 

• Each morning students will arrive on time, line up in their designated areas and enter the 
school premises wearing full uniform and go straight to tutorial led by their tutor. Activities for 
each day will follow the ‘pastoral curriculum’ and ensure a positive start to the day. 

• All outdoor clothing and electronic devices must be removed before they enter the academy. 

• At the end of the school day, teachers will walk students out of the academy in a calm and 
orderly manner. Students must make their way directly home unless attending a school 
organised event. 
 
 
 

Wearing Our Uniform 

- All shirts fully tucked in. 

- Ties done so that three 

stripes are visible. 

- Blazer on at all times. 

- Black straight cut trousers. 

- Black knee length skirt. 

- Black leather footwear. 

- Coats & jackets removed 

when inside the building. 

- No electronic devices visible 

on the Academy premises at 

any time. 

- No false or painted nails 

- No jewellery other than one 

pair of studs and a wrist 

watch 

- No make up 

- Correct lanyard  
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Movement to/from lessons – ‘Calm Corridors’ 

• Movement around the building will be calm and respectful of the environment and following 
the one way system. 

• At the start of all lessons the teacher will greet students at the classroom door to establish a 
positive bond before the lesson begins. 

• Students will sit according to a seating plan and complete the date, title and learning objective 
for the lesson as outlined in the teaching and learning policy. 

• Students must arrive to lessons before the 3 minute transition. 

• If a student is late the teacher will place a late mark on the register, discussion about the 
reason for lateness will happen at the end of the lesson. 

• Lessons will end in a purposeful manner. All desks, equipment must be tidied; students will 
stand behind chairs to be dismissed table/row at a time by the teacher. 

• During breaks and lunches students must behave in a calm, orderly manner and wear the 
academy uniform with pride.   

• Students must move from breaks to lessons in a similar manner and arrive early or on time.  
 
Positive Behaviour 

It is important to focus on the positive: catch pupils being good and focus on those who are “doing the 

right thing”. Staff are trained to use the phrase “thank you” as the final part of a request and also 

provide students with choices aimed to improve behaviour before it deteriorates.  

 

We are committed to rewarding students who demonstrate the academy values, display excellent 

standards of behavior or academic achievement and are role models with regards to the Oasis 9 

Habits.  When a student is displaying desired behaviours and achieving high standards in their work 

they will receive verbal praise, class certificates, praise postcards and achievement points. 

 

Positive Points 

Achievement Points are awarded to students by the staff and once certain criteria have been met, the 

student will then be rewarded. Students can gain positive points for a variety of different behaviours, 

such as habits, pastoral, achievement, academic and faculty.   

 

Rewards Postcards  

Reward Postcards for positive points for each half terms are sent home if a student passes the 

milestones required.  

Form of the Week 

Each week in assembly the assembly lead will reward the form of the week with the most positive 

points.   

 

Pastoral Postcards 

Pastoral Leaders issue these for students who have displayed outstanding behaviour and a 

commitment to learning.  

 

Lesson Legend Postcards 

Each subject area have their own lesson legend postcards which they issue to students who have 

worked hard during lessons.  

Other rewards include: 

 

• Early break for form in each year group with the least amount of behaviour points 

• Early lunch for the form in each year group with the best attendance  
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• Tune of the week for the form who had the overall best attendance  

• Principal’s Tea for students who have behaved outstandingly 

• Various trips out  

• Praise letters sent to the home address 

 

Sanctions 

If a student does not follow instructions, disrupts the lesson or refuses to work a sanction will be given. 

Dependent on the student’s age, the nature of the offence and the severity of the behaviour, the 

academy will use a range of strategies to correct student behaviour.  

 

The academy uses a chance, warning and action system for students who do not demonstrate 

acceptable behaviour.  

 

Chance: Rule reminder/Verbal Warning  

Warning: Name written on the board  

Action: Detention (same day detention, unless the detention was issued during the last period, see 

detentions for more details). 
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Serious Incidents will result in immediate removal to Internal Exclusion or to a senior member of staff. 
 
The range of sanctions include but are not limited to: 

• Verbal warning  

• Written warning 

• 30 min detention 

• 60 min detention 

• Late 30 min detention (if a student arrives after the bell but before 9.30) 

• 60 min late detentions (if a student arrives after 9.30) 

• 2 hour Principal’s detention  

• Making good the missed work 

• Loss of free time  

• Phone call to parents 

• Removal from the lesson to work under supervision elsewhere  

• Restorative justice  

• Disciplinary and positive reports  

• Disciplinary letters to parents  

• Parent interviews  

• Individual support plans  

• Behavioural contracts  

• Academy disciplinary panels  

• Internal Reflection 

• Fixed term exclusion  

• Respite placement  

• Managed move  

• Permanent exclusion  
 
If there is any intentional damage to academy property by students, parents will be charged 75% of 
the cost for replacement.  
 

Detention protocols                                                                                           
 
The Academy runs same day detentions from the end of the formal learning day, unless the detention 
was issued during the last period, in this instance the detention will be rolled over until the following 
day. Detentions can be issued for persistent low-level disruption, truancy, poor behavior, abusive 
language, and defiance, amongst other reasons. 
 
In line with the most recent DFE guidance on detentions, it is worth noting that:  
 

• Parental consent is not required for detentions  

• It is not a requirement that parents are given 24 hours’ notice when a detention is due to take 
place outside of school hours 

• We reserve the right to keep students without notice.  
 
If a student has a detention, a text message will be sent home informing parents/carers of the 
decision to put their child in detention.  
 
If a student has had: 
 

• 1 Action in a day = 30 minute detention (available Mon-Fri). 

• 3 Actions in a day = a call home and day in IR the following day. 

• 6 or more Actions in a week = 60minute detention (available Mon-Fri). 

• 8 or more Actions in a week = 2 hour Principal’s Detention (available Fri).  
 
If detentions are missed then they are escalated to the next stage ie a missed 30 minute detention 
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becomes a 60 minute detention, a missed 60 minute becomes a Principal’s Detention and a missed 
Principal’s Detention becomes a day in IR.  
 
Detentions are also issued if a student is late for school: 
 

• Late to school after 8.30am = 30minute detention (available Mon-Fri) 

• Late to school after 9.30 = 60 minute detention (available Mon - Fri)  

• 3 or more lates to school in a week = 2 hour Principal’s detention (available Fri)  
 
 
Any incident deemed to be serious may result in a Principal’s detention being issued immediately; 
this is at the discretion of the Senior Key Stage Leader/ALT. 
 
During the detention, the student will be issued with a ‘reflection sheet’. This will explain clearly the 
reason for the sanction and will ask a series of questions for students to reflect upon and complete. 
The reflection sheets will be based upon the Oasis 9 Habits and remind our students of our 
responsibilities to each other. The member of staff who issued the detention will visit the student to 
hold a restorative conversation.  
 
If students talk or display negative behaviours during detention they will be given a chance and 
warning, if they fail to improve their behavior they will be escalated to the next level of sanction Eg if 
they talk during a 30 minute detention it will be escalated to a 60 minutes detention.  
 
Reasonable requests for a detention to be rolled over to the following day are considered by the Senior 
Key Stage Leader but are not guaranteed.  
 

Truancy 

As per the Oldham statutory guidance, if any child under 16 registered at a school fails to attend their 
classes without prior permission, they are deemed to be truanting. 

The parents' or carers' of a child who is truanting will be held responsible. Under the Anti-Social 

Behaviour Act parents or carers can be asked to agree to get advice or go on courses to help their 

child's behaviour. Failure to agree to such action can result in a fixed penalty fine of up to £120. 

Mobile Phone and Electronic Gadgets Policy 

OAO have a zero policy for mobile phones. Students are therefore discouraged from bringing 
mobile phones to the Academy. Evidence-based research suggests that the majority of bullying 
and cyber bullying incidents are due to the use of social media via mobile phones and electronic 
gadgets.   

Mobile phones and electronic gadgets are a serious distraction to students’ learning and progress.  
Because of this, students who wish to bring a mobile phone to the Academy must follow the following 
rules: 

Mobile phones must not be seen or heard at any time, inside or outside the Academy building. 
They must be switched off, and stay inside students’ bags. If a phone is seen or heard, it will be 
confiscated and the student given a 30 minute detention. The phone is then stored securely in the 
main office and is only returned following contact with parents or carer. 
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Restorative conversations 
 
Restorative conversations are solution-focused practices, which aim to find a positive way forward. It 

offers the opportunity to discuss the issue, explain the impact of actions and make offenders take 

responsibility for what they have done. The opportunity for restorative conversations will be available 

during detention at the end of the school day. After staff have walked students out of the building, they 

will go to the detention room to hold a restorative conversation with the student, this will enable the 

teacher to explain the impact of the negative behaviour and afford the student the opportunity to make 

amends. A restorative conversation is not the same as a ‘disciplinary’ conversation and when used 

regularly reinforces the importance of resolving relationship issues in a problem solving manner.   

Phase 1: Relaunch help scripts for post detention restorative conversations. This will be the help script 

outlined in the OCL behaviour policy, designed by Paul Dix. The aim is to provide continuity and the 

opportunity staff and students to reflect, repair and restore. 

Phase 2: Pastoral staff trained in restorative practice so they can support the rebuilding of 

relationships. The introduction of help scripts in classrooms for all staff aid Staff consistency, staff 

confidence, staff emotional intelligence and the ability to avoid confrontations. 

Phase 3: Identify the most vulnerable students in the top ten list of negative behaviour within each 

year group. Using CPOMs the data identified if the learners have one or more ACE’s to inform a 

trauma informed approach. This will be a bespoke plan for the individual student using practical 

strategies, outlined in the ACE’s and Trauma informed CPD. 

Restorative interventions are based on a series of questions: 

• What has happened? 

• What were you thinking and feeling at the time? 

• What have you been thinking and feeling since? 

• Who else has been affected? How? 

• What needs to happen to put things right? 

• What have you learnt? 

• What could you do differently in the future? 
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Behaviour and Attitudes - Stages of Intervention 

Managing Behaviour - Stages of Intervention 

Stage 1 Reason Action Length Monitoring Progression 

On Report 

to Tutor 

Concerning 

behavior 

Report to Pastoral 

Leader 

Ongoing Intervention 

Recorded  

If successful: 

Taken off report 

 

If unsuccessful: 

Stage 2 

8 actions in a 

week 

Pastoral Leader 

report 

Letter to parents 

Initial 2 weeks – 

Then reviewed 

Intervention 

Recorded  

 

Stage 2 Reason Action Length Monitoring Progression 

On Report 

to Pastoral 

Leader 

Persistent 

disruptive 

behavior 

-Report to Key 

Stage Senior 

Leader  

Key Stage Leader – 

refer for Student 

Behavior Panel)  

-Parent meeting and 

letter 

- Pastoral Support 

Plan if appropriate  

Initial 2 weeks 

then reviewed 

 

2, 4, 6 week and 

8 week review of 

PSP 

Intervention 

Recorded 

If successful:  

Back to Stage 1 

 

If unsuccessful: 

Stage 3 and 

SBP (Student 

Behavior Panel)  

Detention refusal  Principal’s detention   2.35pm-4.35pm 

Friday  

PL 

monitoring  

3 Actions in a day  Internal Reflection 1 day minimum ALT/PL 

monitoring 

6 actions in a 

week  

Additional 1 hour 

detention  

1 hour Mon - Fri   PL 

monitoring  

8+ actions in a 

week 

Principal’s 

Detention 

2 hours on a 

Friday 

ALT 

monitoring  

Serious incident IR and /Principal’s 

detention 

2 hours on a 

Friday 

ALT 

monitoring  
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Stage 3 Reason Action Length Monitoring Progression 

ALT 

Academy 

Behaviour 

Panel 

 

On Report 

to ALT 

Key Stage 

Leader 

Unsuccessful 

Stage 2 

 

-Report to ALT Key   

Stage Leader 

 

-Behaviour Panel  

- PSP developed 

(See stage 2 for 

review stages) 

2, 4, 6 and 8 

week review of 

PSP 

2 and 4 week 

review after 

Behaviour Panel 

PSP linked 

and 

intervention 

recorded 

 

If successful: 

Back to Stage 2 

 

If unsuccessful: 

Stage 4 

Exclusion -Post exclusion 

parent meeting 

-1 day in IR 

Appropriate 

interventions with 

SP 

 Notify  

Oldham City 

Council 

School concern 

admission from 

another school  

2, 4, 6, 8 and 10 

week reviews – can 

be anytime if 

concerns 

12 weeks  ALT Key 

Stage 

Leader and 

PL 

 

Stage 4 Reason Action Length Monitoring Progression 

Serious 

concerns - 

IYFAP 

referral  

Unsuccessful 

Stage 3 

 

- Respite placement 

- PPP transition 

1 day -2 weeks 

6 Week program 

with weekly 

reviews 

Intervention 

Recorded 

If successful: 

back to Stage 3 

  

If unsuccessful: 

Stage 5 
Unsuccessful 

Stage 3 

-IYFAP referral  

-Managed move 

12 weeks 

2, 4, 6, 8 and 12 

week review 

Intervention 

Recorded 

 

Stage 5 Reason Action Length Monitoring Progression 

Principal 

 

Unsuccessful 

Stage 4 

Permanent 

Exclusion 
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Placing students in Internal Reflection 

Context:  

Students are placed in Internal Reflection when they have not responded to other sanctions imposed 

within the Academy code of conduct during the Academy day. These could be repeated actions, 

repeatedly failing to attend detention or serious one off incidents that do not warrant fixed term 

exclusion. Serious incidents are monitored by the Assistant Principal in charge of the Key Stage each 

evening, parents are informed and students must attend the following day at 9.15am through Student 

Services where they are collected and taken to the IR room.  

The IR room will have banks of regularly replenished work that students should complete. All students 

should be equipped with their Horizons I-Pad and charger. Students will be kept in IR until 3.15pm 

each day. 

Students that are removed from a lesson via the ‘Chance, Warning, Action’ system will be placed in 

an IR for the remainder of the lesson in question (unless it is decided they must stay for longer) and 

issued with a 30 minute detention.  

 
IR General Protocols                                                                                                             

• Internal Reflection runs from 9.15am – 3.15pm each day 

• Internal Reflection is a quiet room where students must remain silent. 

• Students can be placed in IR for one off incidents whilst they are being investigated or as an 
alternative to a Fixed Term Exclusion. 

• Students can be placed in IR if they fail to attend a Principal’s Detention. 

• Students are placed in IR on their return to the Academy following a Fixed Term Exclusion. 

• Students will receive up to 3 days in IR for any intimidation of a verbal or physical nature, this 
includes fights or racist/homophobic comments.  

• The Assistant Principal in charge of the Key Stage runs a Serious Incident Report every 
evening.  

• All staff are informed of the students in IR the previous evening no later than 3pm so that 
work can be prepared. 

• Faculty leaders should supply a miscellaneous bank of work for each IR to suit all levels of 
ability and link with what a year group is studying at the time. 

• The Senior Key Stage Leader (with support from the IR coordinator NS) should stock the IR 
rooms with stationery to ensure there is no disturbance to the IR room. 

• School will be the sole arbitrator of what is deemed to b e a serious incident and the length of 
time in IR. 

 

IR Daily Protocols                                                          

• NS will email all staff at 3pm every evening with the list of pre-scheduled IR students for the 

following morning. Staff prepare and send work in line with protocol 

• Students arrive for their scheduled IR at student services at 9.15am 

• NR will radio the members of ALT On Call Period 1 who will collect students and escort them 

to their designated IR room in silence 

• The member of staff in IR period 1 must oversee the handing in of mobile phones and other 

electronic devices when the students arrive 

• The member of staff in the IR room period 1 controls the daily seating plan 

• The member of staff in the IR room period 1 must complete a register and forward this 

immediately to Kate West and Nicola Sweatman 
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• The member of staff overseeing IR each period must do a register in the first 5 minutes and 

forward it to Kate West and Nicola Sweatman 

• The member of staff period 1 takes lunch orders and coordinates this with the catering team 

via email 

• Students in IR can only order a basic ‘grab bag’ for lunch. A grab bag consists of a sandwich, 

a cookie and a drink.  

• The Pastoral Leader coordinates lunches being collected each day during period 4. 

• Students work in silence at all times during their time in IR 

• Students in IR who need the toilet will be escorted by their PL at an appropriate time but not 

during break/lunch periods 

• Students are subject to the ‘Chance, Warning, Action’ protocols in place for all students across 

the academy 

• If a student fails their day in IR they repeat their day. The Assistant Principal in charge of the 

Key Stage oversees and actions this decision 

• If the student is unable to stay in IR for the remainder of their day due to poor behaviour the 

Assistant Principal in charge of the Key Stage will oversee the next steps in liaison with the 

year team and DK 

• All student work must be collated by the member of staff in IR at the end of the day and 

distributed back to staff accordingly 

• The IR room must be left in a tidy state at the end of every day 

• The member of staff in IR at the end of the day must escort all students off the premises in 

silence at 3.15pm 

 

If a student fails a day in IR 

At the point of failing IR for the first time:  

• Parents immediately need informing of our concerns via a phone call from a member of the 
year team 

• The student needs to be re-booked into IR for the following day 

• At the end of the day/s in IR there must be a restorative conversation with member/s of staff 
before the student reintegrates into mainstream lessons 

 

If the student fails for a second day: 

• A parental meeting needs to be set up 

• A respite placement (if available during COVID) will be set up. The number of days to be 
agreed by the Assistant Principal and DK 

• If a respite isn’t available a discussion around a possible FTEx 
 

Exclusions 

Exclusions, whether fixed-term or permanent, may be used in response to any of the following, all of 

which are examples of unacceptable conduct and breach the Behaviour for Learning Policy: 

• There is a zero tolerance approach to illegal substances; bringing or dealing drugs on the 
academy site will lead to a Permanent Exclusion (PEX).  

• Serious violence which creates fear or anxiety among staff or students 

• Possession of an offensive weapon on the academy site 

• Persistent defiance of academy authority or disruption of teaching and learning 

• Persistent bullying, harassment or abuse 

• Serious breaches of the academy’s Behaviour for Learning Policy 
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• Any circumstance where allowing the student to remain in academy would seriously harm 
the education or welfare of the student or others in the academy 

• The academy will not tolerate persistent and defiant behaviours over time where sanctions 
and interventions have failed to bring about positive improvement. In these circumstances, a 
student’s behaviour would be deemed to be seriously harming the education and welfare of 
the student or others in the academy, thus placing the student at high risk of permanent 
exclusion. 

 

Fixed Term Exclusion (FTE) Procedure 

1. Decision taken by the Principal to exclude 
2. Incident is logged on Bromcom 
3. Pastoral Leader to contact parents to inform them of the decision to exclude and the reason 

why 
4. Pastoral Administrator to complete necessary form and sends to local authority and writes a 

letter home to parents with the post exclusion meeting, the meeting can be changed by parents 
if needed   

5. If not the end of the day, student collected by parents or, in extreme cases, taken home by 
Pastoral Leader, in discussion with parents. Student to leave the Academy with a copy of the 
letter of exclusion 

6. Copy of the letter placed in the post, first class 
7. Senior Leader meets with parent to readmit student, which must take place before the student 

is allowed to return to the academy. During the meeting the Senior Leader and parent will 
identify what appropriate intervention will be offered, where required, this may include an 
alternative curriculum or one to one work with positive mentors.  

 

Re-admission after exclusion protocol 

• All exclusions must be announced in Pastoral Briefing the day after the exclusion occurs and 
published in briefing notes 

• Pastoral Administrator will arrange the time and date of the re-admission interview 

• Senior Leaders to conduct re-admission interview. Students’ interviews do not take place 
without parent/carer attending 

• Interviews commence with school staff asking student to describe the incident which led to the 
exclusion 

• School staff correct this where necessary 

• School staff ask student why he/she thought that the incident led to an exclusion, the effect 
this had on the others involved and what they have learned from it 

• Student asked if they are prepared to apologise to any staff involved and sign the re-admission 
contract 

• If yes, home / school agreement signed by parent and student, pastoral leader takes student 
to apologise. If not the student goes home again (work must be provided) 

• Student placed on report  

• Re-admission and report announced in briefing – Green, Amber and Red 
 

Disciplinary Placements 

Disciplinary placements may be used in the circumstances that stages 1-3 on the intervention chart 

have been unsuccessful. Disciplinary placements can range from a few days to two weeks depending 

on the agreement with the other school. 

Procedure: 

1. Key Stage Senior Leaders alongside the Associate Principal to decide if student needs 
placement.  
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2. Designated Disciplinary Placement Lead (RH) to broker placement with local school 
3. Parent informed and sent a formal letter with all details of the placement and the meeting that 

will take place with the student’s Key Stage Senior Leader.  
4. Pastoral information sent to host school (KS Leader to oversee) 
5. Staff informed of placement with start and end dates 
6. Designated Disciplinary Placement Lead (RH) to gain daily attendance and behaviour reports 
7. If a student misses a day of the Disciplinary Placement, an additional day may be added onto 

their placement. The parent will be notified by phone call if this is the case.   
 
If a placement successful: 

In the case that the Disciplinary Placement has been successful, the end of placement report must be 

gained from the host school. A parental meeting will be held with the Key Stage Senior Leader and 

the next steps discussed. The student may be placed in IR until break on their first day back to allow 

them to meet with their Pastoral Leader or may just go straight into normal lessons.  

If placement unsuccessful: 

In the case that the Disciplinary Placement has been unsuccessful, parents must be contacted with 

information from the host school relayed.  

If this is at the end of the day, the placement ends and the student is to leave the placement as 

arranged. If a student is required to leave the host school prior to the end of the day, parents MUST 

collect as per our internal policy. If parents cannot/will not collect, the Academy will arrange pick up 

from the host school. The KEY Stage Senior Leader and Associate Principal must be informed. A 

parent meeting is to be held with the Key Stage Senior Leader, where a behaviour strategy will be 

discussed and the next steps agreed. A Managed Move or further respite request may be arranged. 

Behaviour Panels 

Context:  

The Behaviour Panel is not a disciplinary panel, it is a ‘positive’ panel charged with helping a student 

modify their behavior.  

The process: 
 
Attendees: 

Member of the Academy Leadership Team (Normally the Key Stage Leader), Pastoral Leader, student 

and parent/carer, a member of the academy council may also be present. 

Opening remarks: 

The member of the Academy Leadership Team will chair and introduce all of the attendees to the 

parent and explain the nature of the panel stressing its positive nature. He/she will then outline the 

process which will be: 

• The Pastoral Leader will outline the school’s causes of concern 

• The right of the parent to query or request further information regarding these causes of 
concern 

• The panel discuss with the parent and child the concerns as the panel tries to determine the 
root causes of the concerns 

• An attempt to produce a jointly agreed programme of behaviour modification 
 

 



OAO Local Behaviour for Learning Policy - P a g e  |  3 0   
 

Presenting the case: 

The case for the Academy: 

The Pastoral Administrator (AN) will be responsible for drawing up the case but it will be presented 

by the Pastoral Leader. The Pastoral Leader will outline the school’s causes of concern. He/she will: 

• Give the date that the student first attended the academy and state the year group that the 
student is now in 

• Present the student’s attendance in percentage terms for each year at the academy and how 
many days and periods were missed that year 

• Sum up the total number of days and periods missed in his/her school career 

• State the number of lates that the student has had in each year of his/her attendance 

• State the number of ‘actions’ per year 

• State the number of incidents that the student has been involved in during his/her career at 
the school 

• Outline the recent incidents that have led up to the need to ask the student and parent to 
appear before a behaviour panel 

 

The right of reply: 

The chair of the panel will ask the parent if he/she would like to ask or query anything in the school’s 

report. 

The discussion: 

The chair will now lead a discussion that will attempt to determine the underlying causes for the 

student’s behaviour problems. The discussion needs to be robust, yet positive, in nature and must 

make the student reflect on their behaviour and why they act in such a manner. Once the chair is 

satisfied that the root causes have been determined the discussion should progress to behaviour 

modification strategies. 

Behaviour modification strategies: 

The Chair must now gain a consensus between the panel, the parent and the student as to the nature 

of the behaviour modification strategies. They may include but are not limited to: 

• Signing a behaviour contract and being mentored for a fixed period of time 

• Applying a reduced timetable with home support 

• Spending time in the Academy’s LSU 

• Involving external support agencies 
 

The final steps: 

Once the strategy has been agreed it must be put in to place immediately and a written agreement 

signed by the chair, the student and the parent before the meeting closes. The chair should then 

remind the student and parent that this is a ‘last chance’ strategy, they should ensure that all parties 

understand this. 
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Permanent Exclusion Panel 

Context: Permanent exclusion Panels are only convened when the Academy considers that it has 

explored all possible methods of behaviour modification and is no longer confident of providing a 

successful education for a student. The panel will consist of at least 3 members of the Academy 

Council and a Local Authority representative. The case for the school will be presented by the 

Principal. 

Protocols: 

• Permanent Exclusion Panels are convened 15 school days following the Principal’s decision 
to permanent exclude a student.  

• During that exclusion period the Academy’s Exclusions Officer will convene a meeting of the 
Permanent Exclusion Panel 

• Exclusion Officer calls parent to confirm attendance 

• Papers, statements and incident log prepared 

• Formal meeting room booked 

• Panel convenes with parent, student, Principal or Associate principal and panel members 

• All parties presents case to panel 

• Questions from panel 

• All papers, statements and incident log examined 

• Parent, student and Principal or Associate Principal asked to wait outside for a few minutes 

• Exclusion Officer inform Principal, parent and student of decision 

• If the student is allowed to return to Academy, then a behaviour contract is drawn up and 
agreed 

• Parent and student are given the opportunity to appeal the decisions.  
 

If permanent exclusion is confirmed, the Academy works with the local authority to gain appropriate 

educational support for the student. 

Anti-Bullying  

Bullying is defined as the repetitive, intentional harming of one person or group by another person or 

group, where the relationship involves an imbalance of power.  

Bullying is, therefore:  

• Deliberately hurtful  

• Repeated, often over a period of time  

• Difficult to defend against Bullying can include: (including definitions from the NSPCC) 
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Details of the Academy’s approach to preventing and addressing bullying are set out in our Anti 

Bullying Policy. 

Any racist incident, or incident classed as discriminatory or offensive, will mean the student is placed 
in IE for 3 days pending an investigation; a parental meeting with the Principal must take place before 
the student is allowed back in mainstream school. Please note that if the investigation takes longer 
than 3 days, the student must stay in IE until it is complete. If a racist or discriminatory incident has 
occurred, the academy will refer this to the Police and social services.  
 
Any further incidents of racist or discriminatory behaviour may result in any one of the following: 
managed move, fixed term exclusion or permanent exclusion. The sanction will be at the digression 
of the Principal.  
 

PPP (Personalised Pathways Provision 

The PPP is a provision for students who are currently based in KS3 and KS4 and have been identified 
as needing guidance and support with their emotional, social and behavioral needs.  

The students are referred after consultation with the Associate Principal, Senco (Assistant Principal), 
Key Stage Assistant Principal HO, once all other intervention strategies within mainstream have been 
unsuccessful. 

Each student is placed on a personalised learning programme. In addition to the academic curriculum, 
the students complete a variety of work packages including social skills, anger management, resolving 
conflict, restorative practice, empathy, 1to1 counselling/talk time, bereavement, emotional literacy and 
various other life skills. The students are closely monitored by the staff team around them.  Any 
specific needs that are identified are shared with other professionals on need to know basis and 
personalised support put in place. Before full reintegration back into mainstream school, the students 
have the opportunity to attend lessons within the Academy.  
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Roles and Responsibilities 

Good behaviour systems are apparent when all staff are consistent in their management of 
students and work well together to support each other building positive relationships between 
staff and students. 
 

Associate Principal 
(Behaviour and 
Attitudes) 

• Hold a strategic overview of the Behaviour for Learning Policy to 
ensure all processes are being followed. 

• Evaluate, review and adapt the Behaviour for Learning Policy as 
and when necessary. 

• Support and advise staff in upholding Behaviour and Personal 

Development. 
• Monitor and analyse behaviour data and prepare relevant 
• reports 
• Updating on decisions to assist the Principal on students placed in 

IE, referrals to SRP and fixed term exclusion  
• Advise Senco in personalising individual student’s timetables 

where applicable. 
• Oversee Behaviour, Careers and Personal Development 

programmes of work 
Senior Key Stage 3 
and 4 Behaviour 
Leads (Assistant 
Principals) 

• Over view of day to day behaviour systems in the key stage 
• Strategic link for the year teams in the key stage 
• Responsible for staff updates and clarification of policy 

amendments 
• Data analysis of key day to day priorities in the key stage 
• Link with Assistant Head TR on attendance  
• Support staff with key students – restorative justice conversations  
• SRP referral panel update  
• Measures and monitor check of key school priorities to Associate 

Principal 
• Ensure PSP and family support plans are in place 

 

Pastoral Staff • Ensure consistent implementation of the Behaviour Policy. 
• Support students and staff on a day to day basis in ensuring the 

highest possible standards of behaviour. 
• Provide students with restorative practice strategies to enable 

them to take responsibility for their own behaviour 
• Manage restorative justice meetings with students and staff when 

required. 
• Supervise IR as and when required. 
• Supervise the restore sessions, monitoring the attendance of 

students and visiting staff to restore and repair relationships. 
• Make 1st day absence calls when required. 
• Carry out home visits when requested. 
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Tutors • Work hard to create a positive ethos in each group. 
• Embed the restorative approach in everything that you do. 
• Reward positive behaviour and take action to improve poor 

behaviour using the restorative approach. 
• Check equipment and uniform on a daily basis using the check in 

sheet. 
• Monitor and give feedback through the referral and reporting 

systems. 
• Communicate regularly with parents/carers building positive 

relationships with tutees and parents/carers. 
• Communicate with subject staff and others as appropriate. 
• Implement intervention strategies. 
• Have regular conversations with students with regards to 

behaviour and attendance. 
• Ensure students are updated with their weekly attendance % and 

rewards grades. 

Curriculum 
Leaders and TLR 
Holders 

• Ensure consistent implementation of the Behaviour for Policy. 
• Support classroom staff in managing behaviour. 
• Regularly analyse behaviour data, identify patterns and intervene as 

appropriate. Help in identifying hot spots in your curriculum area. 
• Support classroom staff in meetings with students, parents and 

carers where appropriate. 
• Liaise with ALT, Tutors and Pastoral staff as appropriate. In 

particular where incidents are isolated within your curriculum area 

and a more structured personalised approach needs to be 

implemented. 
• Organise restorative justice meetings between subject staff and 

students where applicable and specifically where the incidents are 
isolated in your curriculum area. 

All staff within the 

classroom situation 

• Responsible for the consistent management of student behaviour 
and associated follow up actions as appropriate. 

• Ensure that procedures are followed and applied consistently and 
fairly. 

• Create a high quality learning environment- communicate regularly 
with parents. 

• Responsible for recording all relevant codes on  

• Consistently using the restorative approach, ambassadors and 

buddies at all given opportunities. 
• Record all rewards on Bromcom with comments. 

• Responsible for planning lessons which provide a range of learning 

styles to engage and enthuse. 
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Lever 4: Behaviour Training and Professional Development 
 

Whole staff training 

Staff receive regular training throughout the year in different formats.  These sessions are delivered 
on staff training days, staff briefings, department or year team briefings and during twilight staff 
meetings. 
 
In addition to these sessions staff are invited to request further training should they feel they need it.  
Further training is also offered if it is identified at any point throughout the year rather than awaiting a 
scheduled training slot. 
 

Personalised CPD – Instructional Coaching  

The academy is currently in the process of rolling out the Trust wide Pedagogy around instructional 

coaching. 

PAS Pastoral 

As part of the Trust’s school improvement’s Behaviour team, a set of PAS Pastoral training elements 

will be made available in the very near future for academy’s to use. This will support the Pedagogy 

Instructional Coaching already available to academies 

 

Additional Training Information 

 

Academy 
Leaders 

 

• Leaders receive ongoing training on using academy data 

systems to ensure behaviour monitoring is robust and effective. 

• Pastoral staff have clear targets and accountability to ensure the 

vision and Behaviour for Learning Policy is followed. 

• Leaders ensure that through CPD staff understand and embody 

the Oasis ethos and values. 

• Leaders ensure that all pastoral staff know exactly what they 

need to work on in order to improve the climate for learning.  

• Leaders are committed to on-going pastoral professional learning 

for all and are relentless in providing opportunities for all staff in 

pursuit of this goal. 

• Leaders utilise the power of deliberate practice to improve 

pastoral quality.  

• Leaders’ role-model engagement in research around pastoral 

learning and work to disseminate best practice and key 

knowledge to all staff. 

• Leaders create an environment where great pastoral practice 

is used to improve pastoral quality within and beyond their 

own schools. 

• Leaders make effective use of a range of Trust expertise – for 

example, the Monitoring Standards Team, the Directory of 

Best Practice, Regional Improvement Networks and our 
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National Lead for Pastoral Innovation – to help us secure 

more rapid improvements in the quality of students’ pastoral 

learning. 

• Leaders actively seek to ensure staff know how to remove 

barriers to learning including social disadvantage and special 

educational needs and disability. This includes resourcing 

strategies that close the gap between the most and least 

advantaged [including LAC] in terms of attendance, exclusion 

and destinations. For SEND, the focus is on inclusion, 

integration, high quality learning and preparation for the next 

phase of education, employment or training. 

 

Academy Staff 
 

To ensure that we are 'deliberate' and 'purposeful' with our behaviour 
professional development as we are with our pedagogical professional 
development. 

 
Engage with expert/specialist training where necessary on the following 
areas: 

o Mental Health First Aid for pastoral leaders 
o Managing an investigation of an incident 
o Restorative justice/mediation 

o Physical restraint training 
o Attendance systems/structures 
o Reintegration following fixed term exclusions 
o Impactful parent meetings 

o Multi-agency meetings 
o Managing grief 

o Managing self-harm 
o Preventing and dealing with bullying 
o Parental classes 

o Sexual orientation, gender identity LGBTQ empowerment 
 

Pastoral 
Professional 
Development for 
teaching staff 
could focus on 
the following 
areas: 

 

Differentiation 

o A clear understanding that all children and young people have different 

starting points and that there is a difference between uniformity and 

consistency, so children and young people will need different 

strategies on their journey of improvement. 

o Clear expectations explained for all students taking account of 

students’ age, developmental stage, their SEND and/or EAL 

o Adults work with each student as an individual; knowing their interests, 

aspirations, developmental and/or special need or disability. 

 
How we plan our lessons 

o Ensuring that the work set for students matches their stage of 

development, learning need/s and interests. 

o Adjusting the pace of learning during lessons, based on 

student’s ability and progress. 

o Providing a challenging, stimulating and relevant curriculum. 

o Providing safe, supportive learning environments, physically 

and emotionally – this may include flexible layout of space and 

furnishings, grouping of students, seating plans, use of visual 

organisers, specific resources to support knowledge, 

understanding and skills development, personalised work 

stations, etc. 
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Expectations and role modelling 

o Good behaviour needs to be explicitly taught and well modelled by staff 
(see Trust Learning Policy). 

o Consistent, calm and fair application of approach or strategy by all 
adults. 

o Being enthusiastic, clear and consistent about expectations to create a 
positive classroom atmosphere. 

o Adults provide consistent and effective role models underpinned by high 
quality interactions with students during lessons and at other times of 
the day. 
 

De-escalation & Diffusion 

De-escalation techniques should be employed to reduce the impact 

of poor behaviour. More specifically: 

o Using non-verbal cues. 
o Allowing adequate personal space. 
o Using active listening techniques  
o Adopting a non-threatening body stance and body language (open, 

relaxed with hands down). 
o Acknowledging the student's underlying or expressed emotion (e.g. 

anger/distress). 
o Problem solving with the student to address the cause of escalation if 

safe to do so. 
o Keeping verbal instructions simple and minimal, using a calm tone of 

voice and clear, direct language or student's preferred method of 
communication (focusing on the behaviours you want them to display 
rather than the ones you don't). 

o Distracting the student from the source of any anger or distress by 
discussing another topic they are interested in. 

o Providing options (within limits) to help the student feel they are 

still in control of their decisions.   

o Going to an alternative space with the student that is less 

stimulating or removes access to the triggers.   

o The use of any individual techniques on a child’s individual 

behaviour plan or SEND plan using reflection tools to enable 

students to self-identify their own behaviour and to support them in 

the process of discovering ways of self-regulating that behaviour. 

 

Restorative 
practice or 
justice 

 

Academy staff; 

• Receive regular and up to date training around restorative justice. 

• Are reminded of the different process within restorative practice. 

• Are to use the different restorative practice approaches for personal 

development as it can be one of the most powerful means of self-

improvement.  

• Restorative Practice is not an easy solution and should be used 

alongside the Academy’s behaviour guidance and consequences. 

 

https://restorativejustice.org.uk/restorative-practice-schools 
 

 
 

 

https://restorativejustice.org.uk/restorative-practice-schools
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Legislation and Statutory Requirements 
 

 
This policy and localised protocols developed in OCL Academies must follow advice from the 

Department for Education (DfE) on: 

 Behaviour and discipline in schools 

 Searching, screening and confiscation at school 

 The Equality Act 2010 

 Use of reasonable force in schools 

 Supporting students with medical conditions at school 

 
Localised Behaviour protocols must also be based on the  special educational needs and disability 

(SEND) code of practice. 

 
In addition, this policy and localised protocols must be based on: 

 Schedule 1 of the Education (Independent School Standards) Regulations 2014; paragraph 

7 outlines a school’s duty to safeguard and promote the welfare of children, paragraph 9 

requires the school to have a written behaviour policy and paragraph 10 requires the school 

to have an anti-bullying strategy 

 DfE guidance explaining that Academies should publish their behaviour policy and anti- 

bullying strategy online – to ensure that staff, students and parents are informed 

 
Discipline in our Academies – teachers’ powers 
Key Points 

 Teachers have statutory authority to discipline students whose behaviour is unacceptable, 

who break the Academy rules or who fail to follow a reasonable instruction (Section 90 and 

91 of the Education and Inspections Act 2006). 

 The power also applies to all paid staff (unless the head teacher says otherwise) with 

responsibility for students, such as teaching assistants 

 Teachers can discipline students at any time the student is in the Academy or elsewhere 

under the charge of a teacher, including on Academy visits 

 Teachers can also discipline students in certain circumstances when a student’s 

misbehaviour occurs outside of the Academy 

 Teachers have a power to impose detention outside Academy hours. It is good practice to 

take all practicable steps to inform parents that this is taking place 

 Teachers can confiscate students’ property (More detail later in the policy) 
 

Consequences for poor behaviour 
What the law allows: 

 Teachers can discipline students whose conduct falls below the standard which could 

reasonably be expected of them. This means that if a student misbehaves, breaks an 

Academy rule or fails to follow a reasonable instruction the teacher can impose a 

consequence on that student 

 To be lawful, the consequence (including detentions) must satisfy the following three 

conditions: 

1.  The decision to give a student a consequence must be made by a paid member of 

Academy staff or a member of staff authorised by the Principal; 
2.  The decision to reprimand the student and the consequence itself must be made on 

the Academy premises or while the student is under the charge of the member of 

staff; or is a breach of the Academy Behaviour Policy; 

3.  It must not breach any other legislation (for example in respect of disability, special 

educational needs, race and other equalities and human rights) and it must be 

reasonable in all the circumstances. 

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/uksi/2014/3283/schedule/made
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online
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 A consequence must be proportionate. In determining whether a consequence is 

reasonable, Section 1 of the Education and Inspections Act 2006 says the penalty must 

be reasonable in all the circumstances and that account must be taken of the student’s 

age, any special educational needs or disability they may have, and any religious 

requirements affecting them 

 The Principal may limit the power to apply particular consequences to certain staff and/or 

extend the power to discipline to adult volunteers, for example to parents who have 

volunteered to help on an Academy trip 

 Corporal punishment is illegal in all circumstances 

 Academies should consider whether the behaviour under review gives cause to suspect 

that a child is suffering, or is likely to suffer, significant harm. Where this may be the case, 

Academy staff should follow the OCL Safeguarding Policy.  They should also consider 

whether continuing disruptive behaviour might be the result of unmet educational or other 

needs. At this point, the Academy should consider whether a multi-agency assessment or 

care plan is necessary. 

 
Physical intervention 
See DfE guidance:  Use of reasonable force in schools 

 
In some circumstances, staff may use reasonable force to intervene with a student to prevent 

them: 

 Causing disorder that disrupts learning 

 Hurting themselves or others 

 Damaging property that leads to the injury of others 

 
Incidents of physical intervention must: 

 Always be used as a last resort 

 Be applied using the minimum amount of force and for the minimum amount of time 

possible 

 Be used in a way that maintains the safety and dignity of all concerned 

 Never be used as a form of punishment 

 Be recorded and reported to parents 
 

Recording of physical intervention 
The following should be included in a record of intervention. This can be completed using CPOMS: 

 The date, time and place of the incident 

 The name of the student involved, date of birth and their year group 

 What triggered the behaviour 

 What diffusing techniques were used prior to physical intervention 

 Why the physical intervention was deemed necessary 

 Place where the incident happened 

 Time and date parents were informed 

 Injuries sustained – if any 

 
The RD should undertake a check on Academy physical restraint records regularly. These should 

be available on CPOMs. 

 
 

 

Individual plans: The complexity and range of need and consequent support for some children 

and young people with specific needs may be such that physical intervention is the norm and not 

the exception. Such planned physical intervention should be recorded and monitored through the 

young person’s individual plan. In order to link to the Oasis Ethos and 9 habits each plan should 

https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
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link to the habits and involve the student identifying at least one or more of the habits they need to 

embed as part of their character. 

 
Training: If there is a need in the Academy for physical intervention staff should have regularly 

updated training in physical restraint. Principals should consider whether members of staff require 

any additional training to enable them to carry out their responsibilities and should consider the 

needs of the students when doing so. Training should be undertaken by a recognised provider. 

Local Authorities often provide advice and guidance to help schools to develop an appropriate 

training program. All training should be accredited by BILD 

http://www.bild.org.uk/our-services/workplace-training/ 

 
Absconding – leaving without permission 
OCL Academies have a duty of care to take all reasonable steps to ensure that children and 

students are kept safe whilst in the Academy’s care. Academies should ensure that to reduce the 

potential for absconding the following is in place: 

 The site is secure 

 Supervision levels are appropriate 

 Academy rules are clear to students and children 

 Individual risk assessments in place where absconding is a possibility for a student 

 Visits to venues for Academy trips in advance of an educational visit to undertake a risk 

assessment 

 
Academies will have their own localised procedures in the event of a student absconding and 

these will include: 

 Informing the Leadership Team immediately 

 Not putting other students at risk 

 Locating the student 

 Following the student at a safe distance once he/she leaves the Academy grounds  – a 

decision made for each individual student by Academy leaders (Mobile phones must be 

carried to keep the staff member safe and enable communication) 

 Strategies for diffusing and de-escalation and returning the student to the Academy (This 

may involve staff training) 

 Informing the parents or guardians 

 Informing the police – if the student cannot be found 

 Follow up meeting with the student and their parents 

 A risk assessment developed for the student 

http://www.bild.org.uk/our-services/workplace-training/
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Malicious allegations 

Where a student makes an accusation against a member of staff and that accusation is shown to 

have been malicious, the Principal will discipline the student in accordance with this policy. Please 

refer to the OCL Safeguarding Policy and OCL Whistleblowing Policy for more information on 

responding to allegations of abuse. The pastoral needs of staff accused of misconduct must always 

be considered by leaders. 

 

Confiscation 

Any prohibited items (which should be listed in the Academy’s behaviour protocol) found in 

students’ possession will be confiscated. These items will not be returned to students. 

 
We will also confiscate any item which is harmful or detrimental to Academy discipline. These 

items will be returned to students after discussion with senior leaders and parents, if appropriate. 

 

Searching and screening students is conducted in line with the DfE’s  latest guidance on searching, 

screening and confiscation 

 

Exclusions 

The removal of a student from the Academy should be used only as a last resort in response to 

'serious breaches' or repeated breaches of a school's behaviour policy or to safeguard the welfare 

and education of other students. As such, permanent exclusion is normally the final and most 

serious step taken in an Academy’s own disciplinary process. It may follow several fixed period 

exclusions (these cannot total more than 45 days in a school year) and other in-school measures, 

including regular consultation with parents, behaviour contracts or a "managed move" to another 

school. 

 

Following an exclusion an Academy should reflect on its level of inclusivity – “Can we do anything 

differently to avoid permanent exclusions?” See: OCL Exclusions policy 

 

Monitoring arrangements 

This behaviour policy will be reviewed regularly by the National Education Team. At each review, 

the policy will be approved by the CEO. 

 
 

 

https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation

